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لقد ظهرالاستتماع الاصتغا ف  تي بدايتة الستبعيناك   مكتون مهتم  تي العمليتة التعليميتة  

لتدريس طلبة اللغة الانجليزية  لغة اجنبية. و لعل هتاا العمتل  تد ادل التف بتروز ال هتم 

الاصغا ي و وجة الانتبتا  للتدورالر يس التاي يلعبتة  تادا  لل هتم و  م تتاو  تي  طتوير 

 اللغوية.  آاك الطلبة 

و يعد السمع الاصغا ي مهمة مختل ة  ي  عليم اللغة الاجنبية  ونت  يتطلتب ا  تر بك يتر 

مما  دمتة الاساليب التقليدية التي لتم يتعتدل دورهتا محا تا  و  كترار بعتا الانمتاط و 

 الحواراك. 

ان  دريس السمع الاصغا ي يحتاج الف انتبا  من نوع ختا  معنتي بتطتوير الاصتغا  

ة و بشتكل عملتي. ممتا يحتتم علتف المدرستين خلت  انتواع متعتدد  متن التقنيتاك بحد ذا ت

السمعية مصممة بشكل محدد لتلبيتة حاجتاك طلابهتم و انشتطة ابداعيتة مختل تة  عكتس 

 مهام ذاك مغزل و  ؤ ي نتا ج صريحة و وا عية.

بتل اننتا لقد ثبت ان طلبتنا ي تقرون الف القدر  علف  هتم محتدثيهم باللغتة الانجليزيتة  لا 

 نراهم  ي الموا ف الار جالية ينعقد لسانهم و  ضيع منهم الكلماك.

 و بنا ا علف ما  قدم  قد و ضع لها  الدراسة الهدف التالي:

)  حري اثر  قنياك السمع الاصغا ي علف  طتوير المهتاراك اللغويتة التتي  فهتر  تي  

روق واضتتح   تتي انجتتاز الطلبتتة( . و  متتن ختتلاا  حقيتت  ال رضتتية الا يتتة ) هنتتا   تت

الانجاز بين اولئك الطلبة الاين  يدرسون و قا للتقنياك التواصتلية متاد  اصتيلة ستمعية 

 و مر ية و اولئك الطلبة الاين يدرسون الماد  ذا ها و قا للاساليب التقليدية(.

 

 و لتحقي  ها  الدراسة  ام الباحث باجرا   جربة من  وع 
 اختبار بعدي. --- (المر ية و المسموعةالاساليب التواصلية) استخدام-مجموعة  جريبية-اختبار  بلي

http://www.barhamf@yahoo.com/


 اختبار بعدي.—استخدام الاساليب التقليدية—اختبار  بلي_ مجموعة ضابطة

 

 ستتم اللغتتة الانجليزيتتة   تتي المعهتتد العتتالي — حتتدد مجتمتتع البحتتث بطلبتتة الستتنة ال انيتتة

( 120لهتا  الدراستة هتي )ليبيتا  و  انتت ا لعينتة الاجماليتة -لاعداد المعلمين  تي جتالو

( طالبتتة متتن التجربتتة لكتتونهن متتن المعيتتداك للستتنة الدراستتية 15طالبتتة  م استتت نا  )

%( متن اجمتالي العينتة  5 37( طالبة لغرض الدراسة التجريبية اي ما يعتادا )45و)

عينة ها  التجربة   م  وزيعهن عشتوا يا علتف  صتلين دراستيين   ( طالبة هنّ 60بقي )

من  حيث مستول الوالتدين و مستتول   حصتيلهن  تي الامتحتان القبلتي. بعد ان  و ئن 

( طالبة الاوا سمي المجموعة التجريبيتة و الاختر  تان المجموعتة 30 ل  صل ضم )

 الضابطة.

