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Test Construction : the process of producing a test. It
includes planning the test,selecting the
material, preparing the items and
writing the instructions. '

Sl iels
Test Paper: the question sheet of a test oran examination.

Lol ¥ A2V i,

True / False items : a type of objective test where the testee

s required to write T when an item is
true or F when an item is false.
lgally Uadt 2o

Vocabulary : allthe words a person uses with understanding
in his own speech or writing (active vocabulary)
or the larger -number of words he can
understand in the speech or writing of others
{passive vocabulary). -

olaal A

Written Test : a test which demands the use of paper and
pencil.

eyt Ll
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Sound Discrimination Test : a test that attempts to meas Ure
the leamer’s abilty in identifying
sound differences,

Clyoll i s
Subjective Test : a subjective test is the one whose scornng

depends on the personal judgement of the
examiner. A

(Fso9e 28) G5 ,Lzs

Test : any means by which the absence or presence or

amount or nature of some quality or ability in a pupil

can be observed and measured.
Sl

Test Ad'min-‘isti‘atigln : the actual giving of a test. It includes

selecting the room, giving instructions,

tyming the test , invigilating, etc ..

AsYs

fest Battery : @ set of.tests administered to gain a more.

rounded picture of an individual or a group of.
leamers than could be obtained from one test

wvsed alone. -

chlaslieye
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Multiple — choice ltems @ a type of guestion common i
objective tests in which the testee
is asked to choose from among a
number of possible answers.
Normally only one answer is
correct.

3aaaze b st oy ded

Objective Test : a test designed in such a way that all
qualified examiners should agree on what
score has been eamed by the testee.

FIO S
Oral Test : a test that assesses the leamers’ performance in

the speaking and listening modes.

_ U'&“"‘J““"\
Reading Comprehension Test @ a test that consists of a

number of short passages of
different types, each followed
by a number of questions.

(oLl ) il )

‘Sﬁhml Examinations : ‘examinations that are constructed and
administered by the teacher or
teachers of the subject in a school.

PR PCAH P
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- Evaluation : the process of judging the achlevement of a
group of learners in a given course of study

£ s

ltem Analysis : an analysis of test items based on the
responses of testees in order to determine
how efficient each item is.

- | . | Loy eLal J L2
» language : a major means by which people process
| mformation .

dat

Marking Scheme : the system suggested or specified for
marking every item in a test

o | ol s

-Matc.,hmg a form of 1tem in an objectwe test where the
‘testee has to choose from a set of pictures or
words the one. that matches a given picture or
word, -

daghil) A

Ministry Examinations ©  examinations designed dnd
: | ~administered by the Ministry of
~ Education to test the achievement of
learners at the end of each of the
three academic stages,

(k) Tl bl
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Glossary *

Achievement Test :a test used to indicate group or individual
progress towards the mstructional
objectives of a specific study.

oot L2z

Analytic Scores :scores that reflect pictures of the
achievement of a learner or a group
of leamers in specific areas or in a
specific period of time.

'(ZM)WCJ.J-’

Assessment : the process whereby the examiner attempts to
find out about the knowledge, attitudes or

skills possessed by the E&fﬁf—w-, W
) deandl ¢ 55

Baccalaureate : see Ministry Examinations
) JJJ&J uL—»_,._.]
Basic structures : fundamental ways of building words or
word groups in a given language
Lall S5

Distractors : incorrect answers to a mult:ple—- chmce questlon
that will nevomboto5; XS ylau.)lUH; L pupub

who do not know the correct answer o
R bodel

Examination : formal assessment of pupils’ ieammg, used

particularly at the end of a course,
(o dop# o0) ol

Exercise :a task designed to encourage a leamer to
develop or apply a mew concept or principle or

to practise a new skll. q

U2 6
AL-Hamashetal (1 982) has been heavily used in the wriiing up ol this section.
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 Exercise (7)

Testing Guided Composition

Design guided composition tests {question — and - answer
technique) based on the followmg topics:

1.Days of the Weisek -
2. My S.cﬁ’_nfmi |
3. Myﬂa'ssmaﬂa
4,-Se;a'si;m;s‘-efthe Year -
5 .Ciothes =~ o ‘

Exerz: iIse {8}
Deésign a mnd year oral exammatlon for sixth year prim ;my.
classes. :

Exeg‘czse (9) :
lkSlgn an end - of yedr oral exammatlon f'or ﬁffh year
Ty Pumdry c:asses

Fxercise (10) |
' Demgn an end - of - year wntten examination for fifth year
pnmary classes ' : '

Exercise (l E)
| Demgn an end - of - year writfen examination for sixth
year pnmary classes
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Passage (1)

We went to the zoo yesterday morning. We ‘were very
early. The zoo wasn't open. It was closed. We ‘waited in the
street- for fifteen minutes. A man came to the zoo. He
‘opened the zoo and we went in. It was eleven o’clock. ™ -

In the zoo we saw many animals. We saw six monkeys
jumnmg up and down. We saw three brown. htt!e bears They

were fat. We also saw a lion. It was blg old hen Itwas
hungry. Then we §aw four big yellow tigers. They were
- eatmg meat. ‘We came back home at half past twelve

Exercise (6)

{A) Read the foiiowmg passage car*efu]ly and then desmn

, FQUR Tme / False 1tcms Wnte clear ms tmctions

 John is warkmg hard tﬁday He is going to have a history -
-test tomorrow. He likes history but his sister Pam doesn’t.

' She likes French. Their brother Steva is damg mathemanca o -

| | _'His mother is helpmg hxm

e i s i e et s

(B) %ad t‘he foﬂowmg passage camfuﬂy and then demgn e
FOUR multiple - choxcc ztems to: test readmg '
- comprehension. | ; | |
"~ “Thomas is workmg hard taday I-k is Wntlng Enghsh E-k is
sitting at his desk in his room. His English book is open. His
'r,opybookls open, too. J ane, his cousm,:s mthe garden.Sh@ _
15 W gtezrmg the ﬂowem - - el e



>

2= clean N
3 ~close - -

 Exercise (5)

 Exercise (4)

Design a vocabulary test using matching technique to test
the opposite meaning of the following words.

- :blaek--

3
4 < eat
5
6 - mend

- Testing Re ad-in-g'C@?'"iﬁapre'h-esien |

He:-r;‘_:are two passégcsa Study them carefully and then

design FIVE multiple ~ choice iteins to test the reading .

comprehension of each passage. Write tlear instructions, - —

! .

Passage (1)

e

It is half past eight in the moining. Khalid is a pupil. He is
twelve years old. He is 1ot going to School. Today is ‘Friday.
It is the fifteenth of January. It is very cold in January. In
April, it is very nice but in July it is usually very hot.

Today, it is cloudy.-Khalid is not going out. He is staying at

home. He wants to clean his room and arrange his books in
his small library. His three brothers are going to help him.
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a-i. & b-one c¢-two d- four

a - piit b -soldier c¢ - doctor d - butcher

10 -

a —sad b - happy c - clear d - dity

Exercise (3)

Design multiple — choice items to test the following «
| - engineer(vocabulary)

2 - seasons (vocabulary )

3 - whose { question word }

4 -is she (questiontag }

5 — sleep (verb tense )

6 ~ teeth ( vocabulary)

7 — summer{vocabulary )

8 — strong (vocabuiafy)

9 — g (form)

10 — their( possessive pronoun )

120




(B )Now write suitable stems for the following apnons $0 as

to test the meaning of the underlined vocabulary 1terns

.1_

a - éye_s b - teeth ¢ - mouth d - head

2 -
" a _ March b’.-— May ¢ - January d - June
3 |
a-shop b- goun ¢ - .h.ospital d - school
4 -
a-—gil b - boy ¢ - man d - woman
5 -
a — years b ~ months ¢ - days d - se'égons -
6 — .
a - daughter b - son | ¢ - mothér d - féthe'r
g

a - baker b - drver ¢ - lawyer d »-'fanner
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Exercise (2)

Testing Vocabulary ems

( A) Write suitable options for the following stems so as to
test vocabulary:
I - Ali 15 studying medicine. He wants to be a

2 — Abakersells

3 — He went to the because he had a bad
tooth.

4 - — is the last month in a year.

5 - There are seven in-a week.

6 - Summeris - _ — 'inlra-q.

7 - Mr."'G:ep»n is David's father. David is Mr. Green’s

8 — Lions eat

9 - He writes on the blackboard with a piece of

10 - It is very cold now, the window,
please.
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a ~ sleep b - sleeps ¢ - sleeping d - slept

a~-play b-toplay c¢ - played d - playing

a - for b-on ¢c-in d- by

a — them b~ they ¢ —.their d - theirs

‘a-1s b-was ¢ -are d- were

a - hers b'-mine ¢ -his”  d- yours

a — Yes,heis b ~ Yes,sheis
¢ - No,heisnt d - Nosheisn't

10 -

a-some b-any c-few d - many
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7 - Huda - ——she f"aiﬁ:rét-ztae-rf‘iféétercia.y.

8 — Those pupils are hstenmg P S their teacher.

9 - These are our books, They're ——-

10.~ = _,; da you hve ? Ih‘ve in Bag hdad

11 - lam- 10 the blaakboasﬁ now..

12 - This bookbelongs to I.aith (T R A— baek

14 — Mary said she wasn't féeling el 2hicie st wa e

mtazass;weew '

e ThrEe tlmes ¥
( B) Now supply suitable stems for the foﬂawmg optaonse “The"
correct choice is underlined.

oot
E

7 -

a - aren'tyou b -aren'tthey
¢ - isn'tit d - isnthe
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Chapter Nine

acticel Work

Araple practice exercises have already been given while
discussing each of the previous chapters of the book. Now,
the exercises below are supplementary exercises+intended
for reinforcement. They contain stems that require options or
options that require stems, others require the design of -

-certain items. | | —

:=-1%

Exercise (1)

Testing Grammatical Structures

A A).S@ply suitable options for the following {gfggg-lﬁsf |

1 — Maha and Nada ——— doing their homlework
now. o

3 - ——do you usually comeg 10 school”’

4 ~ This is herdress. It’s . it ©

5 — Abutchersells meat, — -7 Yes, he does,

6 ~ Samirisn't singing. : {8 Alf,
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The distractor {a) in iterirnuimber one is a nonfunctioning
disiractor because it does not attract any examinee.
Therefore, it should be discarded. The distractor (¢) in item
number two is good for it managed to attract seven
examinees out of twenty and thus is proved iself to be a
fun'ctioning distractor

As we "have noticed, the methods we described are very
easy to do. and they really yield some valuable information
abqut the, tests we design. There are other metheds such
methods ‘need experts and computers to get the requu'ed
mfonﬂatmn It is not necessary for the ordinary classroom
teacher 1o congem hlmself/’ herself W1th such methods

" Questions for Discussion ~ "2 T

{ .What is meant by ‘raw scores*?
2 .Bitgoodto have an accumulation of low marks ? Why ?

3 How is it possible to show the frequency distribution of

i

the scores of a test 7.
4. What is the idea behind calculating the mean?
5. What is meant by ntem difficulty ?

6 What do we caﬂ the dlstractor that does not descniminate
among a group of testees™?
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0 |
I.D = : . =800r80%
25

In this case, the item is easy since 80% of the pupils
managed to answer it correctly. |

b. The effectiveness of distraclors

The distractor which does not attract any examinee is a
bad distractor because it lowers the discrimination power of
its item by increasing the chance of getting that item nght.

In order to know the effectiveness of any distractor, we
only need to count the number of the examinees who have
selected that distractor and then to compare it with the rest
of the options in that item.Consider the following table .

Table 9. Effectiveness of Distractors

Choices | , ltem numbers

T2 3 4 5

b i 0 18 0 2
c 17 72 i 2
d 2 3 0 17 10

Correct choices are underlined.
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2 . The Mean

The mean score of any test is the anthmetical average. In
order to know the mean, we have to sum up the separate

scores out of 100:63, 73,57,85,46, 7'9,37,40,‘41,88, 58§,
53.38.28,61, If we add the 15 scores together, the total
will be 894, When we divide 894 by 15, we get 596 which
is the arithmetic mean. :

The aim behind calculating the mean js to compare the
score of each pupil with the average so as to determine how
far above or below the average of each pupil’s score is

3. ltem Analysis

In this section two aspects of item analysis are examined.
They are - o
YA o ltem difficulty,

b . The effectiveness of distractors.

a. ltem difficulty

~The aim behind calculating item difficulty is to show how
¢asy or difficult a particular item proved in a test. The index
ofdifﬁc_u!_{y is expressed as the percentage of the pupils who
answered the item coitectly. It can be calculated by using the
following formula: |

number of correct answers
I.D. =

number of testees

Thus, if twenty out of twenty - five pupils obtained the
Qorrect answer, item difficulty will be - ‘
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"Hic results of ‘test C' are more reiable than the results in

- -‘tests A and B because there is a much greater range in the

scores of Eesp.C than in wsts Aand B .

