(e daala
Oalaal) 4418

Ao ganall Jas aladic) il
&ﬂ\ﬂw&wé@ﬁaﬂ‘@ﬂ\w)ﬁgﬁ
dLalasy)

Al
Oalaal) 408 ulaa ) dadie
Jf clllaia Cpa £33 29 (o1 Al
&‘Jh uﬁ E%Jm Jiiala :\A,Jd
2‘.&‘39‘ da aﬁ},\lﬁ\ﬂ dall) BTIPLL

Al (ra
g3l plla Glay)

y9iaall i ygicasll
shioall Jald oyl sse gl g3Ldl ase closi

e*hh*




-~

L) £

Jeas aladiad Al 8 A et A8y oy Gl ) A Al oda Ciags
Aoalae ) s jal) cldls Juaadl gAEN (n all) (s i A As ganall

£ ill) galaey) ualdd) cillla L Ailad) A jal) dde ) duga
Baleall Apaaliati Yo o /Y 0 o) il pal) alall s ddibaa B (el
(2 Bl Al Al alial) (e aobadd) GiliSH g8 A el [ A )
L lda

9 a8 dlia Gt ) o alh Al Ay iual) A Al cua gB) ad g
et i g iy (D) llal) Jiimnt S e (g Agilnanf AN
o2 da ial) A8y lal) G gay (e (U Ul Juuand b gia g 48 gaall
fed paudall Jula
Al gl (B B ) 5 ol JLEAY) )
Al Algs A Gadaa oM ghAY LEAY) Y
Lagal€ o LB Sl Juaasl) ¥

A azaall alaATaly Ay ad o al dwd pal) diaa (38T Gl il
DA AT ¢ (Jadd gaad) SLEAY) il Ay il g daylial) Ae ganall) £ 5 (e
ciall (e 4l gdie A8y sl g Alln (NG (e Lga B g 38 L (pim
A i) Lale A 2l de ganal) Jiall iandil) gda) A ¢ galaeY) Gualdll
ady Ae gaall Jue (99 (e G Al Al de gageal) culia 388 450N
Aa )l da (rag adl sl mala) Sl Cu (o (S gadal) Aalad) i3l g
) S g gl gl ) (2 A ) ARl (8 AUl

CREAY) G ye g (il AV g g Al Laddal fp L) aveal al

DAY i 88 Jdat aig Legdiua Gladal Cpaaidal) (4a s gara o
Gl e ‘d“\ei_cﬁbiﬁ\jﬁdSﬂjz\eM\damu.‘s i aill gy adl)




o Onamaadl) cli A8y kg o adl) LAY A dddle) aladiuly o LEAY)
(o Lady)

O a9 (Lilian) guiliil) Julas sy g o2 LSRN (Buda Ay el Algs A
O Ot (Al g G LSRN B e ganal) (o diliaa) A0 cild 39,3 Al
it Cra |l A8 LS A ganall Jae alaliliily (A C i) G s
A i) A%, phal) aladiely (gAAl) ( pall)

i g1l) (a3 aga BT g LgiBlia g iliil) e 2 ] g
L) Juagill a3 Al ilill) ¢ g o cila) 8y




ps

AR R R R R BRI RARGRERGN

R

N,
4

] R R R R R R R R R R R

a

JiE))

J

1.

Lead

(..;-JJ\ &orjj\ i e

9% g ysa

‘J°‘¥
o0 .~
-

oi

9% 90

-

o“’ol

-

-

(s

- ‘:._D

2

Jeo

e S o o P A

\4§\g§Aﬂo

—Yo o LYY

ot
oLl e e e e e e e e

S
S
S
S
S
S
S
S
S
S
S
B

3R e e

N

QR

»



We certify that this thesis was prepared under our
supervision at the Diala University as partial requirement
for the degree of Master of Education in Methods of

Teaching English as a Foreign Language.

Supervisor: Supervisor:

Signature: Signature:

Name :Dr. Shaimaa Abdul-Baki Name: Dr. Abdul-Karim Fadhil
Al-Bakri AL-Jumeily

In view of the available recommendations, | forward

this thesis for debate by the Examining committee.

Head of the Department of Higher Studies

Signature:
Name:
Date:



We certify that we have read this thesis and as
Examining Committee examined the student in its contents
and that, in our opinion, it is of adequate standing as a thesis
for the Degree of Master of Education in Methods of

Teaching English as a Foreign Language.

Signature:

Name:

Date:

Signature: Signature:
Name: Name:
Date: Date:
Signature: Signature:
Name: Name:
Date: Date:

Approved by the Council of the College of Teachers, Diala
University

Signature:

Name:

Dean of the College of Teachers
Date:



(@

To the Memory of My
Late Father
| Dedicate This Humble
Work




Acknowledgments

| would like to express my deepest gratitude to my
supervisors Dr. Shaimaa Al-Bakri and Dr. Abdul-Karim
Al-Jumeily for their support, continuous encouragement
and instructive guidance that enabled me to complete this
work.

Thanks are due to all the jury members for their
suggestions and comments on the model lessons and the two
tests.

| am also grateful to the headmaster and the teaching
staff in Al-Khalis Preparatory School for Girls for their help
in carrying out the experiment.

Special thanks and appreciation are due to my family
and my colleagues who assisted me and participated directly

and indirectly in carrying out this research.

Finally, thanks are extended to Mr. Ahmed Sultan for

helping me to carry out the statistical means of this study.



Abstract

Group work is an effective technique for teaching English
to students learning a foreign language. Even those students who
have no prior experience with this type of technique in the
classroom can quickly learn to use it. This technique presents
cooperative learning as an effective technique to involve EFL
students in using English and to make learning more enjoyable.
This technique helps them students build rapport and foster a
climate of caring and sharing in the classroom. Group work
technique can improve learners’ speaking skills in any situation,
and help learners to interact. As for the shy learners, this
technique helps them by providing a mask where learners with
difficulty in conversation are liberated. In addition, it is fun and
most learners agree that enjoyment leads to better learning.

This study is an attempt to investigate experimentally the
effect of using Group Work Technique in teaching oral practice
on the achievement of the preparatory school students. Group
work technique is intended to improve students’ learning
through providing them with opportunities to ask questions and
communicate with each other.

The sample of the present study is female students of
the fifth preparatory stage (the Scientific Branch) in Diala

during the academic year 2001-2002. The items of the

Vi



materials are limited to Oral Practice Book-7- of the New
English Course for Iraq (NECI).

It is hypothesized that there is no significant difference
between the mean scores of the students who are taught by
using group work and the students who are taught
according to Audio-Lingual Method as suggested in the
Teachers’ Guide on:

the written test used;
the oral test used; and
the total achievement of the two tests.

To fulfil the aim of this study, “an experimental group-
control group design” is used in the experiment. Two
sections of thirty students are chosen randomly from fifth
preparatory geide. One of them is selected to be the
experimental group (taught the oral practice with the group
work technique), the other is the control group (taught
without the group work technique). The subjects of both
groups are matched in the: level of parents’ education and in
the level of subjects’ achievements in English in the fourth
preparatory grade and their age.

Written and oral tests were constructed and exposed to
a jury for the purpose of ascertaining their validity. An item
analysis is carried out to determine the item difficulty and

their discrimination power. Reliability of the written test



was estimated by using the test-retest method. The scorers’
reliability was used with the oral test.

At the end of the experiment, the tests were
administered .After analyzing the results statistically, it has
been found that there were significant differences between
the two groups in both the written and oral tests. The
students of the experimental group have been better than
the students of the control group, which indicates that
teaching oral practice by using group work technique is
more effective than teaching oral practice without using this
technique.

The study has concluded that this technique allows for
physical activity to break up the routine of sitting in the
same place throughout the whole class period. Another
conclusion is that students can learn from each other and
can get more practice with the foreign language through
working in a small group.

On the basis of the findings and conclusions of the
study, a number of suggestions and recommendations are
made. These can be of assistance to the learners and
practising teachers who are involved in an EFL writing
course. Further, some suggestions are useful in material
production with reference to the vital role of the group work

in teaching English.
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Chapter One Introduction

Chapter One
Introduction

1.1 The Problem and its Significance

Teaching is the process by means of which learning is
expected to take place. Brown (1980:8) states that teaching is
guiding and facilitating learning, enabling learners to learn and
setting the conditions for learning.

Shulman (1987:26) believes that teaching necessarily
begins with a teacher’s understanding of what is to be learned
and how it is to be taught. It proceeds through a series of
activities during which the students are provided with specific
instructions and opportunities for learning.

Since language is a means of communication, the aim of
LT is to train students for developing communication efficiency.
Whereas the grammatical patterns play a crucial role in
communication, the prim need of most students is the ability to
understand and to be understood in that language within the
context (Canale, 1980: 2).

Most foreign language teachers want their students at the
center of communication. Savignon (1983:65) demonstrates that
“communicative competence IS acquired through
communication”, and communication in the foreign language is
“the single greatest challenge in the profession”.

Nowadays a new goal has been set around the world, that

is, to develop the students’ communicative competence. The
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idea is no longer more linguistic correctness, but the
development of communicative and linguistic abilities of
learners. Larsen Freeman (1986:131)  states  that
communicative competence involves being able to use the
language appropriate to a given social context; to do this,
students need knowledge of the linguistic forms, meanings and
functions.

They need to know that many different forms can be used
to perform a function and also that single form can often serve a
variety of functions. They must be able to choose from among
these the most appropriate form that needs social context, and
must also be able to merge the process of negotiating meaning
with their interlocutors.

Harmer (1983:33) asserts that in order to enable students
acquire the communicative efficiency, they must be helped to
learn items of the language that they study side by side with a
great deal of language use in communicative situations. In other
words, students should be given practice not only in the
structures of the language but also in the process of using them
in real daily situations.

In the NECI, teaching structures of English language is
introduced through the oral practice which aims at introducing
all the new words and grammatical points in the program (AL-
Hamash and younis, 1985:120).
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The current classroom procedures in teaching oral practice
exercises as indicated in the Teacher’s Guide are:

Persentation involves listening to the teacher’s persecution
and/or explanation.

Practice, involves repetition and drilling.

Production involves choral-individual performance under
the guidance of the teacher, which enables the students to
exhibit mastery of the material on their own.

From the researcher’s point of view, this method does not
achieve the anticipated improvement in the students general
command of the language, since students are not given a chance
to use the patterns in spontaneous conversation and out of the
drills.