و انتهتت  2003/2004بداك التجربة  ي الاوا من شهر شرين الاوا للعام الدراسي 

لبعتدي و المؤلتف متن ثلاثتة استئلة  ي العاشر من شهر شباط  موعد  طبيت  الاختبتار ا

( بندا   ام بتصميمة الباحث وعرضة علف لجنة متن الخبترا  للتا تد متن صتد ة و 40)

 ثبا ة. طب  الاختبار و عولجت النتا ج احصا يا.  فهر الا ي

( و متوستتتتا درجتتتتاك 133 68.  تتتتان متوستتتتا درجتتتتاك المجموعتتتتة التجريبيتتتتة)1

البعتتدي. و  تتد بينتتت درجتتاك الاختبتتار (  تتي الاختبتتار 166 61المجموعتتة الضتتابطة)

التتتتا ي لعينتتتتين مستتتتقلتين وجتتتود  تتتروق ذاك دلالتتتة احصتتتا ية لصتتتال  المجموعتتتة 

 التجريبية.

. الاستيعاب الاصغا ي ليس بالمهار  التي يمكن اجاد ها من خلاا  دريس المهاراك 2

 اللغوية الاخرل.

 ا ها.. لا بد من  دريس الاستيعاب الاصغا ي  مهار  مستقلة با3

.  دريس الاستيعاب الاصغا ي يجتب ان يستب   تدريس المهتاراك الاخترل. اذ  يتف 4

 للطالب ان يقوا مالا يعرف. 

. الاستتتيعاب الاصتتغا ي يتتدرب لذان الطلبتتة علتتف ستتماع اللغتتة الانكليزيتتة حيتتث انهتتا 5

 ختلتف عتن اللغتة الانكليزيتة المكتوبتة   يتترا بمتا  يهتا متن  و  تاك للت كيتر و كتتراراك 

 عا الا كار.  لب

و  تتي ضتتو  هتتا  النتتتا ج  تتم صتتياوة النتتتا ج  وعتتدد متتن المقترحتتاك و التتتو صتتياك 

 لمعالجة العملية التدريسية للاستماع الاصغا ي .  

 

In English:  

ABSTRACT 

  

      In the early 70's, listening has emerged as an important 

component in the process of teaching EFL learners. Work 

provides support for the pre-eminence of listening 

comprehension in teaching English as an FL and brought 



attention to the role of listening as a tool for understanding and a 

crucial factor in the development of an FL competence. 

      Teaching listening comprehension in the foreign language is 

a difficult task since it requires more than the conventional 

techniques which did not take notice of listening beyond its role 

in the imitation-repetition of patterns and dialogues. Teaching 

listening needs special attention to aural comprehension in its 

own right. 

      Teachers should create a wide variety of innovative listening 

techniques specifically designed to meet the needs of their 

students, and various activities reflecting meaningful tasks and 

real-life communicative outcomes.   

      Students lack the ability to understand the spoken English 

and become tongue-tied or lost for words in unexpected 

situation. 

 

      On the basis of the above statements, the aim sets for this 

study is investigating the effect of listening comprehension 

teaching techniques on developing English language skills as 

manifested in the students' achievement through verifying the 

hypothesis that there are significant differences in the 

achievement between those students who were taught the 

material according to the conventional techniques, and those 

who were taught according to the communicative techniques 

and authentic audio-visual materials. 

          

          In the present study, the researcher experiments the use of 

one-way-directional communication in which students receive a 

comprehensible input (audio- visual materials). 

Students engage in two-way interactive tasks i.e. role-plays, 

problem-solving. Self talk, or a self-generated technique in 

which students can be encouraged to recreate, think through and 

rehearse alternatives, and make decisions by talking and 

listening to themselves. 

                                

         The population of this study is limited to the second-year 

university students of the Department of English in The High 



Institute for Training Teachers for one term during the academic 

year 2003-2004. 

  

         The total population is 120 students. Repeaters were 

excluded and 45 students were allotted for the pilot study which 

represents 37.5% of the original sample.  

Sixty students only represent the study sample. The 

experimental group consists of (30) students, which represents 

25% of the original population, whereas the control group 

consists of (30) students, which represents 25% of the original 

population.  