The frequency dtsmhuuon of scores can be shown by
listing all possible scores within the range of the highest and
lowest scores achieved and then recording after each score

the number of pupils whe achieved it. Look at table 7
below

Table 8 Frequency Dis tribution of Scores of 64 Pupxls on’
a Test of Twenty Items |

Scores Tallies Frequency
20 e 0
19 . . - 1
18 11 2
17 11 2
16 . 111 3
I e ‘ Lm 5
' 14 _ T gl 6
13 LA L9
12 LLH L1 10
11 L 11 8
10 ' BRI R RN 9
g 11t 4
8 ' PE T 3
7 11 2
: NO.64

110



and work out a bercentage. The methods we are gomg to

tackle
1
2
3

are:
. Frequency Distribution
. The Mean
. kem Analysis
a. ltem difficulty
b . The effectiveness of distractors

Frequency Distribution

A good test should not have an accumulation of high or
low marks because having an accumulation of high marks
means that the test is too easy for the pupils . An
accumulation of low marks shows that our test is too
difficult for the pupils - Consider Table 6 below .

Table 7 : Scores of Twelve Pupils in Three Tests

pupil Test A TestB - Test C
100 items 100 items 100 items |
I 97 67 90
2 92 58 82
3 95 51 75
4 87 50 67
5 85 46 65
b 85 41 64
7 83 36 60
8 78 33 58
9 78 25 57
10 77 18 46
I 76 17 43
12 60 12 33




[ TN ————

(Baccalaureate Exammatmﬂ)
| {Book "’E‘wa}

Table (6) : 1 '

. Structures - 20
. Content Words _, 20
. Reading Comprehension 20
.Guided Composition 20
. Hane wntmg {cursive) 10
-5 peﬁﬁmg - - 10

%M&WMM

. -"‘:"“'.:-_,_,'

E‘ Total o | m&

Resui: Analysis e e e

Whenever there is*3. test, there are results. But these
resulis are’ mere mmw scores pror fo amalysis and
investigation. These raw sSéores remain of wery limited
meaning and value unless they are analysed in one way oF

another. The way in which a test is analysed ﬁmpends on the

kind of mformation the teacher wants to get.

k 5 true that some ways of result interpretation can be
very complex to the extent that only experis can perform the
job.In this chapter, we are concerned with very easy but still
valuable methods of result analysis that can be handled by
any ordimary teacher who knows how to add up, subtract




Table (5) : Distribution of Marks in Both Terms and in the Mid
~ Year Examination:

(Book Two)
Types of Tests Marks
A.  Oral Tests
I . Dalogue | 10
2 . Pronunciation 10,
3 . Reading Aloud . 10
4 . General Questions 10
5 . Commands and Requests g
Total : | 50
B. Written Tn?:_-str -
| . Structures 10
2 . Content Words . 5
3 . Reading Comprehension i0
4 . Guided Composition 10
5 . Handwriting .(cur-siv_g) | 10
6 . Spelling - 5
Total . ' 50
Grand Total 100
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Table {(4) : Distribution of Marks in the Second Term and the
Final Examination:

(Book One)
Types of Tests - Marks
{A . Oral Tests
{ . Conversation - 15
2 . Dralogue _ 15
3 . Commands - 10

4 . Pronunciation and Reading Aloud 20

Total . S 60

B. Wntten Test

| . Handwriting (cursive) 15

2 . Spelling 10

3 . Structures and Content Words o 15
Total 40
Grand Total | 100

106




" Table {2) : Distribution of Marks in the First Term Examination -

e {(Book One)
%@'f*ypes of Tests Marks
- A . Oral Tests
1. Conversation 20
2. Dialogue 20
3 . Commands 10
4 . Pronunciation and Reading Aloud 15
. 5. Struptures and Content Words 15
Total. : &0
B Written Test | | |
| i .Handwritimg (carsive) 20
Grand Total | g

'f’abﬂe (3) = Distribution of Mark's In the Mid- year Examination :

(Book One)
| Types of Tests Marks
A. Oral Tests | :
4 . Conversafion {General Questions) 15
2 . Dialogue | | 15
3. Commands 10
4. Structures and Vocabul ary 15
5. Pi‘gpuncigtion and Reading Aloud 15
Total | i | 80
B Written Test
L. Handwriting (cursive) 20
2. Spelling and Vocabulary 10
Toal | - , 30
Grand Total 100 |
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Chapter Eight

Distribution of
Marks & Result

Analysis

Distribution of Marks

The Iraqi schools follow a centralized educational system
which prescribes the type of textbooks the leamers use, the
type of tests and hence the way marks are distributed on
the various items being tested. Distribution of marks is liable -
to change according to the methodology of teaching being
adopted and the teaching - learning situation in the country.
As these sometimes vary, a clear—cut distribution of marks
cannot be prescribed . |

However, at the very early stages of learning a foreign

language, the bulk of marks is given on the oral side of the o

language. The written ckille tata la-. niadks as these skills |
are usually much more demanding than the oral ones. As the
learmers move on to higher stages, the written skills start to
acquire more emphasis in classroom activities: hence the
bulk of marks starts to be given to the written side of the
language being tested.

. The following tables show the distribution of marks in
English language tests in the prirnary stage .
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5 — Write some examples for sentential exercises.
6 — Choose a picture or a series of pictures and then design
a pictorial guided composition.

subject
ambitious
coherent

in this respect
lengthy
confine to
communication
consist of -
scribbling exercises
copying

legible

insert

space
alignment
base-line

| punctuation

pamigispeiing” T

consonant letters

- consonant seunds
reinforce
proficiency test
integrated
isolated

creative’
economical
sentential
mechanical skill
in advance
substitutional dnlls
pictonal

Vocabulary

iy-b
2
iUl odn 3

Jybss

Jde iy

it/ el

NSV

o

zealy ¢ aab,dl Jou

U pes

Je 5 gl

LA Lala)

e 555 gl ) AWl
T b TE

- L5 gl
Ironal) (34 4

(% all)) 3l Jlast

Joiis ¢ Jjae

T PR
&QJLA:;‘

Bl Gl o

CAS A 5 AV 5Ll
{..-.,LE.A ¢ ,Ln,L.«

o el o,

183 08y gall 3hale
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Discussion

uwﬁ@m for

I — What two important elements are mvolved in the
development of any skill ?

2 - What are the steps we have to follow in teachmg
writing at the primary stage ?

3 - What does writing at the primary stage consist of ?

4 — Why should we give our pupils training in hand

movement ?

What are the criteria used for handwmtmg evaluation ?

6 - Why should we score spelling tests and glve the res ults
quickly to our learners ?

7 — What are the types ofdlctatlon 7 : 3

8 — Why is partial dictation more economlcal of tlme and
effort than full dictation ? _

9 - What do we mean by mechamcai skills ? |

iO — What are the types ofelementary guxded composntions ?

u‘
{

Il - Whydo we use sentent:alexercnses 7
12 ~ What advantages do pictures have in plctcmal guided
compesxtmns ? :

Pracme Exermses

1 - Desngn
a-a subjectwe punctuation test.
b — an objective punctuation test. .
2 - State how you would teach and test pamai spelling.
' Give examples of your own.
3 - Design an exercise for teaching and testing the speEling
patterns forthe sound/ f/.
4 - State how you would teach and test dz.ctanon of single
words. |
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Pupils should be trained to avoid using yes and” no "in
their answers. Instead, they should be told that ves / no
questions are answered as affirmative or negative sentences.
look at ‘F in the above example.

2 - Instructions :

Answer the following questions in'full using the given
information. Write your answers in one continuous
paragraph. |
1 - Why did you leave your house 7

- (To go fora walk in the fields )

2 —~ How was the day ? (Warm )

3 — Where did yousit down to rest ?
| (At the end of a road )
4 - What did suddenly come out 7
(A small cat}
5 -~ How was it ? ( Thirsty )
6 - What did you give it ?
| {(Some water from a bottle [ had )
7 - What did it do HDrink the water and walk away)
8§ - How did you feel ? (Happy } -

Pupil’s answer:

I left my house to go for a walk in the fields. The day was
warm. I sat down at the end of a road. A small cat suddenly
came out. It was thirsty. I gave it some water from a bottle
[ had. It drank the water and walked away. I felt happy.

When the pupil moves to the intermediate stage, he
receives more training in guided and semi- guided types of
composition before he moves at the secondary stage 10
freer— guided and free composition wnting. -
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| C Questmn answer items |

Questlon«- aﬁswer nems are us ually based on writlen cues
in the target ianguage The us ual pmcedure 1$ 10 present the
~pupil with a set of seven or e;.ght questioris on one theme.
The pupﬂ has“ to" ~answer these questions either in one
-continuous paragr‘aph or as separate sentences. The chief
aim of thas type ef giided compesﬁmn 15 10 give pupﬂs,
en@ugh,{_; tt‘ammg m. thﬁught ‘organization. Ccmsader the'

eIt \f.vasl abaut'w.k_'éfaimm‘ais
f - I read that book. '
g - After ﬁha& Iput 1t mmy b@ekcase
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B - Pictorial Guided Composition

Pictorial guided composition can be used at both
elementary and intermediate levels for teaching and testing
guided composition. Pictures have the advantage of
providing realistic contexts for the vocabulary items apd
structural patterns being practised. Thus, we can avoid
giving linguistic clues that help the testee to give suitable
answers. i

Before using pictorial guided composition as a technique
for testing, the teacher should give the pupils adequate
practice in writing such compositions as part of thej
class work . Consider the following example

Test:

' ~ How many persons can yousee in this picture ? o
2 — Whatis he ? | o
3~ What is there on his head ?

4 — What is there on his shoulder 9
5 - Whatis he holding in his hand ?
6 - Whatis he doing ?

Answer :

~ lcan see one person in this picture, &

!

2 — Heis asoldier.

3 - Thereis a cap on his head.

4 ~ There is a gun on his shoulder. |

5 - He is holding a bottle of water in his hand.
6 -~ Heis drnking some water,
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3 = Jumthe followzng statements into questions:

Teacher

a — Majid speaks English well.

b - Tom and Pam are clever pupils.
¢ — The girls visited thewr sick friend.
d - Oursoldiers fight bravely,

e - Fatimais a nice girl.

Pupil
a — Does Majid speak Enghsh well ?
b - Are Tom and Pam clever pupils ?
¢ - Did the girls visit their sick friend ?
~d - Dooursoldizrs fight bravely ?
e - Is Fatima a nice girl ?
4 — Th

e following exercise is going to pracnse questlon—
word questions. o

Teacher

Instructions : :
Make questions for these answers.
_.a — Henrvcame late last night.
Who came late last night ?

b — Theysent him a postcard for the new year.
c - M.y father travels abroad by sea.

d — The boys go to the cinema once a week.

¢ — John bought the grey car.

Pupll |

b — What did they send him for the new \ear"
¢ — How does your fathertravelabroad ?

d -~ How often do the boys go to the cinema ?
e — Which cardidJohn buy?
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 usually takes the form of substitution drills or transformation
exercises.  This type of elementary “guided . composition,
whether . teaching or testing, may prove to be more
valuable xf' it tests several aspects of gmmmatmal points m
each item. Ccmmder ihe following examples

| —

Tbacher

a - 'The boys want to goto the nver

d - Tina = e $ 88

b - .The gari want

b~ - The girl —— ———— SWim —
¢ ~ Salim ———— - walk - e
—e—e—soyesterday.

Puml

wim mﬂthe Fver.: .
¢ — Salim wants. to walk by she river. =
d - Tina wanted 1o 58& the river: yesterday

Six grammatzcal points are.te ted in this example. The

teachefcan mclude;;’ rore iﬁ'-*@- if E‘ie wa’nis to.

Te ac h&r

a - Whﬂe lwas madmg scmmne knacked at the deor'
b - we ixste'; to teacher; headmastercomem L
€ - my: motherwash dxshes p-mw
d -~ she cﬂean r@om teiephone rmg

Pupxl AL

b - Whale wre were hstemng m tha teacher the
headm %ter came in. -

c - -thle my mother was washmg the dmhes she
dmpped one. |

d -~ While she was clear;jing the - room, the

teiephone rang .
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Composition Writing

Composition writing is not an easy process . It starts the

minute the pupil holds his pen to draw his first letter and

ends up with producing a good piece of coherent or perhaps
creative writing . So far, we have looked at what 5 called
“the mechanical skills™ the ability to use correctly the
conventions peculiar to the wniten larniguage - eg.
‘punctuation, spelling, etc — what remains is how to write in a

Suitable way for a specific purpose in mind. The development

of this requires a set of skills that begin with Elementary
Guided Composition which should be presented at the

primary stage. Here, we are going to confine ourselves only

to this type of Guided Composition.
‘Elementary Guided Composition

Accordmg to Valetie ( 1975 ), guided composition can not
be con31dered as true commumcat:on simply because the

‘_,,,,,r‘ﬂnmdereci as the first step towards wntmg Free._
Composition. Elementary guided compooxtlon can be divided

~into three main types:

A - Sentential Exercises
B — Pictonal Guided Composntlon
C ~ Question —answer ltems

A.Sentential Exercises
Elementary guided composition at the sentential level has

the advantage of training pupils in how to have full control
over the grammatical structures of the target language. It
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Instructions : |
You are going to hear the complete passage you have

twice . Listen carefully first and when you hear it for the
second time try to fill in the blanks with the missing words |

Partial dictation has the advantage of being practical
because it is easy to prepare and fairly easy to administer
and score . It is economical since it leaves out all the words
the pupils handle accurately . Thus, it saves time for the
teacher to perform other tasks . o

¢. Full Dictation

Full dictation differs from partial dictation in that the pupil
writes out an entire passage. This type of dictation 1s
somewhat longer to administer and score than the partial
dictation, ( Valette, 1975}, Primary school pupils should

practise the passage at home before they sit for the dictation
test . ' '

R PR e [T

The usual procedure for dictation is the following:
a. The whole passage should be read at normal speed w hile
the puptls listen carefully .
b. The passage is tead one phrase at a time once or twice
during which the pupils have to write down what they
have heard . | |
c. Finally, the whole passage is read again and the pupils are
given some time for finalrevision.
Punctuation marks are indicated by the teacher as the pupils

write the passage .
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In a spelling test, the teacher reads the list of words that
the pupils are to write down . Fach word is read twWice, eg.