To support this idea ,Dyrne (1967:2) believes that no real
learning can be assumed to have taken place until the students
are able to use the language for themselves. Thus, the study
suggests using the group work as one of the techniques used by
the teacher in the light of modern trends of teaching English as
foreign language.

It has been demonstrated that this technique allows for
physical activity, i.e. to break the routine of sitting in the same
place throughout the whole class period. Another advantage is
that students always know that they are moving into groups,

which will be congenial.
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Using group work technique, teachers should have no
difficulties in finding enough procedures in teaching the
activities; the important point is that the group should be small
and each group member has frequent opportunities of taking
part in the exchange.

Larsen Freeman (1986:105) states that there are different
activities that could occur with students working in a small
group. Teachers who use small group activities believe that
students can learn from each other and can get more practice
with the foreign language. Moreover, small groups allow
students to know each other freely and carefully. This can lead
to the development of a community among class members.

AGroup work technique is intended to improve students
learning through providing them with opportunities to ask
questions and communicating with each other.In this respect,
Gray (2000:1) believes that a group work is an effective activity
for teaching English as a foreign language; even those students
who have no prior experience with this type of task in the
classroom can quickly learn to use it.

Furthermore, objectively, there is one major advantage of
using group work in language teaching, that is the opportunity
for practice. Group work allows students to ful use of language
that they have learned, participating in the communicative

process throughout the group work; with practice progress, with
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progress comes motivation, and with motivation comes more

learning.

Dickinson (1981:382) states that motivating student and creating
an atmosphere of enjoyment and interest are the most important elements
in teaching a foreign language by a group work technique. Students
should be given practice not only in the forms of language but also in the
process of using it in real situations.

Alexander et al. (1992), in their discussion paper on
curriculum organization and classroom practice in primary
schools, note that the practice of organizing the class into group
is common in all schools. Teaching group pupils can be
achieved by various ways: by comparable ability, by mixed
ability, by friendship, by gender, and randomly. Some use
groups for some of the time; others for all the time; some
maintain the same groupings whereas others vary the group
according to the task or subject.

In teaching oral practice, the students should be given
practice of language in real communicative situations; without
these situations, the students may be still unable to use language

effectively in speech.

To the best of the researcher’s knowledge, it has been found that
there is no study that has been carried out in our country to investigate the
effective role of using a group work technique in the field of teaching
English as a foreign language, therefore, the present study is an attempt to

shed light on the effect of a new technique in teaching oral practice.
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The significance of the present study stems from the
effective role of using a group technique in teaching English as
a foreign language and the importance of the oral practice as the
major activity in NECI.

The study is expected to shed light on some EFL student
problems in using oral practice particularly those concerned
with the use of oral strategies and the employment of the logical
group work in developing oral practice. In addition, it will
outline those difficulties related to oral practice and the
performance of the students.

The findings are expected to be useful for pedagogical
implications, particularly in relation to the students’ ability to
produce four skills. This involves a reconsideration of some
classroom practices and modification of existing teaching
materials.

The study is also open for additional extension and re-
examination. Accordingly, it is hoped that the findings will
motivate some further relevant research in the area of EFL oral

practice performance and production.
1.2 Aims of the Study

The present study aims at :
1. investigating empirically the effect of using group work in
teaching oral practice on the achievement of Preparatory School
Students,



1-
2-
3-
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2.discovering the extent of awareness of the concept of oral
practice among those students ,

3.specifying through analysis of students’ written and oral
responses the sources of the problems that they encounter in oral
practice and that are responsible for producing poorly organized
and ineffective sentences , and

4.outlining some pedagogical implications that are useful for
teachers, learners , and textbook designers to overcome
students’ problems in oral practice and other oral activities when

they learn English as a foreign language .

1.3 Hypotheses
The study is hypothesized that there are no significant

differences between the mean scores of the achievement of the
students who are taught by using group work and those who are
taught according to the Audio- Lingual method as suggested in
teacher’s Guide on:

The written test used;

The oral test used; and

The total achievement of the two tests.
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1.4 Limits of the Study
The following are the major limits of the present study:

the samples of the students are limited to daytime girl
schools' in Diala Govenorate/during the academic Year
2001-2002,

the level of students is restricted to the fifth grade? the
scientific branch® and

the material selected is taken from Book 7 (NECI).

1.5 Definition of Basic Terms
1.5.1 Group work.

Finocchiaro and Brumfit (1986:219) define group work as
“work in which the class broken into small groups of form three
to eight students; they work simultaneously on the some task, or
be given different tasks of varied types or levels”

Al-Hamash (1985:88) state it as “ more than one group of
students can be engaged in language use simultaneously. The
teacher just assists in facilitating the work and in solving some
of the problems that might arise in the course of action”.

Group work is described by AL-Mutawa, Najat and
Taiseer (1989:104) as follows:

“The teacher divides the class into appropriate groups and
appointing a group leader for each, then assigns the activity or
task. They think that this technique is more motivating and more

useful for oral fluency”.
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The operational definition of group work as that technique
which is used in the classroom to provide the students with
opportunities to participate in language activities. The teacher
divides the students into six groups of five students with a leader

selected according to certain criteria.

Oral Practice

It is the major activity, which presents oral drills and
exercises on the bases of grammatical structures of language
included in Book 7 of the (NECI).

Achievement
Webster’s Dictionary (1971:16) defines it as “the
performance of students in a certain academic course”.

Good (1973:7) defines achievement as “knowledge attained
or skills developed in the school subject, usually designated by
test scores or by marks assigned by teacher, or by both”.

Achievement is defined by Page et at. (1977:10) as
“performance in school or college in a standardized series of
educational tests. The term is used more generally to describe
performance in the subjects of the curriculum”.

The operational definition of achievement is the students’
performance on oral and written tests given at the end of a ten
weeks study to find out if students have learnt and acquired the

language activities they are studying or are exposed to.
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Preparatory School
Good (1973:434) defines it as “a school, the purpose of
which is the preparation of students for entrance to another
educational situation, especially college”.
In Irag, it refers to a stage of a three-year study, which
comes after the intermediate stage and prepares students for

entry into college.

Notes:

The choice of the girls’ schools is justified by the fact that
male and female distinction, in the researcher’s opinion is not
an important variable for the present study.

The choice of the fifth grade rather than anther level is
justified by the fact that the fifth preparatory textbook is full
of heavily loaded with structures; and from the researches
point of view, the students at this stage, face difficulties in
understanding the materials.

The scientific branch is chosen in this study on the basis
that, the scientific and literary branches use the same English

textbooks, therefore may chosen any one of them.
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CHAPTER THREE

The Procedures

3.1 The Experimental Design

The term ‘design’ refers to the outline, plan or strategy
conceived in an attempt to obtain an answer to a research
guestion(Christensen, 1980:158).

In order to achieve the aim of the study ‘the post test-
only control group design’ has been used, in which two
equivalent groups were chosen randomly. This design takes

this form:

Experimental group | Independent variable (group work) Post-test

Controlgroup |  memeeeee- Post-test

( Campbell and Sandy, 1963:25)
The experimental group is the group that is taught oral
practice through group work. The control group is the
group that is taught oral practice as presented in the

textbook and recommended in the Teacher’s Guide.

3.2 Sample Selection
The population of the present study is the students of
fifth preparatory schools for girls in Diala Governorate.
These are distributed into six directorates:
The Directorate General of Education in Baguba.
The Directorate General of Education in Al-Mugdadia.

47
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- The Directorate General of Education in Al-Khalis.
- The Directorate General of Education in Baldruse.
- The Directorate General of Education in Kufry.

The researcher has chosen the Directorate General of
Education in Al-Khalis randomly.

Al-Khalis district is divided into five sectors; they are:

1-  The Center of Al-Khalis.
2-  Al-Mansoria sector.

3-  Hibhib sector.

4-  Al-Udhaim sector.

5-  30-July sector.

The Center of Al-Khalis sector has been chosen
randomly. After dropping the preparatory and secondary
schools for boys and evening preparatory and secondary
schools for girls and boys, Al-Khalis Preparatory School for
Girls has been chosen randomly. (See table 1).

Table (1)

Names of Schools, Numbers of Fifth, (Scientific Branch)

Preparatory Students in Diala Governorate

No. | Name of Schools Number of Students
1 Saddam Preparatory School 166
2 Al-Mugdad Preparatory School 103
3 Al- Risala Preparatory School 47
4 Al-Khalis Preparatory School 67
5 Babil Preparatory School 45
Total 5 428

<
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Two sections out of four have been selected randomly

from the fifth (scientific) preparatory sections. One section

has been selected randomly as an experimental group, that is

section (B), the other is the control group, that is section (A).

The number of students in section (A) is (35), while the

number of students in section (B) is (32). After excluding the

repeaters in every section, the total number of the sample of

the subjects is (60) students ,and 30 respectively in each

section, as shown in table (2).

Table (2)

The Numbers of the Subject before and after

Excluding the Repeaters

) No. of Subject
) No. of Subject
Group Section | Type of Treatment _ after
before Excluding _
Excluding
_ With group work
Experimental B _ 32 30
technique
Without group
Control A _ 35 30
work technique
Total 67 60

3.3 Equivalence of the Sample Subjects

variables. She has tried to match the two groups in the

The researcher has equated the subjects on four

following variables.
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1-  the age of the subjects,

2-  the subjects’ level of achievement in English in
previous year,

3- thelevel of fathers’ education,and

4-  the level of mothers’ education.

3.3.1 The Age of the Subjects

The T-test formula' has been used for the two
independent samples in order to determine whether there
are any significant differences between the two groups in
age.

The mean scores of the experimental group is (17.333),
and that of the control group is (17.233). The calculated T-
value is (0.568) while the critical T-value is (2.000) under 58
degree of freedom at 0.05 level (See King,1969:Appendix D;
Owens and Chohen,1983 :352).

The comparison has indicated that there are no
significant differences between the two groups in age, as
shown in table (3) and Appendix (A).
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Table 3
The Mean, Variance, Standard Deviation and T-value of the
Subjects’ Age
Numbers _ Standard
Group ) Mean Variance o T-value
of Subjects Deviation
Experimental 30 17.333 3-744 0.649 0568
Control 30 17.233 4.149 0.715 '

3.3.2 The Subjects’ Level of Achievement in English in the

Previous Year

The mean scores of the experimental group is (67.966)

and that of control group is (67.066). The calculated T-value

IS (0.225), which indicates that there are no significant

differences between the two groups in the level of

achievement in English language, as shown in table (4) and
Appendix (B).