          Students have been chosen randomly and distributed into 

two equal groups, the control and the experimental. Both groups 

have been equalized in achievement scores in the pre-test and 

educational level of parents.              

            A survey of literature is first introduced on the 

techniques currently used for teaching listening comprehension 

as well as the suggested techniques. 

                                                          

          In conducting the experiment, the experimental group is 

given fourteen units selected from the students’ prescribed 

textbook. The same units are given to the control group, and it is 

taught according to conventional techniques. The researcher 

himself has taught the two groups for one term. 

           At the end of the instruction period, a unified 

achievement test is constructed for the purpose of measuring the 

students' achievement of both groups. This test is first given to a 

jury to determine its face validity. Then it is given to a sample of 

45 students from the study population with the purpose of 

determining a number of features. These are:                                                    

    

1. Face validity 

2. Content validity 

3. Suitable level of difficulty  

4. Satisfactory reliability 

               The test in its final version is then given to both the 

experimental and control groups.  



1. The results revealed that there are significant differences 

between the two groups, in favour of the experimental one. The 

mean score of the experimental group in the achievement test 

was 68.133, and the mean of the control one was 61.166. 

2. LC is not a skill that can be picked up through teaching the 

other language skills. 

3. Listening comprehension should be taught alone as a separate 

skill. It should precede production skills. Students cannot 

produce what they do not understand. 

4. Listening comprehension trains students' ears. Spoken 

language has a high percentage of redundancy, pauses for 

thought, hesitations and repetitions of the same ideas. 

    In the light of the results, certain conclusions are drawn and a 

number of suggestions are put forward for remedial work in 

teaching listening comprehension.   
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ABSTRACT 

  

      In the early 70's, listening has emerged as an important 

component in the process of teaching EFL learners. Work 

provides support for the pre-eminence of listening 

comprehension in teaching English as an FL and brought 

attention to the role of listening as a tool for understanding and a 

crucial factor in the development of an FL competence. 

      Teaching listening comprehension in the foreign language is 

a difficult task since it requires more than the conventional 

techniques which did not take notice of listening beyond its role 

in the imitation-repetition of patterns and dialogues. Teaching 

listening needs special attention to aural comprehension in its 

own right. 

      Teachers should create a wide variety of innovative listening 

techniques specifically designed to meet the needs of their 

students, and various activities reflecting meaningful tasks and 

real-life communicative outcomes.   

      Students lack the ability to understand the spoken English 

and become tongue-tied or lost for words in unexpected 

situation. 

 

      On the basis of the above statements, the aim sets for this 

study is investigating the effect of listening comprehension 

teaching techniques on developing English language skills as 

manifested in the students' achievement through verifying the 

hypothesis that there are significant differences in the 

achievement between those students who were taught the 

material according to the conventional techniques, and those 

who were taught according to the communicative techniques 

and authentic audio-visual materials. 

           

          In the present study, the researcher experiments the use of 

one-way-directional communication in which students receive a 

comprehensible input (audio- visual materials). 

Students engage in two-way interactive tasks i.e. role-plays, 

problem-solving. Self talk, or a self-generated technique in 



which students can be encouraged to recreate, think through and 

rehearse alternatives, and make decisions by talking and 

listening to themselves. 

                                

         The population of this study is limited to the second-year 

university students of the Department of English in The High 

Institute for Training Teachers for one term during the academic 

year 2003-2004. 

  

         The total population is 120 students. Repeaters were 

excluded and 45 students were allotted for the pilot study which 

represents 37.5% of the original sample.  

Sixty students only represent the study sample. The 

experimental group consists of (30) students, which represents 

25% of the original population, whereas the control group 

consists of (30) students, which represents 25% of the original 

population.  

  

          Students have been chosen randomly and distributed into 

two equal groups, the control and the experimental. Both groups 

have been equalized in achievement scores in the pre-test and 

educational level of parents.              

            A survey of literature is first introduced on the 

techniques currently used for teaching listening comprehension 

as well as the suggested techniques. 