Instructions @

You are going to hear each word twice. listen carefully to
each word and write it down the second time you hear it .

a. kind — kind

b. newspapers ~pewspapers.

c. eight — eight, tc.

B. Partial E}lctatmn

In partial dmtatmn pupﬂs are given printed copies of a
passage in which certan words have been deleted. As the

teacher reads the ‘passage, . the pupﬂs have to fill in the
blanks . The passage should be suitable for the language
ability of the puplls It is important that the pupils are
familiar with-it so that no problem of comprehensmn exists .
Cons xderthe following example . :

The pas s&ge
a Teachers Versmn

W‘“""‘

Last mght 1 went to bed eaﬂ} I was very tired because I

worked for several hours dusing the day, so | forgot to shut
the window . A th:. :{ came in . He wanted to steal my thmgs

- Igot up at the right time and he ran away .
b. Pupﬂs VEI”SIOI‘I

_10 bed early . 1 was very

Last mght I because
E worked for hours during the day, so I forgot to
- the —— . A came in. He - to steal my
.. Igot up at the time and he ran - _ —
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chair, teacher, which, mechanic, school
c.th’=/8/o0r/8/asin:
" that, brother, with, think, cloth
d.‘ght’=/t/asmn:

light, night, eight, bought, caught

The usual method for teaching and testing these spelling
patterns, is to present two or three exercises of the above
type, to give them as homework and to conduct a spelling
test the next day. To reinforce learning these speling pattern
tests should be corrected as quickly as possible to give the
pupils the chance to look at their performance while the
material is still fresh in their minds.

3. Dictation
Dictation could be a test of proficiency or a spelling test

and this 'depends on the way in which the test is conducted .
As a proficiency test, dictation is used to measure a complex

range of integrated skills, so it should not be considered asa.

est of spelling . Oller ( 1973 ) has done a lot of research in
ThE wemect. e
As a spelling test, dictation exercises can give pupils very
good practice in associating the sounds of the new language
with their wntten forms . _

Three types of dictations can be used to test spelling . They

are . :

A.Dictation of Single Words

In this type of exercises, the teacher selects a certain number
of isolated words, wrtes them on the blackboard and then
asks the pupils to practise them at home . Next day, the
pupils sit for a spelling test . '
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2. Spelling Patterns

When the teacher finishes teaching and testing partial

spelling, he has to move to the teaching and testing of

English spelling patterns . In English one letter may represent
_several sounds or one sound can be represented by several
letters . Consider the following examples :

i. The letter (& ) may represent the follow ing sounds .
a./a/asin:

and, at, apple, hat, back, rat
b./ei/asin: -

ace,age, came, face, hate
c./o0:/asin .
“all, cali, ball, wall, tali

d./a:/asin

after, bath, father, pass

ii. The sound / ei / can be represented by the following
letters : : -
a. ‘a’as in :
able,age, place, cake, wake
b.‘ai’as in: '
aim, wait, plain
c.‘ay’as in:
play, way, stay, May

“iif. Two consonant letters may represent one consonant
sound,e.g. ' - ‘
a.‘ph’=/f/asin:
phone, photo, elephant, paragraph
b.‘ch’=/t§ /or/k/as in:
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E& ﬁgﬁd (~d)or(- @é}%@ EE@@ follow ing words : -

- &. wash, washeﬁ L
: . b Wgrk@ O ' 6o 8 ¢ ehj;.’ P
e, closg, ctsseronsesenssasassasonss |

- “'d hotse,.. v .. ..

e study, ee v b on e
foeamy, coovereeniean
g.stay,.« R
h. play,,-“-f R
Ltravel - - eeeelo
R beg, betaa m ueon o

iif, Add (,,. s) m' (—es}ta the ﬁ'@ilow mg words
amap,maps ; o
b.bed, eerivcrnnn
. bush oo
... d.box, ...
e, coun‘try, :
-, f.baby, ..
g boy,‘,m.,;;,_
- hoplay,.o.oil.
 iknife. . o.z..
- j-half,..oo o

iv. Add (-er) to the '?oliow ing w mﬁs

" a. hard, harder
b. clever,.

.. ¢. happy greses -
d. pretty yeeeen - -
€. big yorein
f. fat,. N
g. fine youre o .

" h. cloS€ e oo

Lthm,s...fwa.,,.s .
e Jiﬁﬁa .7(“,,...”;% |
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S@&Eﬁﬁg | 5

The English wntmg gygtem 285 Wwe lﬂmw,_xs not

| -phonetic This means thas its spelling S"ystem 15
jrregular ; therefore, to know how to spellit well requlres

-careful planning and contmuous dssessment on the part

~ of the teacher and a lot.of practlce on the part of the
“leamer.

| In order to develop and test éhls skill at the’ primary
| :st_age teachers can follow thesé procedures . i

- ,‘1 PartialSyellmg

‘We call it “pamal spellmg because pupﬂs are not

reqmred to write the spelling of a complete word but
what they-need to do is to add a suffix like : (ing,ed,s,
—jer,etc) After presenting each suffix, teachers should

give exercises of the foﬂewmg type as a slwrt qusz or o

. Ahomewm’k,e.g
B’nstmctmns B .
i ‘Adé (~ing) to the §@ﬂow mg wm-ds
a, clean,cleamng LR S
b. Wateh, cwcemeeees 0 & e
€. g, cucrcsionuns ) |
d. SLOD, escersncacess
e. dI8, cccerecasoeaen
B 7 T T—
PR ) v (- —
h. Bave, cocceees
L S, eoeneareonioee
o COMIE, coocssusoassen
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1. Instructions : _

Rewnte the following sentences on your answer paper
{(copybook) adding punqtuatio—n marks and using capital

letters where necessary .

a. the days of the week are sunday monday tuesday
wednesday thursday friday and saturday

b. did smith see john at school

c. go to the blackboard and clean it

2. Instructions : ‘ . \

In this passage there is no punctuation . Rewrite the
passage, putting In all the punctuation marks and capital
letters where necessary .

nada is a clever girl she gets up at seven oclock in the
morning and has her breakfast with her parents she dresses
herself and combs her hair she packs her books and goes 10
school when she finishes her classes she goes home at
home she has her lunch has some rest and does her
homework -

Multiple — choice technique can also be used to test the
use of punctuation marks, e.8. . ‘

© 3.instructions :

write the number of the item and the letter of the most
suitable punctuation mark in your copybook .

{ . Did yousee them ()
a-, b—. ¢c=7 d -

9 He went to market and bought the following ( ) rice,
meat and bread .
a—. b=! c=: d-,

3. We visited herat severn of _)clock :
a—, b-' c—— d-: |
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fD.P,}hrris,l969 :68.)

3. Alignment |
Alignment means the ability to write stralght foﬂowmg an
n‘na,gmary ora real base - line .

4.legibility

Legible handwmmg can be read easily because each letter
is drawn clearly and caretully |

- 5.Cleanliness .
When the pupils write they should make sure that their
handwriting is clean and tidy, ie. it should be spotless .

Punctuation

In a punctuation test, the pupd is asked to supply the
- missing punctuation marks and use capital letters where
'necessary % can be carried out subjectively or objectively .

We can present our pupils with a number of unpunctuated
sentences -or a short paragraph and ask them to add the
punctuation marks and use the capital letters where

o necessaryye £.
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Chapter Seven
Testing Wrﬁ&ﬁng Skills

The development of any skill requires two important
elements. First, knowledge of how to perform the skill and

secondly, practice to perfbrm that skill well . Writing, like any
other skill is subject to these two elements . Therefore, it is
wrong to be too ambitious about the learner’s ability to write
a coherent piece of writing before we give him enough
guidance and training in this respect .
When testing writing at the primary stage, the teacher has

to test the following areas; handwriting, spelling, punctuation

and composition writing. The discussion of these areas is

not going to be lengthy simply because it is hmxted to the
primary stage .

Lmndw riting
Tests of handwriting must meas ure the following aspects :
1.letter Size
In English letters are of different sizes . Some letters are

~one size cach like  a, ¢, e... ). Others are two sizes up or
down, Suchas ; I

(h,Le,y, v ) s three sizes up and down . -

2.Space
Proper spaces should be left between letters, words

sentences and paragraphs .
Look at the following extract and notice the spaces theme in:




ambig uous
interpretation
social skill

timid

to a certain extent
unfair

to structure & test

paraphrase
alternatives
take a role
conduct a test
~ blind memorization
aspect
contextually
provided that
 relevance
require

topics

news readers
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Vocabulary

reliable tde obe Yl oSs e 35
valid e @2
spoken language (4} Dladly K4
target language PRI R
sound system - (Wil Jye ol
situational context Gl s Glata NS Gl
in addition to | duloyy,
pencil -and - paper test (855 Gy L5l 5, 2 sl
preparation | ad
fluency G
affirm | | Ly
sonnd discrimination AP {IW:
administer a test BT
read aloud (L ez 343) g e Sy i
segments (&8s oS Ts) 5l sl
s-apemegments e gldd @) Lol
procedure b il b Jia L
examiner’s version el D5
plus (+) e « dililas Ll
suggested - b
ignore : . - Jalay ¢y
O.H transpamencies T uéuL*l_' pisig (GUS 0L0) @‘ﬁjj
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Questions for Discussion

. What m?ght‘hap;jieﬁ if all tests are of the pencil -a£‘1,d;,;~

papertype ?

. What is meant by ‘visual aids’ ?
. Why are speaking tests sometimes considered to be

‘unfair’ ?

. What does ‘fluency’ mean ?

. Why is it necessary to structure speaking tests 7

. What is meant by ‘relevance’?

. Why should teachers ask questions that do not require the

knowledge of a wvery specific subject when test
conversation ?

. Why should we not ask comprehension questions when

we test rcadmg aloud ?

Practice Exercises

-Write a pronunciation test to test pupils’ ability to

recognize the English sounds

. Write items to test oral comprehenszon thmugh using

visual aids’.

.State how you would test dialogues at the pmnary level .

Give practical examples .

. Prepare some mterchanges between a teacher and aun

examinee about *Seasons of the Year” to test
conversation using General Knowledge’ questions.

. Prepare an examiners version to test pronunciation at the

primary level .
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testing of reading aloud s not a very complicated

process .

It requires the examiner to select a passage which is

suitable for the language ability of the testee .

The testee is usually given few minutes to go over his

passage before he starts reading it aloud in front of the

examiner . '
It is necessary to remember that testees should not

be asked comprehension questions about the passage .

They are supposed to read aloud. Evaluation of the testee’s
performance depends on: )

i. Fluency
.2, Pronunciation .
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3. Write your name on the blackboard .
4 Thank you . Go back to your desk.

Or, he may ask his pupil to give commands such

Teacher:

Tell your friend to open his book on page 12 .

Pupil to his friend :

Open your book on page [ 2, please .
Teacher: -

Ask him to start reading .
Pupil : |

Read, please .

1t is recommended that such commands are based on
the situations presented in class or chosen from real life |

situations which the primary school pupil may find himself in.
B. The teacher should ask his examinees some of these
pre — prepared guestions and commands.

C. Evaluation of the pupils’ performances should be
based on the foll—gwi-nfg aspects :

ii. Fluency
iii. Pronunciation .
iv. Grammar . -

Reading Aloud

" Reading aloud is only useful to few newsreaders and
teachers . The majority of language learers will never
be called on to read aloud as reading aloud makes them
sacrifice their enjoyment of silent reading .

However, at the very early stages reading aloud
should be taught and tested in language classes . The

82



Teacher:
What do girls wear?
Pupii
They wear dresses Of shirts thh skirts .

3. Personal Information, €.2.

Teacher:
What is your name ?
Pupil :
My name is Mabeel .
Teacher:
How old are _you MNabeel?
Pupil -
. famtiwelve years old, sir.
Teacher:
~ What's your father?
Pupil : |
He is a pilot .
Teacher:
W hat does your mother do ?
FPupii: e e e
She’s a housewife .
Teacher:
~ How many brothers and sisters do you have 7
Pupil :

- | have two brothers and one s:.ster

4. Commaﬂds

The teacher can ask ‘his pupil to perform certain actions

such as :
i Walk to the blackboard .
2. Clean the blackboard thh the duster.
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Teacher:

What is the first day of the week in fraq ?
Pupil : :

Saturday is the first day .

Teacher:
What day is a holiday in fraq ?

Pupil :

Friday s a holiday .
Teacher:

What day is a holiday in England ?
Pupil :

Sunday is 2 hohday in England .