Table (4)

The Mean, Variance, Standard Deviation and T-value

of the Subject Scores in English Language in the Fourth

Grade.
Numbers _ Standard
Group ) Mean Variance o T-value
of Subjects Deviation
Experimental 30 67.966 21.200 14.409 0229
Control 30 67.066 | 23.672 15.876 '
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3.3.3 The Level of Parent’s Education

The T-test formula for the two independent samples
has been used to determine whether there are significant
differences between the two groups in the level of parents’
education. Educational qualifications have been classified as
follows:
Number (1) is given to the person who can read and write.
Number (2) is given to the person who got a primary
certificate.
Number (3) is given to the person who got an intermediate
certificate.
Number (4) is given to the person who got a preparatory
certificate.
Number (5) is given to the person who got a diploma
certificate.

Number (6) is given to the person who got a BA certificate.

The Level of Fathers’ Education
The mean scores of the experimental group is (3.833),
and the control group is (3.966). The calculated T-value is
(0.28). The calculated T-value is (0.286), it is compared with
the critical value which is (2.000). The comparison indicates
no significant differences between the two groups in the level

of fathers’ education, as shown in table (5) and Appendix

().
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Table (5)

The Mean, Variance, Standard Deviation and T-value

for the Level of Fathers’ Education

Numbers ) Standard
Group ) Mean Variance o T-value
of Subjects Deviation
Experimental 30 3.833 43.673 1.674 0286
Control 30 3.966 48.804 1.923 '
3.3.3.2 The Level of Mothers’ Education

Educational qualifications are treated in the same way
as in the level of fathers’ education. It has been found that
there are no significant differences between the two groups
by using T-test formula.

The calculated value is (0.296) while the critical T-
value is (2.000) under 58 degree at 0.05 level of significance,
as shown in table (6) and appendix (D).

Table (6)

The Mean, Variance, Standard Deviation and T-value

for the Level of Mothers’ Education

Group Numbers of | Mean | Variance | Standard T-value
Subjects Deviation
Experimental 30 2.866 58.860 1.687

Control 30 2.733 65.383 1.787 0.229
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3.4 Instructional Material

The instructional material selected for this study

includes oral practice in the five units of Book 7 (NECI);

they are units 8,9,10,11 and 12. These units are selected

according to their sequence in Book 7, which have not been

studied yet. They are studied in ten weeks as shown in

table (7)
Table (7)
The Termly Plan for the Five Units Book (7)
Dates units
From To

Sat. Feb. 2™ Thurs. Feb. 14" 8
Sat. Feb. 16™ Thurs. Feb. 28" 9
Sat. March. 2" Thurs. March. 14" 10
Sat. March. 16" Thurs. March.20" 11
Sat. March. 30" Thurs. April. 11" 12

The material of the oral practice is limited to:
Unit Eight — The Present Perfect Tense.

Unit Nine — The Present Perfect Continuous Tense.

Unite Ten — The Passive Voice: a. Past Simple Tense.

b. Present Simple Tense.

Unit Eleven — The Past Continuous Tense.

Unit Twelve — a. Possession.

b. The passive voice —1.Present Perfect Tense.

2. Futurity.
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Each oral practice exercise in book 7 is composed of
three sections: structure notes, situations and drills. The
structure notes offers a summary of the grammatical points
being introduced. The situations contextualize the use of the
grammatical points and offers material for such discussion.

The drills offer practice in the grammatical points
being introduced (See Ministry of Education, 1988:4).

Instructions

The instructions of the two groups have started on 2-2-
2002 and have lasted for ten weeks. The researcher herself
has taught the two groups in order to control the teacher
variable in the experiment.

The researcher has taught the control group by using
the technique, which is recommended in the Teacher’s
Guide, while she has taught the experimental group with
group work technique.

Oral practice should take the greater part of the class
period, since it covers “all the new words and all the grammar

9y

points which usually take the form of pattern exercises’
(Al-Hamash, 1984:122). Accordingly, the researcher has

distributed the class time as follows:
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Table 8
Distribution of the Class Time
Activity Number of Minutes
Per Lesson
1 | Reading comprehension 8
2 | Dialogue 3)
3 | Oral practice
A| Structure 3)
B | Situations 5
C | Drills 5
D | Class Activities 5
4 | Written work 5
5 | Literary Reader 7
Total 45

1.5.1 The Control Group

The control group practises the drills through the steps
recommended in the Teacher’s Guide. These steps are:

step one- The researcher says the model conversation,
and she explains any vocabulary items or structures that are
needed to be explained.

Step two- The students repeat the model conversation
chorally or individually or both.

Step three- The researcher encourages the students to

use their substitutions and responses, then she helps them
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provide necessary clues to produce sentences similar to these
in the drill.

The Experimental Group

The Experimental Group practises the drills through
group work technique. Since group work gives the students
more opportunities to use the language by themselves, it
creates a positive effective climate in the classroom and
increases student’s motivation.

The situations and procedures used for conducting the
group work have been exposed to the jury. Some
modifications have been taken into account on the basis of

the recommendations of the jury members. See appendix

(E).

The jury members, who are arranged alphabetically, include the following experts:

Professor Ayef Habeeb, M.A. College of Education- Ibn Rushd,University of Baghdad.

Assistant Prof. Abdulah Salman Abaas, ph.D. College of Education, University of Diala

Assistant Prof. Abdul Jabbar A. Darwash, Ph.D College of Teacher, University
of Al-Mustansria.

Assistant Prof. Firas Awad, M.A. College of Education- Ibn Rushd, University of
Baghdad.

Assistant Prof. Istiglal Al-Marsumi, Ph.D College of Education, University of Al-
Mustansria.

Assistant Prof. Lamia Abdul Hamid, M.A. College of Education- Ibn Rushd
University of Baghdad.

Assistant Prof. Nahida Taha Majeed, Ph.D. College of Teacher, University of Al-
Mustansria.

Dr. Duha Atalla, Ph.D. College of Teacher, University of Al-Mustansria.

Dr. Ilham N. Al-Khalidi, Ph.D. College of Education, University of Diala.

Instructor Salam Hamid, M.A. College of Education- Ibn Rushd University of
Baghdad.
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The researcher has divided the class into 6 groups, 5
students in each one, then she has appointed a group leader
for each group (the total number of the experimental group
Is 30). The researcher calls the leaders of the group before
the lesson to explain the structural notes concerning the
exercise, then she gives the leader of each group a sheet of
paper, which includes instructions and tells her to follow
them.

Concerning seating arrangement, the researcher has
seated the groups as shown in figure 1. She made two pupils

in each group face the other three.

o o o—o O ° °

o909 o ® . e ® o |

PN — [ N — e @ o

e e ) e [} e
Figure -1-

Seating Arrangement
While conducting the group work? the researcher
moves around the groups to help the students who have
trouble with getting started, answering the questions.

Moreover, the researcher moves from a one another to
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group, taking notes about mistakes that are being made, but
saying nothing unless asked a direct question.

The procedures followed in conducting the group work
technique are:

1-  Introducing the topic of the discussion.

The researcher explains the topic of the discussion and

provides them with structural notes about the topic.
2-  Beginning the discussion.

The leader gets the discussion started by asking other

students questions that evoke responses from the group.
3- Encouraging general participation.

The leader should be positive that the member should
not be embarrassed and can adequately perform what is
requested of her .

4-  Keeping the discussion on the right track.

The leader pretends that what has been said is not
clear to her and she asks that the relationship of the
comment to the topic of question be need clear.

5-  Make occasional Summaries.

The leader should provide the opportunity for the
members of the group, make deletions or additions where
necessary.

6- Remain in the background.
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The leader gives aid and directions only when other
students cannot make it by themselves or to ask questions

instead of answering them.

7- Concluding the discussion.

It is just as important to end the discussion effectively
as it is to get it off to a good start. The discussion should be
concluded early enough to give a summary, make
recommendations, if necessary, at the appointed time.

Two lesson plans are drawn by the researcher; one for
teaching oral practice with group work technique and
another for teaching oral practice by using the technique
which is recommended in the Teacher’s Guide (See
Appendix E, F).

The experiment has lasted for ten weeks; it has been
completed on the 11" April 2002.

1.6 Instrument of the Research

To assess the degree of success of the instructional
programmer, the instrument comprises two achievement
tests: one is written and the other is oral.

1.6.1 The Written Test

To measure the student’s ability to recognize and use
the English structures that they have been taught, the
researcher has constructed an objective achievement test. It

consists of three questions. The first question consists of



1.6.1.1

Chapter Three The Procedures

eighteen items; it demands the testees to choose the suitable
choice, while the second question consists of nine items; it
demands the testees to correct the form of the verb. The
third question consists of eight items; it demands the testees

to change the sentences into passive Vvoice.

Validity

The most important quality to consider when selecting
or constructing an evaluation instrument is validity.
Schofiled (1972:51) states that “a valid test measures what it
claims to measure and nothing else”.

The purpose of validation in language testing is to
ensure the defensibility and fairness of interpretations based
on test performance (McNamara, 2000:48).

In language tests, validity depends on the linguistic
content of the test and on the situation or technique used to
test this content (Lado, 1961:330).

There are four types of validity: face validity, content
validity, construct validity , and empirical validity, which
are divided into predictive and concurrent validity (See
Heaten, 1975: 153-155). Content validity and face validity
have been used in conducting the experiment of this study.
Mehrens and Lehmona (1973:135) state that the most
important kinds of validity in relation to the construction of

an achievement test are content and face validity.

-
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Content validity is concerned with the relationship
between test or examination content and detailed curricular
aims (Davies, 1968:32).

Face validity is the way the test looks to the
examination, test administrators, educators and the like
(Harris, 1969:19).

In order to ensure content and face validity of the
written test, the researcher has exposed the items of the test
to the jury®members. Recommendations and modifications
of the jury members are considered in the refined version of

the written test. (See Appendix G).