                                                          

          In conducting the experiment, the experimental group is 

given fourteen units selected from the students’ prescribed 

textbook. The same units are given to the control group, and it is 

taught according to conventional techniques. The researcher 

himself has taught the two groups for one term. 

           At the end of the instruction period, a unified 

achievement test is constructed for the purpose of measuring the 

students' achievement of both groups. This test is first given to a 

jury to determine its face validity. Then it is given to a sample of 

45 students from the study population with the purpose of 

determining a number of features. These are:                                                    



    

1. Face validity 

2. Content validity 

3. Suitable level of difficulty  

4. Satisfactory reliability 

               The test in its final version is then given to both the 

experimental and control groups.  

1. The results revealed that there are significant differences 

between the two groups, in favour of the experimental one. The 

mean score of the experimental group in the achievement test 

was 68.133, and the mean of the control one was 61.166. 

2. LC is not a skill that can be picked up through teaching the 

other language skills. 

3. Listening comprehension should be taught alone as a separate 

skill. It should precede production skills. Students cannot 

produce what they do not understand. 

4. Listening comprehension trains students' ears. Spoken 

language has a high percentage of redundancy, pauses for 

thought, hesitations and repetitions of the same ideas. 

    In the light of the results, certain conclusions are drawn and a 

number of suggestions are put forward for remedial work in 

teaching listening comprehension.   
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CHAPTER ONE  

Introduction 

1.1 Statement and Significance of the Problem 

 

               In spite of the claims that LC is given priority as 

compared to other language skills, and despite the fact that it is 

the natural way for all people to learn their languages, 

researchers give due attention to other skills namely speaking, 

reading, writing more than listening.  

        "Listening is used far more than any other single skill in 

our daily lives, we listen twice as much as we speak, four times 

as much as we read, and five times as much as we write" 

(Morely; 1996: 6).              

                 LC is a complex, active process in which the listener 

must discriminate between sounds, understand vocabulary and 

grammatical structures, interpret stress and intonation, retain 

what was gathered in all of the above, and interpret it within the 

immediate as well as the larger socio-cultural context of the 

utterance (Vandergrift, 1999: 53). 

     

According to Gary and Gary (1981: 88) giving pre-eminence to 

LC in EFL teaching/learning provides advantages of four types:  

 

 

 



1. Cognitive advantage 

            Emphasis on LC is the natural way to learn a language. 

Decoding auditory input requires recognition knowledge, 

whereas encoding speech output requires retrieval knowledge. 

Asking students to produce what is not yet assimilated in LTM 

leads to cognitive overload. This means that it is difficult for 

students to speak while they are listening, particularly in the 

early stages because STM is not capable of retaining all the 

information. 

 

2. Efficiency advantage 

         A preliminary focus on LC is more efficient, because 

students are exposed only to good language models (the teacher 

and realistic recordings). Students can use all of the limited 

attention resources of STM to concentrate on meaning. 

 

3. Utility advantage 

            EFL students might make greater use of comprehension 

skills. Whereas speakers can use paralinguistic and other 

communication strategies to maintain communication, listeners 

must adjust to the speaker's speed and active vocabulary. 

 

 

 

 



4. Psychological advantage 

           Eliminating the pressure of early oral production, 

students can relax and focus on developing listening skills, and 

on internalizing the rules which facilitate learning. LC results in 

earlier achievement and a sense of success. Students have great 

motivation to continue their learning.  

          In fact, neither the British model of Situational Language 

Teaching nor the predominant American model of Audio-

Lingual instruction took particular notice of listening beyond its 

role in the imitation-repetition of patterns and dialogues. 

Vandergrift (1997: 98) points out that to place speaking before 

listening, as advocated by the Audio- lingual Approach is to put 

the cart in front of the horse.. Nowadays, research has 

demonstrated the pivotal role played by learner participation in 

the interactive input-output, listening-speaking chain. It is well 

documented that the importance of well- structured attention to 

aural comprehension establishes two crucial features in FL 

learning: 

1- The systematic development of LC is of critical importance 

not only as input for learning to speak the language, but also as a 

premier skill in its own right (Morely; 1996: 80). 