2. Clothes,eg.

Teacher: , _
‘What kind of clothes do you Weart in summer ?
Pupil | :
[ wear light clothes in summer.
Teacher:
How about winter ?
pupil: S
[ wear heavy clothes in winter .
Teacher: R
Do boys wear skirts in Irag 7
 Pupil: :
No, they don’t.
Teacher:
What do they wear, then?
Pupil : |
They wear shirts and trousers Of Suits .

e

%
b
"
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 Teacher:

Everyday Life Activities

Teacher:
How do you come to school 9
Pupil: -
I come by bus .
Tesicher -
When do you us ually go to bed ?
Pupil : , ,
Atteno'clock, A
Teacher: o
How often do you brush yourteeth? =
Pupii: - |
- After each mea] .

3

How often do YOu go to the public ibrary 7
Pupi: L
I go there once a week. | “

“— = = Geuerai Know ledge

It should be made clear here that the questions the teacher
asks have to be easy to answer and they should not require
the knowledge of specific subjects . Teachers may include
topics of the following type . B | -
1.Days of the week,eg,

+ Teacher: | -

How many days are there in a week 7.
Pupil : ' '

Seven days .

Teacher:

What are they 7
Pupii: S | T -

They are - Sunday, Monday, Tuesday, Wednesday,

Thursday, Friday and Saturday . | |
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fl. Conversations

It is much better to reduce the tests of conversation at the
primary stage to what is called ‘Directed General Questions’.

Although in this type of test pupils are not free to choose
their answers i a direct way, the test closely approximates
ceal conversational situations . Theréfore, the test is valid . To
construct such a test, teachers are advised to follow these
procedures :

A. They have to prepare a list of directed questions based
on the following @ ~

Pictures-

Here the teacher shows his pupil either a single picture or
a set of pictures . Then he asks him questions related to
those pictures,e.g.

Teacher: |
‘How many persons do you
see near the bus 7

Papil:

Two persons .

Teacher:
Where are they 7 |

Pupil :
At the bus —stop .

YTeacher: _

- What do they want to do ?
Papil: o o
‘They want to get into the bus .
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2. The examiner should ChCourage the examinee to give
more responses by carrymg on talking with him |

3. Evaluation of the examinee’s performance has o be
based on the following as pects :

a.Relevance :

Relevance means the examinee’s ability to prouduce 3

response suitable for the situation, e.g.

Situation : You walk in a street and you meet a friend in the

morning : '
Relevant response - Good morning .
Encouraging talling : Good morming . it’s a pice day,isn’

it ?
Relevant response : Yes, it is .
‘b. Flnency
¢. Pronunciation
d.Grammar

Consider the following example :
Exsminer : .
 Youwant to buy a new suit . Ask about jts price .

Examinee :

How much is this suit ? -
Examiner ( encouraging the examinee to talk )
-~ Which one do you want ? -

Examinee : | |
~The grey one ,
- Examiner:
~ 1t’s thirty - six dinars .
Examinee :
~Bnt it too much 9
Examiner: -
- = No, our prices are fixed - Do you want it ¢
Examinee ; |
Yes, please .
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B. Production Ievel

1. Flementary Level

This technique is very much used by many Iraqgi teachers

~of English at the primary schools. To conduct this test, the

teacher. selects one of the dialogues which is taught
previously inside the classroom and tells the pupil about it.
Alfter that he takes one role and asks the pupil to take the
other role. This technique is wusuvally criticised for it
encourages blind memorization. o

- However, evaluation of pupﬂs’ perfonnance depends on
the f’oliowmg aspects \ :

P

néaiil the ability of the testee to glve hls reponses with

a very Jlittle or without hesitation .

Pronunciation

 the teacher evaiuates the oral production of’ his
; he has to consider ths way the pupils handle the

~ - PrO¢ ction of sounds, stress, mtonatlon and rhythm .

-‘.'.mmar |
Grammﬂr means the pupil’s. ablllty to produce grammatacally
aﬁ@tomtex&mﬂy acceptable res pons e:s

- Advanced evel

Teachers of English at the primary stage can modify and
use this technique to test dialogues at the. production level
provided that they use substitution dialogues when they
‘teach the dizlogues included in the textbooks . To admmistcr |
the test, teachers may follow the following procedure :
1. The examiner presents the examinee with a situation
based on one of the situations presented in his- textbook and

asks him to give an appropriate response to that situation .
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After a short pause you will hear three or four sentences .
Select the one that gives the most suitable response and
then write the number of the item and the letter of that re-
SPONSE iIn your answer paper.

The examinee hears :

1. Well, what can Ido for you?
( pause )
a. want to play tennis .
b. I want some sugar.
¢.Iwanttogoout
d. I want to draw a picture .

Correct answer : Lb.

2. How are you?
(pause)
a. Thank you very much .
- b. Notatall. |
c. Very well, Thank you .

Correct answer:2.c.

3. How much is it 7
( pause )
a. It is a nice pen .
b. It is three dinars .
c. It is very good .

Correct answer: 3.b.
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a. In ‘A’ the boy is sitting under the tree .
Correct answer ; False.
b. In ‘B’ the boy is standing under the tree .

Correct answer : True .
Care should be taken in the selection of pictures in order to

avoid any ambig uous interpretation .

3. Objects found in or brought to the examination hall,
The same techniques that are applicable to pacsures are

also applicable hers.
‘Dialogues and Conversations

Speaking is a social skill . At the primary stage pupils vary
in their ability to express themselves . Some are timid and
nervous about speaking tests . Others can, to a certain ex-
tent, speak fluently . For these reasons, speaking tests are
sometimes considered to be ‘unfair’ . Therefore, to be as fair
as possible, it is necessary to structure the tests of dialogues
and conversations . The following techniques can be used to
test the recognition and production of oral language .

e[ [FiglOBUES
A. Recognition level

Here the teacher may present the pupils with a text based

~on the functions and notions presented in their textbooks .

Then, he has to give three or four sentences one of which™

will paraphrase, explain or give an answer to that text . The

examinee has to select the most suitable alternative, e.g.
Instructions :

You will hear (on a tape or ahve) a spoken sentence
f'irst '
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a. The boy is sitting on his chair
Correct answer: B.

A | B | C

b The boy i5 smmg on the table
Correct answer : A,
True / False Techmque
T / F technique can be used with a series of plctures .
’i'he teacher may ask the pupﬁs to mark the statement they
hearas true or false,e.g.

Instructions :

You will hear a series of statements about the above
pictures . Decide whether each statement you hear is -
“True’ or ‘False’ according to the pmture it refers to:
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1. Single Pictures
Instruction |
" Look at the pictures that I hold up . For each picture,
indicate whether the statement you hear i true orf
false .

This is a box .

Correct answer : True .

Or,we may ask comprehension questionsg.g.

What is he doing ?

"~ Correct aniswer : He's reading .

C2.A Series of Pictures
| ‘I this type of test, several pxctures are prepared for
each test item,eg.
Enstmctnons ,
Laok at the pictures on the blackboard. Indicate

e | whxch picture corrcsponds with the statement
| you hear |
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Figure 4 A Suggested Examinee’s Version

I ton; pint; gas; paper: ink

3

- speaker; examination: blac kboa.rd; fifteen; hos pital
3. He is a soldier .
Do you want to read ?
4. They foug ht bravely .
Stop talking .
Is your father upstairs 2

5. ,‘Ihe'rg is 2 book on the table |

2. The examiner should give the examinee his vefsion and
should give him some time to g0 through it before he starts
the exam .’ - - |

3. Then the examiner asks the examinee to read his own
version . R | -

4. The cxamirer should only evaluate tha idaneis o puirits
and ignore all other aspects . | -

' Cﬂiﬁﬁ'ﬁ*?&h&hﬁﬂﬁ thmugh Visual Aids "

The test of comprehension through visual aids such as
pictures, overhead transparencies, maps, etc., in language
class¢s-has riot yet been commonly used in our schools . The
possibilities of using visual aids for testing oral comprehen-
sion are many even for primary school pupils . We may pre-
sent the testee with a single picture or a seres of pictures
and then ask him some comprehension questions, e.g.
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Figure 3 :ASuggested Examiner’s Version

1 .Segments ¢
/Al fal ds/ 1y !/
ton ; pint ; gas ;ink’

2 .Word stress :
\speaker ; exarmnination ; |
1
'blackboard ,fif'teen_ 5 hospital

3 .Weak forms :
/hiza/
He is a soldier.
/duju/ /ta/
Do you want to read ?

4 .Intonation: o
- They'fJught'bravely.

Is your father upstdirs?

5 . Rhythm :

" There is 2 book / on the'tablé .
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II. At the Production Jevel

When testing pronunciation, the teacher has to evaluate
the production of segments and supersegments of the
foreign language he is teaching . Here, it should be pointed
out that in all foreign language courses the sound system of
iie target language has to be introduced in meaningful and
situational contexts . Therefore, the production of segments
and super segments is better evaluated while the examinee
sits for the test of conversation or reading aloud . However, it
can be done separately . Below is one of the procedures for
testing sound production .

1. The examiner may prepare a test paper of two versions .
One for the testee and another for himself . The examinee’s
version should only contain the items of the test while the
examiner’s version should contain the items of the test plus
the identification of the specific points he wants to test .
Lookat figureg3 and 4 below .
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. e.g. Figure 1: Asample Test of Sound Discrimination with

an Answer Sheet

 The examinee fistens 1o :

The examinee encircles [ S ]t
| for same and [ D ] for

1.s5leep slip

2. know no
13.hard  had |

4. house (n.) house (v.} |
5. good could

6.cheap cheap -
7. wet yet

different .

1.8@

As for stress and intonation, the examinée may listen to

test items and he is asked to dctermme fm an answer sheet |
W- he her“hal he hears 1S COrTrect ory D

Figure 2. A Sample Test of Stress and Intonatlon with an

Answer Sheet

The-examinee listens to

The examinee encircles [ C ]
for correct and [ R} for
-~ wrong

. animal
. engineer
. hospital

. What are you dﬂ ?
: hfppy ?

O LA B e b e

C®

Q\M&WN-—

olslele)
e o o
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Chapter Six

Cmmpmhemisn Tests

Pmnwnciatien

- §48n e WO e
1. At the QLE—S-@g-ﬂx%fﬁ‘y“Ix; Vs

The usual technique for testing pronunciation at the
recognition level is by using sound discrimination tests . To
conduct the test, the examiner reads aloud pairs ofitems and
asks the examinee to indicate on an answer sheet whether
the two items in each pair are the same or different,
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am cleaning the windows .

5.Read the following bassage carefully and thep design
FOUR matchingitems. to test reading comprehension | Give
Clear instructions :

In Iraq there are fourseasons in the year . The four seasons
are spring, Summer, autumn and winter Children wear
different clothes for every season of the year. In winter it is

My name is Tom Iam twelve years -old . I live with my
family in a beautiful house | I have two brothers and one
sister. My brother William has a big shop. He usually goes
to his $hop by car at nin- Slivuk. 1 usually get up at seven
and have breakfast with my mother, Mary, my sister, goes to
school by bug. | £0 to school on my bike. :
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Questions for %%’:E&@Sﬁmﬁ

1. Why do you think that it B necessary to develop the
leamer’s ability to read and understand 7

2. What does the leamer need so as to be able to read and to

- understand a reading comprehension passage 1

3. What suggestions would you give for the selection of a
reading comprehension passage ?

4. What suggestions would you give for the design of items
- that test a reading comprehension passage 7

_5 What steps would you take in designing a madmg
compreimmwn test?

6.8 it true that passages taken in ciass room are uﬂsultabl@

 for reading comprehension tests 7 Why?

7 .Why is the True / Fale. techmque less rehable f’m:
testing reading comprehension in the early stages ! ?
- 8. What do camyletnm items measure 7 ,

" i Desxgn a mulup!e cham ﬁem 50 as$ to test inference.

2.1ke a variety of cut — outs from mgazmes to des:gn a

reading mmgmimnst@n tﬁﬁi for beginners « |
3.Choose a suitable passage to test reading comprehensi ion
. of sixth year primary school children .

‘4. Read the following passage carefully and then design FIVE
multiple ~ choice items to test madmg cempmheﬁs on |
Give clear instructions :

T@day is Friday . We are working in our house My m@ther

- washing the kuives, the forks and the spoons . My sister
is cﬁeamg the floor . My father is cleaning the walls . My
brother is closing the boxes. My aunt is making
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4.Completion Type

Completion items measure the learner’s ability to identify
the writer’s purpose and central ideas . ’Iherefore it cannot
be used fer primary-school pupils.,

Marking of this type of- readmg comprehension test is
very difficult unless we ensure that thcre 1s cmly one
cormrect answer for each item we design. -

Thls type of test can easﬂy ‘become 2 mefe matchmg
exercise unless the words .and. phrases -required - ‘n_the
completlon are determmed after. fully- understandmg ‘and

matching the whole item with the appropnate part of the
t@Xt

‘Consider ‘the toﬂ@wmg pa.ssage "wnd n@fm haw the
completmn 1tems_are con&tmctedbelow S

The yéar has twelve . hg‘;gfu&t;mmmh.iﬁ
a year . The next month is February . It’s cold in Irag in
February, but it isn’t cold in March . December is ;the- last
month in a year. It is cold in Iraq during this month also . %

isn’t cold:in Iraq in March, April; May, .h:me J ulyj Au. ust
beptember a,ndl()ctober Lo b

Now complete __t_ ;
more inf each blank .
. January is after — -
2. Febmary comes after
3. Thé last month in a year i -
4.1t’s hot in Iraq in -

.:followmg 1tems by wmmg one: werd -or

63




‘M

. 4, There arei—

.5.Samir is sitting in his room . Sc is -

3. Zekiis. Samir’s

| . What s Samu*s fathcr domg 7o

~He 15
a. readmg b wntmg C. drawmg d sleepmg

~Where is-Samir's mother? ¢
a.In herroom  b.In Samir's room

c. In the kxtchend Not at home

~a:brother . b: fnend C. father d teacher
boys at home . -
a.3 b.4 c. 5 42 :

;. his father’ baZeki - ¢, Ahmed: d hxs mot,her

6 What is Ahmed drawing ?

S e A5 e

‘ d ‘His father’is cledning the -

“Heis drawmg a
A réwspaper b'"map ¢lletter . dgsh

4/ Read the Eollowmg passa,ge carefully; then write down thf:
number ofthe xtem ahd the Tetter ‘of the cortéct choice.