-

The jury members are:
1.Professor Ayef Habeeb, M.A. College of Education- Ibn Rushd,University of Baghdad.
2.Assistant Prof. Abdulah Salman Abaas, ph.D. College of Education, University of
Diala
3. Assistant Prof. Abdul Jabbar A. Darwash, Ph.D College of Teacher, University of Al-
Mustansria.
4.Assistant Prof. Firas Awad, M.A. College of Education- Ibn Rushd, University of
Baghdad.
5.Assistant Prof. Istiglal Al-Marsumi, Ph.D College of Education, University of Al-
Mustansria.
6.Assistant Prof. Lamia Abdul Hamid, M.A. College of Education- Ibn Rushd
University of Baghdad.
7.Assistant Prof. Nahida Taha Majeed, Ph.D. College of Teacher, University of Al-
Mustansria.
8.Dr. Duha Atalla, Ph.D. College of Teacher, University of Al-Mustansria.
9.Dr. llham N. Al-Khalidi, Ph.D. College of Education, University of Diala.
10.Instructor Salam Hamid, M.A. College of Education- Ibn Rushd University of
Baghdad.
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3.6.1.2 Pilot Administration

The aims of conducting the pilot study are: to estimate
time required for the examinees to answer the test, to check
the test instructions, to analyze the test items, to determine
the difficulty level and the discrimination level of the items.

The test has been given to thirty students similar to the
subjects of this study selected randomly from Al-Hawraa
Preparatory School for Girls.

It has been found that all students were able to answer
the test without difficulty, and the instructions were clear
enough. The timing of test could be ranged between 40-60

minutes.

3.6.1.3 Item Analysis
After scoring the papers, the researcher has arranged
them in order from the highest to the lowest. She has
separated two subgroups of test papers; an upper group
consisting of 27 percent of the total group and a lower group
including also 27 percent of papers from those who received
the lowest scores.
This percentage is considered the best proportion for
use in item analysis, Ebel (1972: 409) states that “it is

-
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convenient and statistically defensible to consider as “good”
students those whose scores place them in the upper 27
percent of the total group and to consider as “poor” students
those whose scores place them in the lower 27 percent of
total group”.

For each test item, the researcher has counted the
number of papers of the upper group and the lower groups.
She has recorded these response counts opposite the
response they refer to on a copy of the test.

The formula of item difficulty level® has been applied in
order to determine the difficulty level of the items. It has
been found that the difficulty level ranges between (0.29)
and (0.72) percent and the mean scores is (0.52) (See table 9),
which is considered as a suitable difficulty level. Bloom et al.
(1981:95) state that “A good spread of results can be
obtained if the average difficulty of the items is around 50 to
60 percent and items vary in difficulty from 20 to 80
percent”.

The formula of the item discrimination level* was
applied in order to estimate the discrimination level of the
items. It has been found that the discrimination level ranges
between (0.35) and (0.75) percent and the mean scores is
(0.47) (See table 9, which is considered a satisfactory

discrimination level.

-
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Ebel (1972: 399) states that “Good classroom test items

have indicated discrimination of (0.30) or more”.

Table 9

Items Difficulty and Items Discrimination Level of

the Written Test

Item
Questions Items | Item Difficulty Discrimination
Question 1 0.66 0.55
Number 1 2 0.42 0.75
3 0.29 0.40
4 0.24 0.37
5 0.46 0.40
6 0.57 0.37
7 0.46 0.35
8 0.55 0.33
9 0.62 0.40
10 0.50 0.44
11 0.35 0.48
12 0.46 0.51
13 0.48 0.55
14 0.57 0.37

-
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Item
Questions Items | Item Difficulty Discrimination
15 0.44 0.51
16 0.72 0.40
17 0.50 0.59
18 0.61 0.40
Question 19 0.48 0.55
Number 2 20 0.68 0.37
21 0.42 051
22 0.66 0.59
23 0.70 0.44
24 0.48 0.70
25 0.57 0.55
26 0.74 0.59
27 0.55 0.40
Question 28 0.35 0.38
Number 3 29 0.68 0.70
30 0.51 0.40
31 0.62 0.44
32 0.51 0.38
33 0.42 0.70
34 0.66 0.40
35 0.57 0.44

Reliability

-
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The most important characteristic of evaluating results
after the validity is reliability. Reliability has to do with
stability of scores for the same individuals. If the scores of
students are stable, the test is reliable; if the scores tend to
fluctuate for no apparent reason, the test is unreliable. (See
Lado, 1961: 330).

There are four methods to estimate the reliability of the
test: Split half method, Kuder-Richardson method, Equivalent
forms method and the Test-retest method. The method used in
the present study is the ‘test-retest method’ which refers to
the stability of the subjects’ scores when the same test is
administered to them with a specified time interval between
the two administrations (See Fox, 1969: 353-354).

The test has been administered to thirty students from
Al-Hawraa Preparatory School for Girls. They have been
selected to apply the test for estimating its reliability.

The test is repeated to the same students after ten days
(Adams, 1980: 63-89). Pearson formula® has been used to
find out the correlation coefficient; the results have
indicated that the correlation coefficient of reliability was
(0.978); and this is considered a high stable correlation
(Valette, 1967: 34). See Appendix (I).

Final Administration

-
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The researcher has applied the written test with the
help of two teachers of English in the school on the 13™ of
April,2002. 60 students have been tested at Al-Khalis
Preparatory School for Girls, and at the same time. The
researcher has distributed the test papers and explained the
instructions of the test to the students in both groups. The
time allowed to answer the test was sixty minutes.

The researcher has corrected the responses of the
students of the both groups (See Appendix N), which

presents the students’ scores in the written test.

Scoring Scheme

The test consists of 35 items, 18 items in the first
guestion, while 9 items in the second question and eight
items in the third question. Every item is marked as either
correct or incorrect.

Each item marked correct was given two marks, while
the item marked incorrect was given zero. The items of the
test were scored out of 70 ®; the highest mark is 70 while the

lowest mark is zero.

Oral Test
Spoken language production, i.e. learning to use a
foreign language is often considered one of the most

important skills. In order to determine how far the oral

-
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proficiency of the subjects has improved, the researcher has
constructed an oral production test; it is required that
students know and be able to answer the questions correctly.
It also permits free response by the students.

The major advantage of the oral test is that it permits
detailed probing by the examiner and hence may be very
useful in diagnostic sense (Mehrens and Lehman, 1973: 239).

The structured interview technique has been used in
conducting the oral test by using a series of questions. The
examiner prepares a list of questions based on the oral
practice exercises that the testees have covered; the
examiner makes use of the objects available in the classroom
(See Al-Hamash et al., 1977:44). The questions are meant to
elicit the structures that they have covered in the five units.
(See Appendix H).

3.6.2.1 Scoring Procedure

The researcher has adopted the typical scale; and she
has modified the arrangement of the qualities and the values
of ratings to make the scale more suitable for the nature of
the present study.

The students’ responses are evaluated in terms of
grammar, vocabulary, fluency, comprehension and
pronunciation by using a scale suggested by Harris

(1969:84). The researcher has added a new component, i.e.,

-
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the ability to respond to the scoring rating scale. The student

who could not respond to (5) questions or more she got (1)

on her ability to respond. (See figure 2).

Figure (2)
The Scale of assessing Oral Skills of the Subjects
Components Mark Quialities
1-Grammar 5 She makes no grammatical errors.
She makes one grammatical error,
4 which does not, however, obscure
meaning.
She makes frequent grammatical
3 errors which occasionally obscure
meaning.
She makes grammatical errors,
2 which make  comprehension
difficult.
She makes grammatical errors,
1 which are so severe as to make
speech unintelligible.
2- Vocabulary She makes her speech fluent and
5 effortless.
She sometimes uses inappropriate
4 terms and/or must rephrase ideas

because of lexical inadequacies.
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Components

Mark

Qualities

She frequently uses wrong words;
her conversation is somewhat
limited because of inadequate

vocabulary.

If her misuse of words and very
limited vocabulary make

comprehension difficult.

If she makes vocabulary
limitations so extreme as to make

conversation virtually impossible.

3- Fluency

She makes her speech fluent and

effortless.

She makes the speed of her speech
seems to be slightly affected by

language problems.

She makes her speed and fluency
are rather strongly affected by

language problems.

She is usually hesitant and
sometimes forced into silence by

language limitations.
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Components Mark Quialities
She makes her speech so halting
1 and fragmentary as to make
conversation virtually impossible.
4-Comprehension She understands  everything
5 without difficulty
She understands nearly
everything at normal speed,
) although occasional repetition
may be necessary.
She understands most of what is
3 said at slower than normal speed
with repetitions.
If she has great difficulty
’ following what is said.
If she cannot understand simple
! conversational English.
5- Pronunciation 5 Her pronunciation is satisfactory.
Pronunciation problems
) necessitate concentrated listening.
She  occasionally leads to
3 misunderstanding.
2 She is very hard to understand
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Components Mark Qualities
because of pronunciation
problems.
1 She is frequently asked to repeat.
6- Ability to 5 She makes all the necessary
respond responses.
4 She fails to respond in one case.
3 She fails to respond in two cases.
2 She fails to make the proper
response in three instances.
1 She rarely makes the expected

response.

The student’s responses are evaluated from scoring the

students’ total answer, not on each item. Every component

has been given five marks and since the scale consists of six

elements, so the items of the test are scored out of 30; the

highest mark is 30 while the lowest mark is 6.

Validity
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The oral test has been designed to measure the
student’s ability to comprehend what is said by the examiner
and to respond, using appropriate structures. Marks have
been allotted to correct choice of vocabulary, fluency, and
accurate pronunciation.

In order to ascertain face and content validity of the
oral test, the test has been exposed to the same jury
members mentioned earlier. Recommendations and
modifications of the jury members are considered in the
refined version of the test.

Pilot Administration

The aims of administration of the oral test are: to
check the appropriateness of the items, to discover the
weaknesses in the oral test and to try out the test directions.

The oral test has been given to a sample of thirty
students selected randomly from Al-Hawraa Preparatory
School for Girls.

After the pilot administration of the oral test, the
findings have found that the items are appropriate to the
oral test, and the directions were clear enough so that all the

students were able to answer the items of the test.

Final Administration
The researcher has applied the oral test on the 15™ 16"

of April 2002 with the assistance of two teachers of English

\/
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in the school to evaluate the student’s achievement
according to the criterion of scoring in order to achieve an
objective and reliable assessment.

The researcher has interviewed the control group on
the 15" of April 2002, which the experimental group was
tested on the 16™ of April 2002. Before administration the
test, the researcher has explained to the students how they
answer it. She has allotted ten minutes to each interview; the
researcher has conducted the test while the two scorers score
independently.

After the student had finished the interview, the
researcher allotted the scores according to the students’ total
responses on the test. (See Appendix O) which presents the

students’ scores in the oral test.