2- Proficiency in LC makes a central contribution to the 

learner’s overall development of competency in the FL. 

Strickland (1957:116) points out that FL listening competence is 



much complicated than any other skills that need to be 

developed consciously. 

           The best way for teachers to develop listening is with 

practice when students reflect on the process of listening 

without the threat of evaluation.                                                                                                      

Haycraft (1978:76), Byrne (1976:9), and AlHamash et al. 

( 1985:137) assure that the basic objective of the materials 

designed for LC is to give students practice in listening to 

English spoken by native speakers and to enable them to 

understand as much of what they hear as possible. One aspect of 

listening, which is may be the most essential to a foreign as well 

as a native student, is LC because this skill brings learners into 

contact with the appropriate things done by different Speakers 

from different areas.                                         

       Surveying several studies on listening, and its importance in 

TEFL, which are limited in number, it appears that: 

1- LC is a testing rather than a teaching skill as has been paid to 

it little attention than it should have been. Al-Fatlawi (1989:31) 

states that LC is given less than ten minutes per lesson out of 

fifty minutes spent in teaching the other language aspects, which 

does not give ample opportunity to practice LC systematically, 

attain satisfactory level of comprehension.  

2- Ignoring teaching LC as a separate skill. Sabii' (1988:1) 

clarifies two main important problems concerning the field of 

neglected LC. 



    a- Teachers usually avoid teaching this skill fearing that they 

would not be understood by their students. 

   b- They avoid teaching LC because of the lack of the relevant 

materials and methodology.         

    Al-Douri (1994:21) said that Iraqi students who spent eight 

years of instruction in English in schools lack the ability to 

comprehend English lessons. 

    A combination of extensive and intensive listening techniques 

may enable our students to gain valuable language input and 

improve their skills, students need special techniques and 

authentic tasks that enable them to have full comprehension of 

the topics they have listened for. The significance of the 

problem lies in the fact that such techniques provide effective 

teaching/ learning which enables students to understand, 

discuss, negotiate, express ideas, and develop their listening 

strategies in a safe, interested environment. Such techniques can 

be adopted and carefully presented.     

    The present study is an attempt to find out the most effective 

techniques used in teaching this critical basic skill, which 

underlies all of language learning, and in the same time it is an 

attempt to answer questions like How to help learners develop 

effective listening skills? What methods should be used? What 

type of materials should be introduced to learners? and above 

all, where should students practice LC? 

  



11..22  VVaalluuee  ooff  tthhee  SSttuuddyy                                                                                                                            

            The value of the present study stems from the following 

aspects:                                                          

1. It is an attempt to shed light on the effectiveness of LC 

teaching techniques on developing English language skills of 

students.                                                            

2. It is an attempt to draw the attention of English teachers to 

some important aspects and quaint them with up-to-date 

developments that have taken place in the field of TEFL.                              

3. Giving students the opportunity to practice English in an 

authentic communicative setting.                              

4. Giving students an opportunity to hear voices other than the 

voice of the teacher.                                                 

      

  11--33  Aim of the Study                                                        

TThhee  ssttuuddyy  aaiimmss  aatt  iinnvveessttiiggaattiinngg  tthhee  eeffffeecctt  ooff  LLCC  tteeaacchhiinngg  

tteecchhnniiqquueess  oonn  ddeevveellooppiinngg  llaanngguuaaggee  sskkiillllss  aass  mmaanniiffeesstteedd  iinn  tthhee  

ssttuuddeennttss΄́aacchhiieevveemmeenntt..  

  

1.4 Hypothesis of the Study                                 

                    IItt  iiss  hhyyppootthheessiizzeedd  tthhaatt  tthheerree  aarree  ssiiggnniiffiiccaanntt  ddiiffffeerreenncceess  iinn  

tthhee  LLCC  aacchhiieevveemmeenntt  bbeettwweeeenn  tthhoossee  ssttuuddeennttss  wwhhoo  wweerree  ttaauugghhtt  tthhee  

LLCC  mmaatteerriiaallss  aaccccoorrddiinngg  ttoo  tthhee      tteecchhnniiqquueess  uusseedd;;  aanndd  tthhoossee  wwhhoo  

wweerree  ttaauugghhtt  LLCC  aaccccoorrddiinngg  ttoo  tthhee  ssuuggggeesstteedd  tteecchhnniiqquueess,,  aann  

aauutthheennttiicc  aauuddiioo--vviissuuaall  mmaatteerriiaallss..          