It is Friday morning . Omar arnd his’ father and’ mother are
going to have a pncmc ‘ at }h‘bamy& arls mcther is
| fm;t from
r They are

going 1o have some fun
3 2rmE s Totat m..;uuuz Ucb .‘ :
a. it is morning o
b.it is a holday
c. he is buying somie fru;t UL
d. he is going to have some fun e
2. What is his mother domg P
She 15 : |
g, cooklng b Workmg c.f?ci‘e‘a’r-iiﬁigﬁ”]d.siEie‘:eﬁin'g S
3. Omaris . ST
a. at home b. at the grocer’s

¢.inthe car d.at }‘ﬁbamya |

‘. hpuse b.dishes  c. fruit d. car
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7./ Read this passage carefully.

Last summer, John said good — bye to his mother,
father and sister . He went away to stay with his uncle in
the country . His uncle had a horse, a donkey, somg sheep
and a little bird . He gave John the httle bird . It was small
but it liked to swim under water and catch fish .

John was very happy with that bird . He played with it
most of the time . He took it to a small river The: bird
went down the water and then came with a fish in its
mouth . John called the bird “Fisher” .

John went home after the holiday . He t@tk the bird
with him . He met his sister Janet ﬁrst She liked the bird
vety much -

Now write the number of the item and the lg_i;m: af the
most suitable choice in your copybook .
f.Last summer, John stayed with his
a,. mother b.sister c. father d. uncle
2, John's uncle gave hima
a.bird b.horse ¢, donkey d. sheep
‘3. John called the bird “Fisher” because it liked ﬁ‘@;
a.swim in the water b.catchfish
¢.go under water d. stay with him
4. "1t liked to swim under water” .
“It” here mearis the |
a.fish b.bird c¢. horse d.sheep
5. John's - gaw the bird first..
a.father b.mother c.sister d.brother

3./ Rmd the following @assage carefully then write dowr
the number of the item and the letter of the .correct

chawe
It & three o'clock in the afternoon . Samir’s. fatﬁlm Mr

Waleed, is at home . He is reading a newspaper. Samir's
mother is at home, too . She is washing the dishes . Samir
and his brother Ahmed are sitting in their room.. Alimed 18
drawing a map and Samir is writing a letter to his friend
Zeki
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3. Multiple - choice Kems

This is a more sophisticated test of reading
comprehension than the T/ F test . Here, we can test both
essential facts and inferences . Generally a passage followed

by multiple — choice items is given to the testees . They are
required to read it, understand it and then find the right
choices among options .

Consider these reading comprehension passages ( | )and
" examine the design of the multiple — choice items following
each passage .

1.Read the following passage carefully, then write down
the number of the item and the letter of the correct choice :

Mr Ahmed i a clerk in a small office . Be is forty - two
~ years old . Hani, his somn, is twenty vears old . He is studying
- Medicine in Mosul. His daughter Bushra, is studying
.Engmeemg in Basrah . She is eighteen years old . Hani and
Bushra work very hard . They are going to come home for the
holiday .
1. Haniis going to be

a.acletk b.adoctor c¢.anengineer d.a pupil
2. Bushra is -years old .

. a.42 b.20 c.i8 d.24
3. Mr Almed has ———-—o
 a.asonand a daughter b two sons

c.a bmther and a sister d. tvm brothers
4. Bushrma is Hanis ——

a.brother- b.daughter c.sister d.son
5. Bushra and Hani ———— in the holiday .

a.gotoMosul b.goto Basrah

c.come home d. work hard

‘1) From Ai Jiboury, K. { 1985 ) Testing. Reading comgrehensmn at
the primary stage , in Al - Muallim Al - Jadid . No . 4
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be done easily and quickly, thus they allow the teacher more
time to perform his othertasks .

In fact what the teacher needs to do is to present the
testee with a number of items based on the reading passage
and the testee has to decide whether each ftem is true or
false .

Unimportant details of the reading passage should be
ignored and items should tackle the main ideas presented i
the passage . The items should be clearly right or wrong .

Consider the following passage and notice how the T/ F
items beneath test reading comprehension .

A bird once sat in a tree . She had a large piece of cheese
in her mouth .
A fox came near the tree . He looked up and saw the bird .
He also saw the cheese He wanted the cheese .
“Can you sing 7,” asked the fox. |

“Cf course, I can sing,” said the bird .

She then opened her mouth and began to sing .

“Caw | Caw ! Caw ["she sang .
When she opened her mouth, the cheese ivhiduwa &Hd T
fox took it and ate it.

-

These are True / False items . Write in your copybook Tif
the item is true and Fif it is false according to the passage .

1. The bird ate the piece of cheese .

2. The fox began to sing .

1. The bird was clever.

4 . The fox was clever.

5. The piece of cheese fell down from the bird .
6. The bird sat ina tree .

7. The piece of cheese was large .

59




Then, he looked under his bed . But he could not find the
watch . He put it in his father’s room, but he could not
remember that the next day -

His mother saw the watch while she was cleaning his
father’s room . As a punishment, she kept the watch in her
bag for five days before she gave it back to him .

Match the beginnings in List A with the proper endings in
List B and then write the full sentences in your copybook.

List A - List B
1.John lost his watch a. in his fa‘the{’s [OOMm .
3 . He looked for his watch ~ b. under his pillow and bed .
3. He got his watch c.as a birthday present .
4. John's - it the |
4.John's mother pu 4 in her bag.

watch . |
| e.as a punishment
f. in his mother’s room .

2. True /False tems

 Though True / False ( T/ F) items are easy to write, they
are reliable especially at the advanced stages of learning
when they are well - constructed . They are considered less
reliable at the early stages as they encourage guessing
because the testee has a 50% chance of giving a correct
answer foreachitem .
- Since the guessing factorm T/ Fitems is hxgh test writers
should not use this techmquc unless :

a.they write a lot of T/ F items in each *est paper they
design.
b. they make gure that the items are well ~ constructed.

However, the preparation and scoring of T/F items can
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Matching as a technique for testing reading
comprehension can be advanced. Here the examiner gives a
passage followed by two lists of tems. Each itcm from the
ﬁrstﬁ list should match one item from the second list. Test
designers should try to avoid making thé testee merely copy
the full answers from the passage. Grammatical clues should
also be avoided, therefore, cach item from the first list should
grammatically match more than one item the sccond list,

Consider this example .
Read the follow ing passage carefully
~Samir is working hard today . He is writing_‘English . He 1s
sitting at his desk . His English bock is open . His copybook

is open, too . His sister Suha, is in the kitchen . She 1s helping
her mother to cook dinner .

Match the beginnings in list A with the proper endingg
in list B and then write down the full sentences in your
answersheet:

List A  LstB

1.Samir’s bookis | a. at his desk
‘2.8amir’s sister is b.open

3. The boy is sitting ¢. dinner

d. helping her mother

Mere is a more advanced passage, read it carefullys
examine how the matching items are constructed at the end
and then try to answer the matching question that follows .

John got a watch for his birthday . One day John lost his
watch somewhere in his house .He looked under his pillow
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Or, the testee looks at a picture and reads four sentences .
Only one of which is about the picture . The testee is required
to find the correct sentence |

Consider this example .

Axn is throwing the ball to Peter,
Peter is kicking the bell to Ann.
Peter iz throwing the ball to Ann.
Ann is kicking the ball to Peter,

Dows

Cox_rect answer :C

Here is another example taken fmm}%aton, 1975,

A. The boy under the tree is reading
his book. .

B. The boy resting under the tree is
fooking at his book. '

€. The boy with the book is sleeping
under the tree.

D. The boy carrying the book is
Eving to sit down under the tree.

Comect answer: C
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dvanced reading comprehension test can be given
pictures . The testee reads

s . He should be able to

Amoica
n the form of a group of say, four
s sentence about one of the picture
identify the correct picture .

Consider this example .

They are ¢cycling 1o work.

Correct answer : B

Here is another example .

He is showing her the photograph.

Correct answer . A




The testee has to choose the word that fits the picture
Here is another example

a.eating b.writing c. cleaning

Here is a more difficult example :

a.on the bag = b.inthe bag ¢. under the bag
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1. Matching Tests

At the very early stages, the testee is given a picture
followed by,say, two words describing the picture .
| Consider the following example :

a.reading b.pla yiﬁg
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How to Construct a Reading Comprehension Test

~ In order to design a reading comprehension test primary
school teachers are advised to follow the steps below :
1. Teachers have to select a passage suitable for the
language ability of their pupils . |
2. They should read the passage twice or more in order to
~ have full mastery of all the information provided in that
passage .
3. Then, they should identify the points they decide to
include ini their tests .
4.0n a separate sheet of paper, the teacher should write
down all the sentences that contain the identified points

5.To avoid items that test word matching, the téacher
should modify the identified sentences and use them as

stems . | | |

6. Having written all the stems, teachers are required to
provide options that are taken from the passage and they
should not forget to write clear instructions.

7. Having established the final version of the test, teachers:

are advised to review it themselves fn;gt Afaf,_né %h??f’,h?ﬁ o

it to at least one cotieague .

' Techniques for Testing
Techniques used in testing reading comprehenion vary in

difficulty according to the stage of learning the pupils have
attained . The following are techniques used in testing-
reading comprehension . :
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Bad item :
Text : John lost his watch vesterday
The itemn : John lost his yesterday .
a.bag b.book c.pen d.watch

2. The teacher should exclude any item that can be
answered without careful reading of the passage . Therefore,
the teacher should avoid testing general knowledge and pure
grammatical structures found in the passage .

Bad items}

a. Text : “There are seven days in a week ’
The item : A week has seven .
a.days b.months c. years d. hours
b. Text; ‘We do not have any oranges.’
The item : We do not have oranges .
a.some b.alittle c.any d.much

3. Teachers should make sure that all the options are
found in the passage. However, inference items may
contam an aptlon from outszde the passage .

4. The stem has to present the problem in a very clear way
so that the testee can identify the kind of information he is
asked to submit .

Bad item :

The girl
a. was afraid of dogs b. fed the dogs
c.saw the dogs ‘d. hit the dogs
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¢. The manner in which the event takes place,e.g.
Text: ‘Salim travelled to Mosul with his father. They

travelled there by plane at seven a.m.

The ftem ¢ Salim went to Mosulby
a.car b.plane c.tram d.bus

4. Pronoun interpretation : This is used to test the pupil’s
ability to understand syntactical relationships found in the
passage .e.g.

Text : ‘Bushra, layla, Muna and Nada are in the room.

MNada is sitting on a chaxr She is madmg an interesting

story .” :
The itemn : “She i is readmg an m*erestmg story .”

‘She’ refers to
a. Bushra, .b Nada
c.layla d. Muna

5,Fasy inference ; This is to test the pupil’s ability to
draw correct conclusxons and vahd mf‘crence from what

is-given in the passagﬁ eg.
Text : ‘Nooriis a pupﬂ He i is twclve years old now .

© o€ fem WO s goIng 10 bé - next year
a.i1 b.14 c.iS d. 13

Suggestions for Item Writing

1.The examiner should avoid what s called * word
matching’, ie. selection of the correct answer should involve
interpretation of the passage and not only matching the
words in the item with the same words m the passage, e.g.
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1. Number recogaition, ic., the ability to recognize that
9’ is the same as ‘nine’ or the relationship between any
number as a figure and a word, e.g.

Text :“The three books Ibought are on the table .
The item :There are books on the table .
a.4 bé ¢3 d7

2.1 deas : Here the examiner tests the learner’s ability to

understand the main as well as the subordinate ideas found
in the passage,e.g.

Text : “Yesterday was Friday . We did not go to school.
: We went to the zoo instead >

The item : Yesterday we did not go to school because it

' was . |
a.Friday  b. Monday
¢.Sunday d.Tuesday

3 Events : The examiner can test the activities found in

~ the passaga such as playing tennis, swimming

, , in a river, etc. We can as well test:

e & Tiie e at which the event takes place,
eg.