3.6.2.5 Reliability

In order to have objectivity and reliability of the oral
test, the researcher has asked two scorers (two teachers of
English in the school) to evaluate the students’ response in
addition to the researcher.

Harris (1969: 91) states that at least two scorers should
be used if satisfactory scorer reliability is to be obtained.

The oral test was considered reliable if three scorers
have taken part, then the students’ scorers were averaged of

three ratings that have been given to the student. The

\/
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researcher has obtained each students final score by getting

the average, (See Appendix J).

Scorers Reliability

Scorers’ reliability was measured by estimating the
correlation coefficient of the three scorers’ final scores.

Lado (1961: 331) states that “it is more meaningful in
production tests to know not only the reliability of the test
itself, but also the reliability of the scorers”.

The researcher has measured the coefficient of
reliability by estimating the correlation between the sets of
the scores given by:

The first scorer (the researcher) and the second scorer.
The first scorer and third scorer.
The second scorer and third scorer.

Of the same responses by the same students, the
researcher has chosen randomly 20 scores to estimate the
scorers reliability.’

Pearson correlation formula has been applied to
compute the correlation coefficient between the scorers. It
has been found that the correlation between the first scorer
and the second scorer was (0.952); the correlation between
the first scorer and the third scorer was (0.8770 and the
correlation between the second scorer and the third scorer
was (0.942), (See appendices K, L, M).

\/
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The correlation coefficient of the scores reliability has
been estimated by computing the average of the three
correlation coefficient. The results have indicated that the

correlation coefficient of the scores was (0.923), which was

considered a high correlation.

Statistical Tools

The following statistical means are used in this study:

1- The T-test formula is used to determine the
significant difference between the experimental and
control groups in certain variables.

2- The variance formula is used to estimate the
variance in certain variables of the experimental and
control group.

3- Item difficulty formula is used to determine
the difficulty level of the items of the written test.

4- Item discrimination power is used to
estimate the discrimination level of the items of the
written test.

5- Pearson formula for correlation is used to
find the reliability of the written test and reliability

of the scorers.

\/
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Xl B Xz
\/s;(n11)+s;(m1)

-2t d)
o Mo
(See Hinkle et al., 1979:198-209)
X:= The mean of the experimental group.
X,= the mean of the control group.
n,= the number of experimental group.
n,= the number of control group.
S,° = variance of experimental group.
S,? = variance of control group.
The variance has been estimated by applying this formula

g2 _ DR EORN

n(n-1)

(See Marascuilo, 1971:316)
2- In the first week of the experiment, the researcher has
faced some difficulty in presenting group work. After that,

the students have become familiar with this kind of work

\/
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and found it more interesting and enjoyable, since it
provides them more opportunities to use the language by

themselves.

3-The formula of item difficulty is:

High Correct + Low Correct
Difficulty Level = ---------mmm oo
Total Number in Sample

(See Madsen, 1983:181).
4-  The formula of item discrimination is :

Correct U — Correct L

D= Discrimination Index.
N= Number of Candidates in One Group.
U= Upper Half.
L= Lower Half.
(See Heaten, 1975:174)

5-Pearson correlation formula is:

ND Xy =D XDy
JINS ) = (Tx2INY Y2 - (O y)2
(SeeEbel, 1972:297)

r =
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6- Al-Hamash (1978:121) states that oral tests should be
given 30% of the final mark, while written tests should be
given 70% of that mark.

7-  The scores which have been chosen randomly are those
which hold these numbers:
[1,6,11,13,18,21,25,27,29,30,31,35,37,39,43,47,50,53,55,58]
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CHAPTER FOUR

Analysis of Results

4.0 Introductory Note

The results of the written and oral tests have been
analyzed, in order to determine whether there is any significant
difference between the two mean scores of the two groups (the
experimental and control) in the total scores of the achievement

tests.

4.1 Presentation of the Results

4.1.1 Comparison of the Experimental and Control
Groups in the Written Test

The researcher has compared the mean scores of the two

groups; the mean of the experimental group is (52:400), while
the mean of the control group is (43.366). The researcher has
used T-test formula for the two independent samples; the T-
value is (2.463); it is compared with the tabulated value, which
IS (2.000). This indicates that there is a significant difference at
level (0.05) and a degree of freedom (58) between the two
groups; and indicates that the experimental group is better than
the control group. Accordingly, the first hypothesis, which
indicates that there is no significant difference between the
experimental and controls groups in the written test scores is
rejected. (See table (10) and Appendix N).
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Table (10)
The Mean, Variance, Standard Deviation and
T-value of the Scores of the Written Test
Number . Standard
Group of Subject Mean | Variance Deviation T-value
Experimental 30 57.400 22577 12.076
Control 30 43.366 36.196 16.457 2.436

4.1.2Comparison of the Experimental and Control Group in the

Oral Test

The mean scores of the two groups have been compared;

the mean of the experimental group is (22.400), while the mean

scores of the control group is (19.666). The T-formula for

independent samples is used; the T-value is (2.214) at (0.05)

level and a degree of freedom (58); it is compared with the

critical value, which is (2.000). This indicates that experimental

group is better than the control group, so the second hypothesis

iIs also rejected. (See table (11) and Appendix P).
Table (11)

The Mean, Variance, Standard Deviation and

T-value of the Scores of the Oral Test

Number of : Standard
Group Subject Mean | Variance Deviation T-value
Experimental 30 22.400 | 19.600 4.279
Control 30 19.666 | 28.745 5.528 2.124
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4.1.3Comparison of the Experimental and Control Groups in

the Total Achievement of the Two Tests

The mean scores of the two groups have been compared;
the mean of the experimental group is (74.800), and the mean
score of control group is (63.033). The T-value is found (2.329);
it is compared with the T-critical value, which is found to be
(2.000) at level (0.05) and a degree of freedom (58). This
indicates that there is a significant difference in the total
achievement of the two tests between the experimental and
control groups, and indicates that the experimental group is
better than control group, so the third hypothesis is rejected as
well. (See table (12) and Appendix P).

Table 12
The Mean, Variance, Standard Deviation and T-value

of the Scores in the Total Achievement of the Tests

Grou Number of Mean | Variance Standard | T-
P Subject Deviation | value
Experimental 30 74.800 | 21.088 8.179

Control 30 63.033 | 32.473 10.992 | 2.335
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4.2 Discussion of the Results

The statistical analysis of the results indicates that the
achievement of the students in the experimental group is
significantly higher in average than that of the student in the
control group in the total scores of the two tests, i.e. the written
and oral tests). It can be concluded that this experiment has
turned out to demonstrate significantly more learning effects of
the group work technique. This can be interpreted to mean that
the group work technique is more favorable to learning than the
traditional drills, which are recommended in the Teacher’s
Guide.

From the researcher’s point of view, the results of the present
study may be due to the following reasons:

In the group work technique, the activities offer an
opportunity for students to make a personal use of language
items that has been presented to them without the direct
control of the teacher.

The variation of the materials taught in this study.

The students find the group work technique enjoyable.

Group work technique encourages the students to
participate in language use.

The results of the present study are in agreement with the
five studies mentioned in chapter two, i.e. (Prapphal: 1989), (Al-
Bakri: 1994), (Mahmood: 1994), (Jong-Shing: 1995) and (Al-
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Douri: 2000). Different aspects can be highlighted in this
regard:

1) It is in agreement with the study conducted by
Prapphal(1989),which indicates that cooperative learning is a
promising humanistic approach which increases student
participation in EFL classes in the Thai context. It appears to
facilitate the learning process both cognitively and effectively.

The results of this study are also in agreement with Al-Bakri
(1994), which indicates that the achievement of the experimental
group (which is taught oral practice exercises with the
communicative activities) is significantly higher than that of the
control group (which is taught according to the Audio-Lingual
Method) in the total scores of both written and oral tests.

It is also in agreement with Mahmood (1994),which reveals
the superiority of games over the traditional method in teaching
oral practice. The achievement of subjects in the experimental
group is significantly higher in average than the subjects in the
control group in total scores of the oral and written tests.

The present study is also in agreement with Jong-Shing
(1995),which demonstrates that students in the classroom have
much more willingness and less anxiety about using English in
the groups than in the whole class. Thus, group work appears to
be an appropriate instructional strategy to promote practice in

English.
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The results of the present study is in agreement with Al-
Douri (2000), which indicates that the achievement of pupils in
the experimental group (which is taught dialogue with a new
technique i.e.“picture strip story”) is significantly higher in
average than the achievement of pupils in the control group
(which is taught dialogue by using traditional techniques) in the
total scores of the post-test.

2)  The results of this study are incompatible with Nasser’s
(1996),which indicates that there is no significant difference
between the achievement of the two groups which have been
taught by the structural approach and the communicative
approach; they have been equally effective in teaching
English.

3) The results of this study are in partial disagreement with
two of the previous studies.

It is in partial disagreement with the study conducted by
the (National Steering Committee, 1969), which reveals that
the main advantage stressed by all teachers was the resulting
increase in participation by students in their own learning.
Students have been encouraged to take part in preparing

material in the school, and group work also has alleviated to a
limited extent the problems of the two extremes in the mixed

class.
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The results of this study are also in partial disagreement
with Kouros’s (1995), which shows that the students who work
In cooperative classroom learn more, enjoy the content better
and have more positive feelings towards their classmates. The
research results have found that there are many problems
associated with this type of learning which they are not always

addresed in the literature.
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CHAPTER FIVE
Conclusions, Recommendations

and Suggestions

5.1 Conclusions

The thesis has investigated some aspects of group work
technique in EFL students’ oral practice. Analysis of the
results has identified and confirmed the existence of the
various organizational deficiencies in teaching oral practice.

Using the traditional techniques in teaching a foreign
language, students have displayed considerable weakness.
This constitutes a major factor in reducing effectiveness.
The teaching methodology is incompetent, i.e. inefficient
classroom methodology. The main problem faced by the
learners is the inability to express ideas properly due to lack
of proficiency in language. In the last decades, substantial
progress has taken place in methods of teaching oral
practice. More communicative oral tasks have been found to
improve the quality of this activity in the light of modern
trends of teaching English as a foreign language. That offers
more realistic assignments and introduces better motivation.
Besides that, learners develop awareness and confidence in
their own ability and learning strategies. Group work
technique helps the learners increase communicative skills,

encourage participation, change the attitudes towards
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language learning and above all provided them a realistic
opportunity to work with others in the classroom.