 

1.5 Limits of the Study 

          The sample selected for this study is limited to second 

year students in the High Institute for Training Teachers, 

English Department, Libya, during the academic year 2003-

2004. 

                                

1.6 Definition of Basic Terms                                

1. Listening Strickland (1957:135) defines listening as the intake 

aspects of language; the means by which one enriches himself 

and adds to his stock of interest and knowledge.                                                                   

2. Comprehension it is the act of understanding the                                                                          

meaning of printed or spoken language as contrasted with the 

ability to perceive and pronounce words without reference to 

their meaning (Good, 1959:117).                  

3. LC The ability to comprehend the total message being 

conveyed by the speaker (Chastain, 1979:81). 

4. Skill: The ability of one's knowlleeddggee,,  pprraaccttiiccee,,  aappttiittuuddee,,  eettcc..,,  

ttoo  ddoo  ssoommeetthhiinngg  wweellll  ((WWeebbsstteerr’’ss;;  11998855::  11779911))..                                        

5. Teaching technique: it is defined as “an instructional 

procedure designed to relate to the students the materials being 

presented in order to facilitate learning” (Good, 1959:591).                                                                     

6. Conventional Teaching Techniques refer to a wide variety of 

well-established techniques. These techniques reflect actual 



procedures used by practitioners and are generally not 

dependent on one specific theoretical framework of EFL 

approaches. 

7. Communicative Teaching Techniques refer to the use of the 

FL at all the class time. It also denotes establishing pleasant 

relationships, i.e. a favourable atmosphere for learning.                              

        Those definitions have been adopted in the study since they 

achieve the aim of the present study. 

 

1.7 Plan of the study 

              The dissertation consists of five chapters, and a number 

of appendices. Chapter One introduces the problem, and outlines 

the aim and the main procedures of the present study. Chapter 

Two discusses the importance of teaching listening skill. 

Chapter Three surveys some of the related previous studies. 

Chapter Four outlines the procedures used for carrying out the 

experimental work and the test. Chapter Five is a discussion of 

the analysis and the main results; concludes the study, and offer 

some pedagogical recommendations and suggestions for further 

studies.                                            

 

 

 

 

 



CHAPTER TWO 

Listening Comprehension: A General Survey 

 

2.1 An Introductory Note 

        It is now generally recognized that LC plays a key role in 

facilitating language learning, and perhaps teaching this crucial 

skill is the natural way for learners to learn an FL. In this 

chapter, the researcher tries to shed light on the importance of 

this active skill, the techniques of teaching LC which underlies 

all of language learning, and how it improves the other language 

skills. 

 

2.2 The Nature of Listening 

2.2.1 Listening as a Skill 

Vandergrift (1997:55) states that "LC is a complex process in 

which the listener discriminates between sounds, understand 

vocabulary and grammatical structures, interpret stress and 

intonation, retain what was gathered in all of the above, and 

interpret it with the immediate as well as the larger socio 

cultural context of the utterance".  

        The idea of the priority of listening over other skills is 

supported by the theories which stress the similarities between 

FL learning and L1 acquisition. Anderson and Lynch (1995:33) 

point out that "current approaches to the role of LC have their 



roots in the observation of two essential features of L1 

acquisition": 

1. Young children are typically allowed a ' silent period' in the 

early part of their lives during which they do not attempt to 

produce adult-like language. 

2. Even, after they have begun to attempt linguistic production, 

children clearly understand more than they can say. See Rubin, 

J. (1994:199-221); Feyten (1991: 173-80); and Ellis, R. 

(1986:19) 

        Rost (2002:10) defines listening in its broadest sense, as a 

process of receiving what the speaker actually says, constructing 

and representing meaning; negotiating meaning with the speaker 

and responding and creating meaning through involvement, 

imagination and empathy. 