Text : 'k was six o’clock when we played tennis ./
The item : We played tennis at o’'clock .
- a.four b.five c.seven d.six
‘b. The piace where the event takes place,eg.
Text : “The boys sat under a big tree to have their lunch
The jtem : The boys had their lunch )
a.nearthe river  b. onthe lawn

~c.nthecar . d undera big tree
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In advanced levels, thé learner s supposed to :
a.scan and read for specific information,
b. read critically, quickly and with ease .

In, this chapter, we present the steps of constructing 2
~ reading comprehension test .

Selection of the Passage

One of the important things in wmmg a reading
comprehension test is the choice of the passage . Below are
some suggestions for passage selection .

1. The passage should suit the language ability of the
testee . It should not be too easy or too difficult . A passage
with a large number of new words and comphcated
structures will be unsuitable .

2.1t should suit the age as well as the. culture of the
testee . , |

3.1t should be new to the testee . Passages already taken

in classroom would be unsuitable as it would be a test of
memory ratherthana test of readxng comprehension,

4.1t should suit the time limit given by the examiner.
Lﬁngthy passages may require a longer time to answer .

Test Content

At the pnimary stage, the test of reading comprehension may
include the following points .

48



Chapter Hive
Testing Reading Comprehension

The development of reading and reading comprehension
skills should be the chief aim of our foreign language
teaching courses for a variety of reasons . First, since our
students’ exposure to oral communication is not adequate,
so reading can serve as a good medium for language
practice. Second, one of the aims of foreign language
teaching in Irag is to enable our students o read and
understand a varety of texts written in the foreign language;
therefore, reading comprehension 15 @ means and an end m
itself. Also, students may find themselves in situations where
it is useful to be able to read and understand road smgs,
menus and instructions for taking medicine of doing
something else.

Testing reading comprehension means testing the ability
of the learner to read and anderstand a group of seatences, &
paragraph or a group of paragraphs dealing with a certain
topic . :

i onder to read a passage and to understand it, the leamer
needs to be able to:

1. distinguish between letters .

_recognize words and word groups .
understand the meaning of words .
_associate the meaning of words in context .
.comprehend structural clues .

.comprehend paragraphs .

_draw conclusions .
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2. Design a vocabulary tes

(collocations) technique.

inclusion
active vocabulary
passive vocabulary
visualcues
SYNENyms
antonyms
collocations
ilustrate

Vocabulary
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Example 3.

Instructions : Write the number of the word in list A and

the letter of the word in list B that best collocates with it .

% SN

Lh

List A List B
l.doctor a.garden
2. pupil b. post office
3.farmer ¢.station
d. hospital
e, bank
f. school

Questions for Discussion

. What is meant by ‘Active Vocabulary’?
. Where do we use ‘Passive Vocabulary’?
. Why is the selection of a vocabulary test item not very

difficult at the primary level ?

.What are the techniques usedm testing vocabulary

items ?

. What is meant by ‘visual cues’?
. Why is it necessary to include more items in list B than in

list A when d-esighing matching tests ?

Practice Exercises

.Design nine items to test the meaning of the following

vocabulary items using multiple ~ choice (opposites)
technique : |
I.new 2.dirty 3.dark

4.¢clean S5.skk 6.wide

7.rich 8.fat 9.black
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number of items in list ‘B’ should be more than the number of
terms in list ‘A’ so as to leave more choices for the last item
in list ‘A’.

Matching items can be based on synonyms ( meanings ),
antonyms { opposites ) or collocations ( coming together of
words ie. school collocates with “teacher™ ). The following
three examples will illustrate the major types of matching
items. '

Example 1.

Instructions : Write the number of the word in List ‘A’ and
the letter of the word in fist ‘B’ that gives its meaning .

£

List A List B
1.ancient a. happy
2.thick b.shut
3.close c.old
- d. dark
e. heavy
f.clean )
Example 2 .

Instractions : Write the nﬁmbe’r of the word in list ‘A’ and
the letter of the word in list ‘B’ that gives its opposite
meaning .

List A List B

1. tall | a. wide - -
2. happy b.weak
3. narrow c. light |
o | | d.short o e
e.clever
f.sad
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T:What is there on it ?
P:Theres ajugonit .

Z./ Muktiple ~ choice ems

It is useful to distinguish the following types of multiple
~choice vocabulary items .
Type - a. Complete the following by writing the number of
the item and the letter of the most suitable choice in your
copybook . -

A lon usually eats ,

a.grass b.bread c¢.meat d.fruit

Type — b. Write the number of the item and the letter of the
word which is nearest in meaning to the underlined word .
People wear thick clothes in winter .
a.thin b.heavy c.old d.nice

Type ~¢. Write the number ot the item and letter of the word

that gives the opposite meaning to the underlined word,

i s usually light during the day
a.dark b.hot c.cold d.warm

3./ Matching

When designing matching tests, the teacher should
prepare two bists of items, namely list ‘A’ and list ‘B’ . The
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Chapter Four
Testing Vecabulary

leaming vocabulary is an importamt aspect of the
spesking, reading and watimg skillk . ks development

requizes constant practice on the part of the leamer and

continucus assessment on the part of the teacher . A careful
gelection of the vocabulary tems for mchusion I a test is not
a very easy matter . However, primary schoeol teachers do not
have very big problems when they select test items because
they can draw the vocabulary items directly from the
textbooks they use i class - In fact, what they should do is :
first to determine how many items they are going to mchde
in their tests, and second to decide whether they have to test
active or passive vocabulary of their leamers . By active
vocabularry, we mean the vocabulary tems the learners need
when they speak or write . Passive vocabulary are the
vocabulary ftems the learners need when they read, Esten fo
or understand the foreien anguage .

Technigues for Testing
1./ Viseal Cues | |

Visual cues include pictures, objects, cards, etc. Such cues
are very helpful devices in testing vocabulary, especnfly at
the prmary level. In this type of test, the teacher presents a
visuzk cue followed by direct questions whose answers will
demand the use of the vocabulary tems the teacher wants to
test, eg.

T: What is this 7
. P - ﬁﬁg &t 4135 .
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sister and his grandfather .
Peter lives in a small house . He belongs to a small familly
He lives with his parents and one sister .

3 Construct a test of grammatical structures using
transformation items .

4. Write -five items to test the following grammatical
points using completion = (supply type) .

1. he (pronoun)

2. play (past simple tense)

3. brush (3rd person singular (s )

4. be (present simple tense —singular)

5. have (present simple tense - plural)

, ' Vocabulary |
recoghize - et e 3
pattems R P
identify O ¢ ey
unless

scrambled sentences

{Jb
Ljsg ‘L-’f.l’*-“ uUﬂ Lo 005G J

. ” ozl ”
e e e

jumbled words PISEVPEE LG;.W_ o ibls S
omitted gkt
phrase e s
concentrating - S5
advantages ks
‘word order Sl by thed! 3 S USTH AUl
o s
imply L gmids
practical Code
delete (feghe 5l L5 44S) bty
clozetest | sle Lzl
modified cloze fest (Jaws) 9% e Sl
~acceptable- Sy
compose T CAY
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. ng sentences mito ploral |
book on the table . -

2. The bov has a brown bag .

3. An apple grews on a tree .

iii. Rewrite the f@ﬂﬁwiﬁg sentences using the past simple
tense of the verbs . Change words where necessary . |
I.Isec hertwice a week .

2. The gird ci'é&m her room every Friday .

3. The boy is at school now ..

Practical Exemkqs; -
o Desigmd gmsﬁmr test o test the f@ﬁﬁwing Hems using
the multiple — choice teachnigue . Write clear mstroctions .
a. an (indefinite article)

b.his (pronoun reference)

c. close (bare nfinitive)
~d. tail guestions
. e. write (present simiple tense)
f. many (a quantifier)
g. what {a question — word)

fed cloze test based on the following

2.Design a modi
passage :

Tom and Peter are good friends . Their houses are close

together . Tom lives a big house . He belongs to a large
family . With Tom, there are his parents, his two brothers, a
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il S o i e

When I fiish shopping, [sit ——2 coffee — shop and have
some coffee —— tea . 1 usually arive home before twelve

o'clockin the moming .

B. When we —— at school, we often had —— homework
to do —— the evening . — father us ually told — how to
do the exercises, but — did not do —— himself . As a

result, we learned how to do the exercises very well.
V. Transformation Items :

This technique of testing grammatical structures has the
advantages of both subjective and objective tests . I
provides the examinee with the chance to compose his own
answers but in a guided way . The examinee might be asked
to change a statement into a question, singular into plural
present simple into past simple, etc. The following are
examples . - :

Instructions ¢
----=T:-i:5fﬁxaag-e~-t}-‘ra—fsiie-wingusiatamﬁni&.iﬂt@;.questi@ﬂs ‘1

{ . The story was very interesting .
- 9

2. Smith asks clever questions .

. ?
3. My mother bought a nice watch .

: ?
4. We go to the theatre on Thursdays .

- Where ?

5. There is a date ~ palm in my garden .

What : ?
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B Completion (supply type )

in this type of test, the testee is provided with one form of
3 word and he has to supply the suitable form of that werd
zccording to a given stem. Such items are much easier to
prepare than multiple - choice items and they require a
certain amount of production on the part of the testee, e.g.
Instructions : Complete the following sentences by
writing the suitable form of the word given between brackets

a. John

hefe an hour ago . (be )
b, My fathersent a letter last week . \I) _
c. He always - hzs teeth before going to bed (bmqh )

d. That grey car belongs to . {we)

v, Mséiﬁgﬁ ej:l@ze; Test
This type of testﬂcould be used to monitor the p'mg ress of

a class of leamners by concentrating on relévant items of
crammar . It is practical t6 use because it WO‘Lﬂd not take a lot

fflme fn. TR P T %n v-.a:-ni'l-o _wvira n-cn+ AR =Y gy i'z-\ v-\i-nmv-a‘l",,_ U
WL Tl

R e i IR [ N 4
il = R L e b""’ TEAL b T st A B e ARA L Prwe

than those of the standard cloze test .
- Inorder to prepare the modified cloze test, we- su‘nplv need
to seleét -a smtable passage and then to . del&te the
grammatical pom*s we want to test, e.g.
[nsiractions :

' Fill in the blanks with the suitable words . Each blank is
filled with only one word . |

A. Thve a small village near big town .
—— go to the town for shopping . I usually go there —— bus
or —— a bike . Sometimes, I go there —— myself and

—with a friend .
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. Instractions : Re - arrange the foll

7 Fail- guestions,e.g.

a. It’s a beautiful garden,isn't it 7 ——
a. No,itisn't b.Yes,itis C No,it hasn't  d. Yes, it has

b. She doesn't like smoking,w—%——-—,she ?
" a.doesnt b.is c.does disnt

| 8. Questi@a —words

' a.———Dbag is that ? It's mine . .
a. Who b. How many c. Whose d.How much

b. ——did the man_lea-ve thetown? At 7 .
" a.Where b.When c.How d.What

Il Scrambled séntenées

For testing sentence word order, the teacher may use the

~ device of scrambled sentences in which the pupil has to
rearrange a jumbled series of words in order to form a

grammatical -and acceptable sentence, ¢.6.
owing words so as 1o

make complete meaningful sentences .

1. What — ?
a drink b.you c.do d.to e.want
2. Salm . : -
a.brave b.soldier e/is d.a
3.Dud ~? | |
 a.the b.send cletier d. Noon
4. . please . '

a.me b.your c.homework d. show
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{ . They gave - a nice. pmsﬁ?‘ent o

| ‘a.] b.me c.my d mmc L _
2. The boys are happy because —passed the exam.
a. thev b, them €. thclr d. theus :

b Rﬁferenca c,g

E A.h bought twa boo;'“ and put —~—inhis bag . |
“a.it b.them c.him "dohigr f“_ag;:f’ - BT
2. This is Mada’s watch. It beiongs to

a. xt b thcm € hzm d her o

5.8 **’mtiﬁers - |
s\f{.‘ﬁ} £.8 . ,

i usu'ﬂly put - boeks m my bag.

a.n}ugh e.g b.¢ 11{&&!@;:., fow d.any -
(_ssmé}- | .
b.Add-——-milk to my cﬂé‘ uf tca, pie:lsc
a.'many'b'. few ©. seme:dany

is ilmre-«-—- water in thc jug

a.some b, few c:m'my dany L

6. Adverbs of i;me eg, 7._,,:;_“_.?-__

a . Huda is going to buya new dress —
a.last night b.a minute ago
b.tomorrow d. yesterday -

b. The worker goes to work -
a.every day b, last week
C.now d. tomorrow
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1. Past simple tense, e.z.

a. Smith his aunt yesterday .
a.visit b.visited c.is visiting d. visits
b. Noor here five minutes ago .
‘a.is b.am c.was d. were
c. I supper with Mary last night .
a.had b.have c.has d.am having

~ 2.Prepositions,e.g.

a. Majid does his homework the afternoon .

a.at b.of c.to d.in
b. Tina cut the cake a nice knife .
a.at b.with c.on d.from
¢. Where is the blackboard ¥
a.0n b.In c¢.To d.Off

3. Verb form :

the wall .

a. Pfé—,sént participle, e.g.

e

John wanted

. Let Linda

THE EITIS are — n the garden now .
a.sit b.tosit c.sitting d.sat

b. Infinitive with ‘40’ e.g.

your football boots

 a.borrow b. to borrow.