The use of the group work technique in the classroom
gives the students a chance to use the foreign language for
themselves without the direct control of the teacher and
creates an atmosphere of enjoyment and interest, which are
the most important elements in teaching a foreign language.

The results of the present study lead to the conclusion
that teaching oral practice by using Group Work technique
IS more effective than teaching oral practice without using
this technique.

The findings of this study imply that this technique allows
for physical activity to break up the routine of sitting in the
place throughout the whole class period. Another advantage
Is that students can learn from each other and can get more
practice with the foreign language through working in a
small group. Furthermore, the results highlight that
providing students with interesting activities and involving
them in situations when they have to communicate in the
foreign language can result in more active learning.

Accordingly, group work improves student learning in
the following aspects:

1.  Give opportunities to ask questions,
2. Give opportunities for input and feedback,and

3. Provide more contact with student’s accessibility.
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Group work is a great technigue to motivate students
toward a more active approach to learning. Specific job
duties help students define their individual roles in the
group process.

Organizing students into groups has many advantages:

It allows a break from the regular routine such as
lectures, timed writing and exams,

It encourages critical thinking skills,

It allows students to pool their resources and learn
from each other,

Students can try out new ideas in a small group,
which is less formal and threatening in structure than a
whole classroom of students,and

It trains students to use the foreign language
independently of the teacher.

Above all, using group work technique in language
teaching gives the opportunity for practice and allows
learners to fully use the language that they have learned,
participating in the communicative process throughout the
group work. Group work technique is one of the tasks aimed
at creating a situation for the learners to actively interact in
the language, thereby making the language learning more
meaningful. At the same time, the learners are introduced to
different learning styles, i.e. listening, remembering,

discussing, and presenting.
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Language teaching can be an interesting challenge
when teachers make the effort to explore a variety of
approaches, methods and techniques. Group work is just
one of the many techniques available for exploitation. With
some attention given to the needs of the learners, both the
teacher and the learners can play active roles in the
classroom, making language classes livelier, challenging and
above all rewarding. It is crucial for teachers to think and
plan what should be done to stimulate and facilitate the use
of spoken English for academic purposes effectively when
making oral presentation, participating in discussion and in
a variety of other classroom situations.

Recommendations

On the basis of the findings conclusions, the study
recommends the following pedagogical implications:

In-service training in the use of group work technique
should be given to the EFL teachers.

Teachers should be encouraged to use this technique in
teaching English.

Emphasis should be placed on using group work in the
textbook of English (NECI) and in the teacher’s Guide.

Apart from group work technique, the teacher should
use different and new techniques in teaching oral practice

and all other activities.

Q.
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5-  Enjoyable language materials, activities and techniques
in which students have the opportunities to produce the
foreign language should be used by the teachers of
English mostly for interest and often to break the routine

of working the English course activities.

5.3 Suggestions for Further Studies

a9y

For further studies, the researcher suggests the

following topics to be under investigation:

1- A study on the effectiveness of using group work
technique in teaching EFL, on other activities, i.e.,
Reading comprehension, Dialogue, Pronunciation,etc.

2- A study of the effectiveness of using Group Work
technique in the other grades of teaching English in Iraq,
l.e., at the primary stage, intermediate stage and college
level.

3- A study can be conducted in schools for boys to show
whether the results support the results of present study or
not.

4- A study on the effectiveness of using the new
techniques in teaching EFL, such as, teamwork, role-play,

etc.
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A study on the role of using Group Work technique in
teaching EFL from the point of view of supervisor,

teachers and students.

QY
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Appendix -A-

The Subjects’ Age in Years

Experimental Group

Control Group

No. | Scores | No. | Scores | No. | Scores | No. | Scores
1 18 16 17 1 16 16 17
2 17 17 17 2 17 17 17
3 17 18 18 3 19 18 17
4 19 19 17 4 18 19 17
5 17 20 17 5 17 20 18
6 17 21 17 6 18 21 18
7 17 22 18 7 19 22 17
8 17 23 17 8 17 23 17
9 17 24 17 9 17 24 17
10 18 25 17 10 17 25 17
11 19 26 17 11 17 26 17
12 17 27 18 12 18 27 17
13 18 28 17 13 17 28 16
14 17 29 17 14 18 29 16
15 16 30 18 15 17 30 17

X, =17.333 X, =17.233
D X, =520 D X, =517
S, =0.649 S, =0.715
S2=0.421 $2=0511

17.333-17.233

0.421(30-1) + 0.511(30-1)
30+30—2(i+i)
30 30
t=0.568

ay
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Appendix -B-
The Subjects’ Level of Achievement in English in the Fourth
Grade
Experimental Group Control Group
No. | Scores | No. | Scores | No. | Scores | No. | Scores
1 66 16 84 1 50 16 50
2 72 17 81 2 96 17 79
3 55 18 54 3 63 18 74
4 51 19 80 4 88 19 85
5 72 20 84 5 64 20 35
6 51 21 60 6 50 21 50
7 82 22 89 7 51 22 67
8 70 23 66 8 83 23 95
9 70 24 92 9 91 24 80
10 74 25 50 10 50 25 86
11 58 26 78 11 60 26 100
12 50 27 50 12 66 27 81
13 60 28 51 13 66 28 60
14 89 29 94 14 52 29 65
15 55 30 51 15 50 30 65
X, =67.966 X, =67.066
DX, =2039 D X, =2012
S, =14.409 S, =15.876
S7 =207.619 SZ =252.047

67.966 — 67.066

\/207.619(30 —1) + 252.047(30 - 1)

t=0.229

30+30-2(1 + 1)
30 30

ay
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Appendix —C-

The Level of Fathers' Education

Experimental Group Control Group
No. | Scores | No. | Scores | No. | Scores | No. | Scores
1 3 16 6 1 3 16 |
2 6 17 4 2 6 17 5
3 5 18 2 3 4 18 2
4 2 19 1 4 6 19 6
5 4 20 5 5 3 20 3
6 4 21 3 6 2 21 3
7 6 22 6 7 2 22 3
8 6 23 2 8 6 23 6
9 6 24 1 9 2 24 6
10 3 25 2 10 3 25 5
11 5 26 2 11 3 26 3
12 2 27 3 12 1 27 3
13 5 28 6 13 6 28 6
14 6 29 3 14 3 29 2
15 3 30 3 15 1 30 6
X, =3.833 X, =3.966
D X, =115 DX, =119
S, =1.674 S, =1.923
S2 =2.802 S2=3.979
3.833-3.966

2.802(30 —1) + 3.979(30 — 1)
30+30-2(1 + 1)
30 30

t=-0.286

a¢
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Appendix -D-
The Level of Mothers' Education
Experimental Group Control Group
No. | Scores | No. | Scores | No. | Scores | No. | Scores
1 3 16 6 1 2 16 1
2 6 17 4 2 6 17 3
3 5 18 2 3 5 18 1
4 2 19 1 4 5 19 5
5 4 20 5 5 2 20 1
6 4 21 3 6 1 21 1
7 6 22 6 7 1 22 1
8 6 23 2 8 5 23 6
9 6 24 1 9 1 24 5
10 3 25 2 10 2 25 5
11 5 26 2 11 1 26 1
12 2 27 3 12 1 27 2
13 5 28 6 13 2 28 4
14 6 29 3 14 3 29 4
15 3 30 3 15 4 30 1
X, =2.866 X, =2.733
> X, =86 > X, =82
S, =1.687 S, =1.787
S} =2.845 S2=3.193
2.866 — 2.732

2.845(30 —1) + 3.193(30 - 1)
30+30-2( + 1)
30 30

t=0.296
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Appendix (E)
A Lesson Plan for Teaching Oral Practice to the
Experimental Group
Class: Fifth Preparatory Grade.
Unit: Eight/ Oral Practice No. 8-7.
Subject: The Present Perfect Tense.
1) Objectives:
A-General Objectives:
1.  Teaching the students when and how to use the present
perfect tense correctly.
2.  Teaching the form of the present perfect tense.
B-Behavioral objectives:
1. The students should recognize the structure and

functions of verbs in the present perfect tense.

have | + past participle of the verb.
has
2.  The students should be able to use this tense in positive,

negative and interrogative sentences correctly.

3. The students should be able to recognize the present
perfect tense among other tenses accurately.

4.  The students should be able to recognize the adverbs of

the time used with this tense correctly.
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2) Techniques:

A-Preparation:

The teacher divides the class into six groups; in each
group five students, and appoints a leader for it.

The teacher calls the group leader before the lesson
and explains the structural notes concerning the drills.

The teacher gives the leader a sheet of paper including
instructions and tells him to follow them.

B-Presentation:

The teacher writes these sentences on the blackboard,
then she explains the idea that verbs at present perfect tense
are used as in the following examples:

| have seen this film.

She has typed the letters.

The verb is formed as follows:
have
has } + past participle of the verb
2-The present perfect tense is used to describe an action
which is now completed and its effect is still existing, for
examples:

| have typed the letters. (They are now on the table

ready to be posted).
She has broken her leg. (It’s still broken).

ay
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3- Notice that the adverbs (just, already, recently, lately,
since, for and yet or often), but not (always) are used with
the present perfect tense.

Examples:

- | have just bought a newspaper.

- He has already finished his homework.

- He has not come home vyet.

The position of the adverbs (just and already) are between
(has/have) and the past participle of the verb, but the
position of the adverb ‘yer’ is in the end of the sentence and
with the negative form.

4-  The teacher explains some examples on the negative
and interrogative form of the present perfect tense.
Examples:

a)- | have applied for a driving- license.

- Oh, have you? | haven’t applied yet.

b) - I have given the application to the officer there.

- Oh, have you? | haven’t given it yet

5-  The teacher explains that the present perfect tense can
express a future action, for example:
a)- I’m going to visit Mr. Brown next week.

-Have you ever visited him before?

b)-Samir hasn’t paid the bills yet.
-Give me the receipts, Samir?

-I’m sorry, I can’t; | haven’t paid the bills.

aA
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C-Production:

1.Situations:
A-Situation No.1

In teaching this situation as well as other situations, the
teacher has followed the following steps:

1) The teacher tells the students to look at the picture
provided for this situation in the textbook.

2) The teacher gives an oral presentation of the situation;
the students only listen; “In this picture we see a man and
a woman, the man is called Arthur Collins and the woman
is called Jane. Jane is Arthur’s wife, we are going to know
something about their daily life”.

3) The teacher asks the students questions based on the
situation, the students’ answers should as far as possible,
elicit the grammatical points practiced. The questions are
as follows:

1-  What is today?

2-  What is Arthur doing?

3-  How does he feel?

4-  What has Jane done?

5-  What is the time now?

6- Has Arthur a shaved yet?

7-  What has Jane washed?

8-  Where has she put the meat?

9-  Who are going to arrive at any minute?

19
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4)  The teacher gives the class a short time to read the text
and ask about things not understood.

5) The teacher asks the group to make questions and give
answers on the basis of the situation. The teacher guides
the groups and listen to their work, move among the
groups and guide them wherever necessary.

6) After the students have discussed the situation, the
teacher gives them the opportunity to talk about a similar
situation, which is related to their own, or their parents’
life.

7)  The teacher asks each group of students to write a
short paragraph on any situation.

B-Situation No.2
C-Situation No.3

The teacher should follow the same steps used in
teaching the first situation.
2.Drills:
A-Drills 1,2,3

In teaching these drills as well as the other drills, the
teacher has followed these steps:

1-  Introducing the topic for discussion:

The teacher explains the aims of the following drills:
Drilll: The aim is to practice the use of the present perfect

tense and the use of the adverbs ‘already’.



1.

Appendices

Drills 2: The aim is further practise in the present perfect
tense and the use of ‘already’.
Drills 3: The aim is to contrast the use of the present perfect
tense, and the present continuous tense, also to
practice the use of ‘just’.
2-Beginning the discussion
The teacher gets the discussion started by asking

guestions that evoke responses from the group.

(Ld)- Move the table. (S;) -But I’ve already moved it.
(Ld)- Answer the question. (S,) -But I’ve already
answered it.

3-Encouraging general participation:

The leader should be positive that the member should
not be embarrassed and can adequately fulfil what is
requested of him. The leader asks the other students: “Now

give similar responses to”:

(Ld)- Put the meat in the oven. (S3) -But I’ve already
put it.
(Ld)- Wash the dishes. (S;)- But I’ve already washed it.

4-Keeping the discussion on the right Track.
The leader may pretend that what has been said is not
clear to him and may ask that the relationship of the

comment to the topic or question be made clear.

(Ld)- Remind him to write the letter.
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(S1)- But he’s already written it.
(Ld)- Tell her to buy those books.
(S2)- But she’s already bought them.
5-Make Occasional Summaries
The leader should provide the opportunity for
members of the group to make deletions or additions.
(Ld)- Are you going to have a bath?
(S3)- No, I’ve just had a bath.
(Ld)- Is Samir doing his homework?
(S4)- No, he’s just done it.

6-Remain in the Background:

The leader gives aid and direction only when others
students can’t make it by themselves or to ask questions
instead of answering them.

(Ld)- Do the washing, do her homework.
(S1)- Nada is still doing the washing, she hasn’t done her
homework yet.
(Ld)- Telephone-ring-answer.
(S,)- The telephone is still ringing, Nada hasn’t answered it
yet.
7-Concluding the Discussion:

It is just important to end the discussion effectively as
it is get it off to a good start. The discussion should be
concluded early to give summary, make recommendations, if

necessary.
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The present perfect tense has two main function:

To describe an action, which happened at some,
unspecified duration in the past time. This action is now
completed and is felt to have some effect on or relevance
to the present situation.

To describe an action or state which began in the past,
has continued to the present and is either continuing or
has only just ended.

The present perfect tense is not used when a specific
time in the past is mentioned.

The verb is formed as following:

have } + past participle of the verb
has

Notice that the adverbs (just, already and yet) are often
used with the present perfect tense. They are usually used
to illustrate meaning. The adverbs (since and for) require
a present tense, examples:

He has just come home.

He has already worked in India.

He has not come home yet.
Group Work Education:

When the group work task has been completed, the

teacher draws the class together for some sort of feed back;
it provides the teacher with an opportunity to correct any

common errors done by the students.
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B-Drills 4,5,6.
C- Drills7,8,9.
The teacher has followed the same steps in teaching the
drills 1,2,3.
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Appendix -F-
A Lesson Plan for Teaching Oral Practice to the Control
Group
Class: Fifth Preparatory Grade.
Unit: Eight/ Oral Practice No. 8-7.
Subject: The Present Perfect Tense.
1-  Objectives:
A- General objectives:
1.  Teaching the students when and how to use the present
perfect tense correctly.
2. Teaching the students the form of the present perfect
tense.
B- Behavioral objectives:
1. The students should recognize the structure and
functions of verbs in present tense.
2.  The students should be able to use this tense in positive,
negative and interrogative sentences correctly.
3. The students should be recognizing the present perfect
tense among other tenses accurately.
2-  Techniques:
A- Presentation:
The teacher writes these sentences on the blackboard,
then she explains the idea that verbs in the present perfect
tense are used as in the following sentences:

a- | have seen this film.
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b-  She has typed the letters.

1-  The verb is formed as follows:

have} + past participle of the verb

has

2-  The present perfect tense is used to describe an action
which is now completed and its effect is still present, for
example:

a- | have typed the letters. (They are now on the table

ready to be posted).
b-  She has broken her leg. (It’s still broken).

3- Notice that the adverbs (just, already, recently, lately,
since, for and yet) or often (but not always) are used with
the present perfect tense.

Examples:

a- | have just bought a newspaper.

b- He has already finished his homework.

c- He has not come home yet.

The position of the adverbs (just and already) are
between (has/ have) and the past participle of the verb, but
the position of the adverb ‘yet’ is in the end of the sentence
and with the negative form.

4-  The teacher explains some examples on the negative
and interrogative form of the present perfect tense.
Examples:

a)- | have applied for a driving- license.
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- Oh, have you? | haven’t applied yet.

b) - I have given the application to the officer there.

- Oh, have you? | haven’t given it yet

5-  The teacher explains that the present perfect tense can
express a future action, for example:
a)- ’m going to visit Mr. Brown next week.

-Have you ever visited him before?

b)-Samir hasn’t paid the bills yet.
-Give me the receipts, Samir?

-I’m sorry, I can’t; I haven’t paid the bills.

B-Practice:
1.  The teacher says sentences, they are on the blackboard.

2.  The students repeat these sentences after her chorally
and then individually.

3.  The teacher asks a pair of students to say these
sentences.

D-  Production:

1-  Situations:

A-  Situation No.1.
In teaching this situation as well as the other situations,

the teacher has followed different ways at this stage. The
control group has practiced the grammatical points through
“situations” found in the textbook in the following steps:

1-  The teacher gives an oral presentation of the situation,
then the teacher explains it by telling the students to look
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at the picture provided for this situation in the textbook.
“In this picture we see a man and a woman, the man is
called Arthur Collins and the woman is called Jane. Jane is
Arthur’s wife, we are going to know something about their
daily life”.

2- The teacher reads the situation aloud, then gives the
class a short time to read the text to ask about things not
understood.

3- The teacher asks the students questions based on the

situation, the students’ answers should as far as possible,

elicit the grammatical point being practiced. The
questions are the following:

What is today?

What is Arthur doing?

How does he feel?

What has Jane just done?

What is the time now?

Has Arthur had a shave yet?

What has Jane washed?

Where has she put the meat?

© 0o N o g bk w0 D E

Who are going to arrive at any minute?

B-  Situation No.2

C-  Situation No. 3

The teacher should follow the same steps used so far in

teaching the first situation.
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2-  Dirills.
A- Drills 1,2,3
In teaching these drills as well as the other drills, the
teacher has followed these steps:
1.  Presentation:
The teacher says the model sentences (a), (b) and (c).
a- Move the table.
- But I’ve already moved it.
b-  Put the meat in the oven.
- But I’ve already put it.
c- Areyou going to have a bath?
- No, I’ve just had a bath.
2.  Practice:
a- The teacher says the first sentence of each group and
helps the students say the second sentence.
b-  The students repeat these sentences after her chorally.
c- The teacher asks a pair of students to say these
sentences.
3. Production:

The teacher helps the students to give their similar
sentences and responses, the teacher may help the students
by giving them the key words; the students are to substitute
the key words into their proper places in the sentence.

T: Answer the question?
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S: But I’ve already answered it?

f washed the dishes?
S: But I’ve already washed it.

T: Is Samir doing his homework?

S: No, he’s just done it.

f opening the door?

S: No, he’s just opened it.

B- Drills No. 4,5,6
Drills No. 7,8,9
The teacher has followed the same steps in teaching the
drills No. 1,2,3.

AR
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Appendix -G-
Written Test
Q1\Write the number of the sentence and the letter of the
most suitable choice:
1- Taveeiiiiennnnns just done my homework.
a. has b. have c.am d. have been
2- She hasn’t........... an interesting movie recently.
a. saw b. see C. sees d. seen
3- Muna...........ue. the dishes.
a. already has washed b. has already washed
c. has washed already d. washed already has
4-  The typist ...... typing the letters since nine o’clock.
a. has b. have c. has been d. have been.
5-  The pupils have been ............. the exercises.
a. did b. do c.done d. doing.
6- The boys have been sitting in the garden .......... lunch
time.
a.since  b.until c. for d. from
/-  T........ when my father came.
a. studied b. was studying c. study d. to study
8- Asl.....c.ceen. at the bus-stop, | saw my teacher.
a.wait  b. waited c. was waiting d. waits

9- The window is ............... by somebody.

AR
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a. break b. broke c. broken d. breaks.
10- These books ............... in Iraq.

a. publish b. published c. are published d. are publishing
11- The workers ............ by the accountant.

a. pay b. were paid c.pays d. paying.

12- The report ............ prepared by the secretary
yesterday.
a. was b.were c.is d. are
13- The letter .......... posted by the secretary.
a. have been  b. has been C. has d. have
14- The walls ........... painted by the workers.
a. have b. has been c. to be d. have been
15- A new bridge will .......... in the city.
a. builds b. be built c. build d. building
16- T.ievennenne be promoted.
a. go b. am going to c.goes  d.went.

17- 'This car .......... the Browns
a. belongsto b. possesses c. has d. owns.
18- The book belongs to me. It’s my book. It’s ............

a. his b.hers c.yours d.mine

AR
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Q2\ Re-write the following sentences using the correct form
of the verb:
1-While I (cut) the apple last week, I (cut) my finger.
2- He (meet) Ali as he (wait) the bus yesterday.