- C. hon‘owmg d. borrowed.

c. Bare infinitive, e g.

first, please .
a.speak b.tospeak c. spealang d. spoken
4. Pronouns :

a. Case,eg.
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Chapter Three
Testing Grammar ( Usage )

n language,
the patterns
identify the
self imply
or

In order to understand and use a foreig
students must be able to recognize and produce
of that languagé . Although the ability to
¢ rammatical structures of a language does not by it
the ability to use these structures in actual writing
true that unless the students can

speaking . It is, however,
e able to use them

recognize these structures, they will not b

accurately . ' o o
In beginner classes, it i essential ta;tgs.‘_t_‘the pupils” ability

v (0 recognize the basic grammatical patterns of the fqreign
language . Only later should they be tested for real

production . - _ §

Tec;h,ﬁ-iques for Teéting |

-1.Maltiple —éha_ice-ﬁte_ms (Com piét’ion:)ﬁ- s |

One of the commonest techniques of testing grammatical
~structures at the elementary stage is the multiple ~choice
technique . The test item usually presents a stement - O 3
question followed by four or more choices . The examine
has to select the correct choice, €.8. '
Instructions : Encircle the letter of the most suitable

choice . ] .
N .
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4.

a.after b.between c.before d.beside

32

5.
a.is b.are c.was d.were
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refer to o dl ke
constant R
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Exercise (2)

Write suitable options for these stems :

1. This girl 1s clean......... ?
a. b.
C. d.

2. ...bookis that9lt is Maha's .
a. b.
C. d.

3. This deskis low . ltisn’t.......
a. b.
C. d.

4.1...twelve years old .

a. b.

<. d.

5.She is studying medicine . She wants tobe a ...
a. b,  c d.

Exercise (3)

Write stems for these options, The correct choices are
underlined . ' '

| a%i-d:idn‘t they b did they ?
c.didntwe d. did we
2. . . | ,.
a.went  b.go  c.goes . d.isgoing
3. , : i . _ K
a . where b . what ¢.when  d.whose
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I'1. How can we remedy the weaknesses of objective tests

12. What does the beauty of the pupil's expressions
influence ?

| 3. Flow is the scoring of objective tests carried out ? Why ?

1 4. What does a multiple - choice item include ?

15. How many options would you wme while setting items

 that test.structures ? : :

16. What are the points you should consider when you

design multiple — choice items ?

Practice Exercises

E\e rcise (1)

- Notice the arrangement of the opnons in the following .
Wnte “C" if you find the arrang ment correct and write "["if
mu find it incorrect . Say why .

I'. They are ...... the room .

a, . b... C. . d. ...
2. They are ... the room .
- DU
| ¢ SR | d. seraze o
R They are ... the room ..
- VS - JO
Cowee d. .,
4. Theyare .....the room .
- SRS < TOO <SR |
d...
5. Theyare ...... the room . a. ...
b € da
6. Theyare ...... the room .
“a. ..
b. ..
d. ..

30
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Test Instructions

It is a matter of great importance to write instructions that
are bricf. easv to understand and free from any possible
ambiguity . The aim is to allow all examinees to begin the
problems on equal footing . A multiple = choice test would

- require instructions such as the following :
1.( When the testee is required to write the answer in a

copybook oran answer paper).
Write in your copybook (answer paper) the number of the
item and the letter of the most suitable choice..
2.( When the testee is required to write the answer on a

test paperoran answersheet ): |
Study the following items and then encircle the letter of

the most suitable choice for eachitem.

Questions for Disccussion :

What are the techniques adopted in subjective tests ?
“What are the techniques adopted in objective tests ?
“What are the differences between objective tests and

ot [N e

subjective tests ? -

4. Why do objective tests need more time to prepare than
subjective tests ? | :

5. Why are objective tests more, reliable than subjective
tests ? ' |

6. When would yousuggest the use of subjective tests ?

“When would yousuggest the use of objective tests ?

8. Why would you suggest using the scores of two scorers
or more to evaluate oral achievernent of learners ?

9 When can the score be entirely dependent on the
achievernent of the testee ? __

1 0. What two criticisms are stated against objective tests ?

~4
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“doctor” is the only:correct choice that can suit the
stem .
Multiple - choice items can take different forms . Here
are some more advanced examples :
A — To test spelling :
e.g. Which of the following words is spelt correctly ?

a.daughter b.dautgher
c.daghuter -d.duaghter

B — To test vocabulary :
e.g.Who flies an aeroplane ? o |
a.a butcher b.alawyer - -

c.adentist d.a pilot

e.g. “Take the medicine now”

- a.an officer

eg.

¢.anengineer

Who would you usually expect to say the above
sentence ?

b.ajudge
d. a doctor

“This acid is dangerous ™
Where would you usually expeci To Heat the abovE

sentence ? |
a. i;;a-baoratory, b.court
c. office d. airport
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grammatically because they are singular nouns and the
stem requires a plural noun . Option “c” could be an easy
clue, and what we staried with as a test of vocabulary
ended up with a grammatically correct clue to fill in the
space . To retain the semantic element of the test item, we

can rewnte it as follows :

Option “a”, “b” and “4” do mnot suit the stem

He is wearing a pair of —.
a coats b.shirts c:érousers d. jackets

Gk, %Y bl

The most logical answer is “c” as the option “a”, “b” and |
“d4" are very unnatural in real life situations . The stem -
should not include a grammatical clue to a vocabulary
itemn. Now, consider this item : |

Smith bought an from a green — grocer
a. apple b.book c¢.stamp rd.bag

We notice that options “b”, “c” and “d/’ do n(;I suit the
stem grammatically as they start with a consonant and
not a vowel . To remedy this, the test item Shdulé read as
follows : ' B '

S mith buye _ from the greén —grocer: -

a.apples b.books c.stamps d.bags.

10. Avoid writing weakstems .

“The gaps of some stems can be filled in '»;'ith a variety
of options . Consider the following tem : -

He works in a hospital . He's a '
a.doctor b.cook c.clerk d. policeman

All the above options are cormect as all the people of thé
above - mentioned pmfessiqns can find a job in a
hos pital . The improved stem would be as foliows

John is studying medicine . He wants 1o bea
a doctor b.cook cclerk d. policeman

LY
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The abgve f:xample shows that all the options are
correct . Therefore, the test item is weak or incerrect . In
order to avoid the existence of more than one LOE‘I‘CL{
choice, the item should read as follows -

Mike tenms very well now .
a.plays b.is pliying c. played d. was playing

6. The correct choice should not keep the same pldu, in the
order of options, i.e. it should not always be "a" or b, elc .
Test designerss sh@u,id try to change the order of the
correct g@emce Sbmetimes the testee finds a clue that
helps him find the correct opi:%n when carc is not taken as
te write items whose correct choices follow a specific and
fixed order For, by time, the testees will be ablk to ldenﬂfy
this order lftt s repeated overa number of tests .

7. Try w make all the options plausible -10 the testee who
lacks the correct information . Consider this example ©
The seventh month of the year s
- a.May b.April c.July d October _
 The above example is provided with four options
5h0w1ncr months of_the year that lank nlancahlp to the

testee who does not know the order ofthe months of the
YEear . L

8. Try to - exclude items whose answers can be fou;‘rfd’r
somewhere else in the same test paper. - E

9 When you test vorca.bulary, i,ry to choose eptnons that are
grammatically suitable for El’ie stem . :
¢onsider the followmg item :
He is weaning a pair of
a.coat b.shit c.trousers d. jacket
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An improved item should be as follows :
Lions eat —
a.grass b.meat c.bread d. fruit

4 . The options have to be arranged clearly .

All the options should be arranged on the same line,
distributed equally among two lines, or one line for each
option { especially if the options are long ) .

Type | : The options are arranged horizontally on one
line . - |
a.

b, ——— ¢ —— d.——

Type 2 : The options are distributed equally among two
lines . | o o |

a. b.
Type 3 : One line for each option . |
a. — |

b.
C.

AL =
" The following types are incorrect :
Typed : . o o |

2, ——— b.— . —
d.
Type 5 :
a.
b. —— c. d.

- 5. Make sure that the item contains only one correct choice .

Consider the f’ollbwing example :
Mike tennis very well.
a.plays b.is playing cplayed d.was playmng
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Counsider the following example ;.
If you have a bad tooth youll go to.a -
pulied out . ‘
a.pilot b.lawyer c. dentist d. typist .
The above test item is not suitable for beginners as the
stem will not be clear for them due to its length . One way of
shortenmg the item is the following : -

I go to a when Ehave a bad tooth

to have it

a~m:lm b iawyer c. dent:st d. typlst

2. Makethe 1temecommxcai | - .

Words that are repeated in everfy optmn should be
wiitten in the stem so-as to avoid repetntion and waste of
time and effort on the part of the testees as well as test
designers . | - \

Consider the following xtern T

There are twelve

days ina yea/r/ k. seasons ina year
c mﬂnths in a/year d.weeks ina year
' uvc e Ty mu uiG ue unpmved as folif)ws
There are twelve -in a year .
a.days b menths C. seasmas d weeks

J. uc

L

3. The aptmns shﬁuld be relatcd to each other, ie. they
should be of the same grammatlcal group . Cenmder this
example :
Lions eat . :
a.grass b meat ¢. with d for |

The options of the above example are not well related to
each other because they belong to two different groups .
‘A’ and ‘B’ are nouns; whereas ‘Cand ‘D’ are prepositions .
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bjective Tests

Tests are objective when personal feelings and prejudice
are not considered in the scoring process . The technique
“used in objective tests make scoring entirely dependenton
" the achievement of the testee . Objectivity by itself does not
make the test valid and validity is an important feature for
any test . For the test to be valid. it should firsi rest precisely
what it is intended to test and second should test that very

well S b

~ Two sérious. ciiticis ms are often directed agaifist objective

tests . 1t is stated that they : ’
a. are simpler to answer than subjective tests,
b. and that they encourage guessing .

In order to remedy such weaknesses, we have to increase
the number of items in each test paper . We ask the pupils to
answer the test within a specific time limit, and test some

language features subjectively . I |

It should be noted that the concept of giving twenty or
thirty items to be answered by the testee within a period of,

~ say, three hours ( which is the conventional time allotted for

answering a test pagcrin-the pb_'";ezﬁmmntmmkﬁ not_

practical because :

1. The factor of time is neglected. A reliable test paper

should make the testees go through a large number of

items within a short time . o -

. Confusion occurs when some testees start to change their

minds about some options . - o

3. It encourages lack of discipline in the examination hafl.

4.Few test items cannot make the test reliable as they do
not cover the whole material presented in the textbook
throughout the year. o

[

Multiple — Cheice Tests

it has been found that multiple — c;h_oicé tests are among
the most useful types for testing FEnglish as a foreigna
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At s b b i e

Objective tests need much time and effort to wnte since
the exammer has to provide the answers as well as the
questions. To prepare a subjective test the examiner needs to
write few questions without their answers.

An objective test is reliable in that it gives stable scores . A
subjective test s not reliable in that its sconng 5 highly
subjective . Rarely can two scorers agree on a mark for a
subjective item . |

However, the writing up of both types of tests is bUbjﬁCt!VE
because the choice of items in both types depends on the
kxmwlcdge skill and personal judgement of the teacher .

it should be noted that subjective tests are used to test
ideas, culture, coherence and creativity while objective tests

are used. te test structures, vocabulary, readmg

comprehension and smmd discrimination . Therefore in
ianguage testmg

1.Both objective and subjective tests are to be given
according to the siuation .

2. Exammers should be provided w:th cpporlumt:es for
_ continuous training in the writing up and sconng of both

types .

3.In oral tests, we need two or more scorers whose scores

are then to be used in deciding the final score oblamed by

the pupxi ‘ .
A. Sabjective Tests :

As has been mentioned eaﬂier, scornng a subjective test is

not as accurate as scoring an obiective test. However,

subjective tests are indispensible in decisions conceming
knowing the testee’s ability to use language in ifs oral and

written forms making use of his own words and expressions. -

In fact, there is no escape from subjective scoring in the
mterpretation of normal expressions in a natural Janguage.

Foll discussion of the subjectwe tests and their techniques
s not.of great use for the primary school teacher because
most of the written tests at the primary stage are objective.
As for oral tests and guided compositions, they will be fully
discussed in chapters six and seven.
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y The followmg table sums up the differences between

objective and subjective tests .

Table |-A comparson between
tests :

objective and subjective

Objective tests

Subjective test

1. Difficult to write

2. Fasy to score

| 3.Suit a large number of
.testees

{4.Can be scored by a
machine

2 B

o

Specific areas of language

correcL answers

5 (Can be used tcs test 15,

6. Require selection of the 6.

.Easy to wrnte
. Difficult to score
.Suit a small number of

testees

.Cannot be scored by a

machine |
Can be used to evaluate
overall achievement
Require extended
answers and self -
expression on the part of
the testee |

than production

7. Require recognition more | 7.

Require production as
well as recognition -

19




Chapter1wo
.S-ubje;ctive and Objective Testing

Subjective and objective are terms used to refer to the
scoring of tests and the way the testee answers them . As
has been stated in Chapter One, scoring a subjective test
depends on the personal judgement of the scorer, while
scoring an objective test cannot be affected by the personal
judgement of the scorer . To answer a subjective test, the
testee has to plan and write his own answer using his own
words and expressions, while to answer an objective test,
the testee has to select his answer from two, three, four or,
even more alternatives . '

Techniques used in subjective tests inclgde :

. Composition writing

. Essay writing _ |
. Answer — these - questions type
. Completion type

£ W2 b

Techniques used in objective tests iﬁciﬂ&e :

. Multiple - choice items

. Matching items

. True / False items

. Rearrangement items, e.g. s
bought / an/ 1/ apple

5.Completion items,e.8. 5

Igotoschool the moming .
6. Transformation items, e.g. s
Samiis a good pilot .

?

18



bears relation to
mathematical problems
beyond

confess
justifications
mathematician
counting

adding up
subtracting
percentage
work out
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Questions for Discussion :

[N e

. Why do we use English language tests in our schools ?
In what way can “discovering the leamers’ weaknesses”

help the foreign language teacher?

00 ~1 ¢ W o L

How can the English language test be a teaching device ?

. How do public examinations influence teaching ?

How can teaching influence testing ?

. What does the term “individual performance” refer to ?

. What does the term “group performance” refer to ?

“What can evaluation of the learners’ achievement help the

‘language teacherdo?

9, What is a test ? -

10.What is the significance of “quizes” in English language
teaching ?

11.5s testing the only criterion available for evaluation of
pupils 7 Discuss briefly . o

12. What is the difference between school tests and public
tests 7

13. How would you classify English language tests according
to theirdesign? o

14. How would you test listening comprehension among a
group of testees ?

15.How would you classify the types—ef-language-tests
according to scoring 7

1 6. Why are some language tests called objective ?

1 7. Why are some language tests called subjective ?

18. Why is it necessary ‘for the language teacher to
constantly ~monitor -and measure his  pupils’
achievement? -

19, What is evaluation ?

20.Does evaluation necessarily require Very difficult
mathematical problems ? ' ‘

2 1. What are the mathematical activities required for the
evaluation of test results ? ~ B

22 .Why do teachers have to analyse and interpret the

results of the tests they give to their pupils ?

14



Evaluatmn and Testing

To learn a foreign language s not a very €asy task on the :
part of the leamer. It requires careful monitoring and
constant measurement of leamers’ achievernent on the part
of the teacher in order to remedy any lack of progress .
Therefore, we expect to see foreign language teachers
engaged in some evaluative work on the results they get out
of any test they give to their learners . Unfortunately, many
teachers of English think that any test is finished once raw
‘scores* are obtained and results appear. In fact, getting the
raw scores is only a means to a very important end and
teachers can only get as much out of the results of their tests
as they invest in analysis .

The process of mterpretmg test results and passmg
- judgement on learners s called evaluation . Through
evaluation, we can determine whether our pupils are to be
prommted from one level to another and whether they are to
be certified as being ready for admission to a higher school
“ofleammg ornot . ;

Some teachers think that 'évaluation bears vefy'lit'tle

. Y’@]‘Hf‘lhﬂ ff'\ ?‘\Mﬂ‘ﬂ"lna] ﬂt‘r\"\lnmﬁ Aaf nrtnl Alnoownmen ftana dﬂg

‘.'J.\JA—'A-UL £ T K HUVHH HLM\JULUU-I.A-I. EUM\-“.'.

and that it involves some difficult mathematical problems
that are beyond the comprehension of ordinary language
teachers. We must admit here that there can be some
justification for such views since many of the published
works about the theory and practice of how to analyse and
interpret test results, are written in a very difficult ia;nguage.
However, the . general principles are not difficult
understand and it is not necessary for the classroom teacher
to be a mathematician in order to evaluate the performances
of his pupils. The only mathematical activities he needs, are
counting, adding up and subtracting, plus the ability to work
out a percentage. In Chapter Eight we shall see how the
teacher can analyse the results of his tests.

*raw scores :the resuits of a test before analysis and interpretation.

13




Tests can also be classified according to their content, i.e.
‘what they really test’ . A ccordingly, they are designated as-
‘vocabulary’ tests, ‘structure’  tests, ‘phoneme
discrimination’ tesis, etc . ' |

According to the “Structural Approach” a structures’ test
should tackle structures only and should not include
vocabulary items alongside as this us ually creates confu:;s 101
on the part of the testee . The advocates of this approach
think that a good examiner should test one language point or
element at a time . |

S coring or marking divides tests into two types :

1. Objective Tests

They are called objective because their scoring does
not depend on the personal opinion of the scorer .
Since objective tests have definite correct answers,
marks are given or deduced as to the correct or wrong
answers chosen by the testsee . Examples of these
tests are multiple - choice, matching, fill — in — the -

blanks ~type,etc. - - L

2. Subjective Tests

They are called subjective becausg their s coring is highly
affected by the. personal judgement of the scorer. They
include ¢ompositions, essays, letter wfiting, open - ended
questions, reading aloud, etc . ‘ '

12



s}

order to upgrade the testees to the next stage . These tests -

are carried out on a nation - wide level and they require a lot
t.irne, effort and money to administer, invigilate and score .

oncerning design tests can be :

I.Oral Tests .

These tests are used to test the pupil's ability to
communicate in the foreign language using the spoken
forms . They test pronunciation, reading: aloud, conversation,
role play,etc.

2. Written Tests : -

These are used to test the pupil’s ability to communicate in
the foreign language using the graphic symbols . Written
tests include tests of vocabulary, structure, composition,
reading comprehension, fetter writing, etc . -

3, Oral and Written Tests ©

These tests involve the-smtand-thewritten asnects ofthe

foreign language. Such tests include dictation and lis tening
comprehension tests. |

In dictation ‘both the aural and the muscular skills
participate in transforming the sound heard by the testees
into graphic symbols produced on paper . In listening
comprehension tests a group of testees listernis to a passage

~ recorded on tape or read by the teacher followed by short

questions that require short answers on the part of the
{estees .

Yeg/no questions and/ or alternative gquestions are

recommended to test lstening comprehension  for
beginners . | :

"




3.Cori"ect the test papers an‘d return them the next lesson,
if possible . ' "
4 Discuss areas of difficuity .

From what has been said so far in this chapter, we
can see how imporiant testing is in teaching a foreign
language M particuldar and  languages in general
However. testing is only one eriterion of leamers’
evaluation . Other criteria for the evaluation of learners
al a certain slage are attendance, repofts, production of

practical work and participation in classroom activities .

_'l'ypes‘of'!“ests :

Tests administered to leamers of English as.a foreign
language differ in their objectives and -structure
_Genf_:raﬁy,'weaking, language achievement tests vary
according to source, design, content and sconng .- :

o

R

“According to source. there arc two types of language
tests - ' ‘ ' o :

A

1. School Tests .‘ L T

Shool tesis are set by the teacheral school for
the purpose of assessing the progress O

- achievemént of his pupils . Fxamples of tests are
daily, weekly, monthly, end - of - term tests and
final examinations . | - .

2. Pub_ﬁc Tests

Public tests are set by an examining body nominated by the
Ministry of Education {or by the directorates of education n-
the governorates for the primary stage) . They are set $O as
to lest the achievement of pupils at the end of each of the

.

three stages (ie. primary, intermediate and secondary) in

10



knowledge of the subject and « b » an estimate of the pupil’s
ability to learn. This information can be obtained by the use
of achievement tests.

Evaluation of the leamners’ achlevement helps the language
teacherto:
1.identify the problematic areas that need to be re -
explained or dnilled,
2.enable the leamer to realize his ability in bxpressing
“himself using correct forms of the language he 1s
learning,
3.enable the learner to 1dent1f’y his errors and leam from
them, ie., the test can serve as an excellent teaghmg
device,
4. discover his learners’ errors and prepare the necessary
~ remedial exercises,
‘5. upgrade his leamers to a higherstage (I e level) when he
| ﬁnds that poss:ble

Lak_e. ut-he;'- ms.-t.mme.nts, tests can be of great use or of little

e . Teésts vary in aim, accuracy, sharpness or length . A

_ '_-nguage teacher is suppowd to know how to set valid and
‘fshable test papers.

w21 -qn-«.-\a-l tevrte  mevsa oo vvrad ta sanbiate +J_4_\P lanrnor’
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achievement at the end ofa unit or a set of units . However,
‘ten — minute tests (ie., quizes) consisting of a few items of
the short — answer type, based on vecabulary, structures or -
reading comprehensxon items taught in a previous lesson
can be used as : -

'1.areview of the material given earlier,

2. a basis for a new material to be given .

A perfect or a near perfect score on a “daily quiz” gives the
learner confidence and motivation to learn the foreign
language . The following points are suggested when giving a
daily quiz :

i.Base the quiz on what you have taught the lesson

before .
2. Teli the learners exactly what you want them to do .




The process of giving the right answer during a test s
considered a learning activity by nself. | |

A good test enables the teacher to asscss the learmners
achievement within a specific course of study or a training
programme . Short monthly tests and long mid - year or final
examinations enable the teacher to have a clear view of how
the learning process is going on in the foreign language he is
teaching . It will alko enable him to assess learners’
achievement in view of the other learners’ results after taking
and analysing the results of similar tests in other schools .

Public examinations ( i.e. those given by the Directorates
of Education or the Ministry of Education ) influence actual
teaching in the classroom since teachers ‘will train their

- pupils to pass those examinations. Thus, teaching is geared
' totesting. - | SRRV

However, teaching influences testing - The approach

" adopted in language teaching, the type of textbook we have

and the type of teachers av:a._i,lab-le direct }the"z}ia‘pproach to
language testing and the techniques used to measure the

'“difffe-rent.e;ie-menrts'0!‘-’ language .

Importance of Testing o
English language tests used at schoolaim at evaluating :
1. individual performance, L '

7. group periprmance,

3.and teacher performance {or téaghingieﬁf‘féct_ive ness)

By individual performance we mean the achievement of
one learner over a period of time, say, a month, a term, Of an
academic year in connéction with a specific course of study .
By group performance, we mean the achievement of all the

learners we have in the course compared with one anotheror

" even compared with another group of learners at the end of a

month, a term oran academic year. - |
As for teaching effectiveness, it can be said that there is

. only one kind of teaching effectiveness and that is the kind

that results in effective learning. To determine the level and

.. pace at which teaching is likely to be effective it is

necessary to have « a » an estimate of the pupil’s present

8
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of marks and result analysis . In this chapter three important
aspects of result analysis are presented, namely itern
analysis, frequency distribution and .the mean . Chapter 9
which is purely practical contains supplementary exercises .
They are intended for reinforcement . Course instructors may

assign these.exercises as ‘homework or go through them
together with their students inside the classroom . o

It should be noted that somie of the exercises given in this
book, especially those on reading comprehension are not
suitable to test the reading comprehesion skill of primary

" school pupils but are given for the purpose of clarification

and examplification . L R R

This book is supposed to be covered within a period of
two academic years at a rate of two- periods per week.
‘Course instructors may cover the fist five chapters durmg
the first year and the last four chapters during: the:second .
When dealing with the chapters: of the bobk, it 18
«recommended that they follow a three = step.method, 1¢.,
presentation, practice and production . Course -instructors
should present the new m terial themselves to avoid any
misunderstanding of both ideas and concepts . ° Tey should

_guide their students during practice . Production may take

the form of individual-and/ or group work and- homework .
Comprehension questions and practical exercises at the end
of each chapter are intended for the laststep. - e
 Assessment of the students’ achievement includes the
following aspects ! . o B
" 1.formal pen - and - paper tests, - S
2 .take — home examinations which include constructing
- various types of tésts, - S
3. daily and weekly quizes .

Finally, it is important to mention that no el_ementary
coursebookean cover everything that its authors would have
wished to cover. ' A L



Preface

This coursebook has carefully been planned to introduce
student teachers at teachers’ institutes to all the
main elements of language testing in a sumple manner . In
fact. we are concermned with the situations our lraqi student
teacheris going to confront in his future career as a primary
school teacher of English who needs to make assessments
of his pupils for a variety of purposes, perhaps to meet the
internal requirements of his school, or to help him make his
own teaching more effective, or even as part of the
procedures of an external examination . | |
| ~ Almost every chapter of this coursebook includes short
¢ - sections for explanation and practical examples followed in

most chapters by stimulating practice exercises for the
“students to consider at home and then to discuss them with
their teachers inside the classroom . e

. The authors have been obliged to make the book as simple '
S ~as possible so as to make it suitable for the standard of our
| - students. Therefore. it. cannot - be - claimed that it is
. comprehensive and exhaustive by any means to all the topics

it discusses . - B o |

aeewm—  The book falls into nine chapters . They discues what the
- primary schoot teacher of English needs to know in order to

write, administer sound test papers and evaluate the
achievement of his pupils . Chapters. 1 - 2 provide the

" classroom teacher with the necessary-information about the
types of tests currently used all over the world, the
~importance of testing and its relation to the teaching and
' learning processes . Chapter 3 shows the student teacher
how to test the grammatical structures presented inside the
classroom . The discussion of vocabulary testing is
presented in chapter 4 . Chapter 5 deals with testing reading
comprehension while chapter 6 is allotted to the discussion

of oral comprehension tests . The testing of writing skills is

" dealt with in chapter 7 . Chapter 8 deals with the distribution
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