3- 1 (have) a bath when the telephone (ring) last night.

4-  Samir (learn) English for seven years.

5-  They (live) in Baguba since 1980.

6- I (sit) there since eight o’clock.

7- He already (pay) the rent.

8-  She just (leave) the office.

9- Layla (not/answer) the telephone yet.

Q3\ Change the following sentences into the passive voice:-
1-  The pupils do all the exercises.
2-  The mechanic oils the machine every week.
3-  The typist typed the letter.
4-  The accountant chashed the cheques.
5-  The servants have not washed the dishes yet.
6- The committee has discussed the new project.
7-  They will repair the tractor.

8-  They are going to pay the bills.

AR
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Appendix -H-
The Oral Test
Note: Answer the following questions in full sentences.
T: Come in, please sit down.
How are you today?
Now give me your name and your address.

T: You live in Diala, don’t you?

T: How long have you been living here?

6-T: what was your mother doing when you returned home

yesterday?



Appendices V)

10-T: You speak English well. How long have you been

learning English?

N
11-T: Is this your book?

N
12-T: Whose bag is this?

N e
13-T: Your shirt looks nice. What is it made of?

N e
14-T: Have you bought a new shirt lately?

N T
15-T: What’s wrong with that window?

N
16-T: You have friends? Who is your dearest one?

N
17-T: will you visit your friend next week?

N
18-T: How do you feel now?

N
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Appendix -1-
Students’ Scores in Test-Retest for Estimating Reliability for
the Written Test

No. X Y XY No. | X test Y XY
test | Retest Retest

1 13 14 182 16 56 55 3080
2 64 66 4224 17 66 64 4224
3 30 36 1080 18 69 65 4485
4 17 18 324 19 34 32 1088
5 69 68 4692 20 70 66 4620
6 57 55 3135 21 50 50 2500
7 29 24 841 22 33 32 1056
8 34 35 1190 23 58 50 2900
9 50 50 2500 24 70 67 4690
10 45 48 2160 25 62 65 4216
11 20 16 320 26 57 55 3135
12 68 62 4216 27 32 35 1152
13 46 50 2300 28 33 32 1056
14 55 52 2860 29 66 62 4092
15 40 47 1880 30 50 46 2300

D x=1443 D y=1426 D xy =76480

> x? =77975 > y? =75372

(> x)* =2082249 > y)? =2033476
r_ 30(76480) — (1443)(1426)

J[(30 x 77975) — 2082249][(L30 x 75372) — 2033476]
r=0.978
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Students’ Scores Given by Three Rates

AR

Experimental Group

Control Group

No. | 1%rate | 2" rate | 3 rate | No. | 1 rate | 2" rate | 3" rate
1 20 21 22 1 15 18 16
2 25 25 24 2 29 28 26
3 20 20 21 3 20 20 20
4 22 23 20 4 25 26 25
5 25 28 25 5 20 21 22
6 20 20 21 6 12 15 14
7 26 26 25 7 15 16 15
8 25 24 23 8 20 20 20
9 20 20 21 9 28 26 27
10 25 27 26 10 20 23 21
11 20 20 22 11 25 27 24
12 20 22 21 12 20 21 23
13 15 14 15 13 10 10 10
14 26 25 24 14 10 15 11
15 20 22 21 15 20 20 20
16 15 20 18 16 20 25 21
17 25 25 24 17 25 24 27
18 20 21 20 18 20 24 22
19 25 25 25 19 20 20 20
20 29 28 27 20 9 15 10
21 20 21 20 21 15 12 16
22 28 28 27 22 20 22 16
23 20 22 21 23 25 25 25
24 28 28 27 24 25 24 25
25 20 22 20 25 26 25 26
26 23 22 22 26 18 19 18
27 18 20 20 27 20 21 22
28 20 20 18 28 15 18 16
29 25 27 25 29 20 21 22
30 18 20 20 30 10 10 11
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Students’ Scores Given by the First and Second Scores for

Estimating Scores Reliability

No. | Second Scorer x Third Scorer y Xy
1 15 18 270
2 12 15 180
3 25 27 675
4 10 10 100
5 20 24 480
6 15 12 180
14 26 25 650
8 20 21 420
9 20 21 420
10 10 10 100
11 20 21 420
12 25 28 700
13 26 26 676
14 20 20 400
15 15 14 210
16 25 25 625
17 29 28 812
18 20 22 440
19 20 22 440
20 20 20 400

D x =393 >y =409 D xy = 8598

D.x* = 8287 D.y?=8979

(O_x)? = 154449 O y)’ =167281

. 20(8598) — (393)(409)
B \/[(20 x 8387) —154449][(20 x 8979) —16728]
r =0.952
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Appendix —L-
Students’ Scores Given by the First and Third Scores for
Estimating Scores Reliability

No. | Second Scorer x Third Scorer y Xy
1 15 16 240
2 12 14 168
3 25 24 600
4 10 10 100
5 20 22 440
6 15 16 240
14 26 26 676
8 20 22 440
9 20 22 440
10 10 11 110
11 20 22 440
12 25 25 625
13 26 25 650
14 20 21 420
15 15 15 225
16 25 24 600
17 29 27 783
18 20 21 420
19 20 20 400
20 20 18 360

D x =393 Dy =402 D xy =8377

D.x* = 8387 D.y? =8526

(O_x)? = 154449 O_y)? =161604

. 20(8598 — (393)(402)
B \/[(20 x 8387) —154449][(20 x 8526) —161604]
r=0.877
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Students’ Scores Given by the Second and Third Scores for
Estimating Scores Reliability

No. | Second Scorer x Third Scorer y Xy
1 18 16 288
2 15 14 210
3 27 24 600
4 10 10 100
S 24 22 528
6 12 16 192
I 25 26 620
8 21 22 462
9 21 22 462
10 10 11 110
11 21 22 462
12 28 25 700
13 26 25 620
14 20 21 420*
15 14 15 210
16 25 24 600
17 28 27 756
18 22 20 462
19 22 20 440
20 20 18 360
> x =409 Dy =402 D xy =8377
D x* =8979 D y? =8526
O x)? =167281 O y)? =161604

o 20(8377) — (409)(402)
~ /[(20x8979) —167281][(20 x 8526) —161604]
r =0.942
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Written Test Scores

Experimental Group Control Group
No. | Scores | No. | Scores | No. | Scores | No. | Scores
1 55 16 32 1 14 16 35
2 66 17 58 2 68 17 50
3 32 18 51 3 37 18 58
4 33 19 50 4 66 19 42
5 48 20 61 5 47 20 16
6 55 21 64 6 36 21 33
I 65 22 67 7 18 22 43
8 64 23 42 8 59 23 57
9 61 24 68 9 68 24 62
10 65 25 43 10 41 25 64
11 52 26 60 11 55 26 50
12 47 27 40 12 15 27 52
13 32 28 45 13 29 28 22
14 66 29 64 14 33 29 47
15 50 30 36 15 58 30 26
X, =52.400 X, =43.366
D X, =1572 D X, =1301
S, =12.079 S, =16.457
S2 =145.902 S2 =270.832

52.400 — 43.366
\/145.902(30 —1) + 270.832(30 — 1)

30+30—2(i+i)
30 30

t=2.436

VY



Appendices

Appendix -O-

Oral Test Scores

Experimental Group

Control Group

22.400 —19.666

18.309(30 — 1) + 30.558(30 — 1)
30+30-2(1 + 1)
30 30

t=2214

No. | Scores | No. | Scores | No. | Scores | No. | Scores
1 21 16 18 1 16 16 22
2 25 17 25 2 28 17 25
3 20 18 20 3 20 18 20
4 22 19 25 4 25 19 11
5 26 20 26 5 21 20 14
6 20 21 20 6 14 21 19
7 25 22 28 7 15 22 25
8 24 23 21 8 20 23 25
9 20 24 28 9 27 24 25
10 26 25 21 10 21 25 26
11 21 26 22 11 25 26 18
12 21 27 19 12 21 27 21
13 15 28 19 13 10 28 16
14 25 29 26 14 12 29 21
15 21 30 19 15 20 30 10

X, =22.400 X, =19.666
D X, =672 > X, =590
S, =4.279 S, =5.528

S2 =18.309 S2 =30.558

VY
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Total Achievement of the Two Tests

Experimental Group Control Group
No. | Scores | No. | Scores | No. | Scores | No. | Scores
1 76 16 50 1 30 16 57
2 91 17 83 2 96 17 75
3 52 18 71 3 57 18 80
4 55 19 75 4 91 19 62
5 74 20 89 5 68 20 27
6 75 21 84 6 50 21 47
7 91 22 95 7 33 22 62
8 88 23 63 8 79 23 82
9 81 24 96 9 95 24 87
10 91 25 64 10 62 25 90
11 73 26 82 11 80 26 68
12 68 27 59 12 35 27 73
13 47 28 64 13 39 28 38
14 91 29 90 14 45 29 68
15 71 30 55 15 78 30 36
X, =74.800 X, =63.033
D X, =1572 D X, =1891
S, =8.179 S, =10.992
S? =66.896 S2=120.824

74.800 — 63.033
\/66.896(30 —1) +120.824(30 - 1)

30+30—2(i+i)
30 30

t=2.325

VY
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Appendix -Q —
Letter No. (1) Submitted to the Jury Members
University of Diala,
College of Teachers,
Department of Higher
Studies

Dear Sir/Madam,

The researcher intends to conduct an experimental
study entitled “The Effect of Using Group Work in Teaching
Oral Practice on the Achievement of Preparatory School
Students”.

As a specialist in English language teaching, you are
kindly requested to decide whether daily lesson plans are
suitable or not. Your comments will be highly appreciated.

Thank you in advance for your kind cooperation.

The Researcher
Eman Saleh
M.A. student
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Appendix - R-
Letter No. (2) Submitted to the Jury Members
University Of Diala,

College Of Teacher,
Department Of Higher
studies
Dear Sir/Madam,

The researcher intends to conduct an experimental
study entitled “The Effect of Using Group Work in Teaching
Oral Practice on the Achievement of Preparatory School
Students”. The Two tests (oral and written) have been
designed to check students’ achievement in oral practice.

As specialist in English language teaching, you are
kindly requested to decide whether daily lesson plans are
suitable or not. Your comments will be highly appreciated.

Thank you in advance for your kind cooperation.

The Researcher
Eman Saleh
M.A. student
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