         Before the 70's listening was labelled as a passive skill no 

doubt it is a receptive skill, but it cannot be fully and correctly 

characterized as a passive skill. There is a need for an active 

involvement of the self for the efficient performance of 

listening. Listening is a complex, active skill "in which listeners 

match what they hear with what they already 

know"(Vandergrift; 1997b:30).  

        In view of all the above and other activities that are 

involved in listening, listening should be considered as an active 

skill demanding active participation of the listener. "Learning to 

understand the FL simply cannot be left to chance, but it is 



rather attained through systematic training in identification and 

selection"(Byrne; 1976:13). 

 

2.2.2 Listening as a Process 

        Listening is an internal process that cannot be directly 

observed. Nobody can say with certainty what happens when 

listen to and understand another person (Nicholas, 1988:19)   

"The impulses coming from the ear are accepted as sound 

sequences of constantly changing quality and characteristic 

length, pitch, loudness"( O'Connor, 1977:12). 

        According to Rivers (1978:75-80) listening has three 

stages: 

1. Perceiving a systematic message 

        In this stage, the listener is going to recognize some 

characteristics of the delivered message such as sound 

sequences, and rising and falling of the voice. Those 

segmentations go into the 'echoic memory' in which they are 

organized into meaningful units. 

2. Imposing a structure  

        In this stage the listener processes the new information by 

his/her STM. He imposes some kinds of structure on the 

material he hears, he matches what he hears with his prior 

knowledge. This process depends on the listener's knowledge of 

the grammatical system of the language.  



        Underwood (1989:2) states that "if a second chunk of 

information arrives in the STM before the previous one has been 

processed, the confusion may be held and the listener may be 

unable to process the incoming information fast enough and he 

will fail to extract meaning from it".  

3. Selecting and Recording  

        In this stage the listener selects the important information 

and transfers it to his LTM, where he records the message and 

stores it. The process of recalling the stored information might 

be proved through remembering the gist of what has been heard.  

        In general, listening is a mental process which demands 

more concentration. To understand the message, the listener 

should match what he hears in the following levels:       

1. The phonological level: the listener hears a sound or 

combination of sounds, but his stored knowledge tells him is not 

permitted in the language. He rejects the data and looks a round 

for something similar; e. g., sty-, he rejects them because the 

sty-, is not a sequence used at the beginning of English words. 

He either replaces it by, e.g., str-, which makes the sequence 

acceptable or he requests a repetition. 

2. The grammatical level. If the listener hears (the boy are…) it 

is not a permitted form; and he therefore reconstructs it, as the 

boys…, or as the boy is... 



3. The lexical level. If the listener hears (he swallowed it hook, 

line and tinker), he rejects it because of his knowledge of what 

words are likely to go with what. 

4. The contextual level. The utterance must be matched against 

the situation in which it is functioning. 

5. The cultural level. The utterance must be matched against the 

general cultural background. For example; my wives just told 

me…, occurs in a generally monogamous culture it will be 

rejected, because of failure to match cultural expectations.  

See (Paplia, 1976:78; Clark and Clark 1977: 45; O'Connor, 

1977:12-3 Richards, Jack C. 1985: 189 Nicholas, 1988:19; 

Underwood, 1989:23; Nunan, 1991:25). 

 

2.2.3 Levels of LC 

The levels of LC can be classified as: 

 

1. The Literal Level 

        This level may be defined as "the basic sense of a text 

'spoken or written', which can be directly understood, or it is the 

explicit sense that is stated or clearly implied in a given text 

(Harris and Hodges; 1982:183). It involves three main types of 

skills: phonological, syntactic, and lexical skills, in addition to 

other types related to literal identification which involve the 

recognition or recall of main ideas, details, sequences, cause and 



effect relationships, and of character's traits (quoted by Al-

Musalli, 1999:38-39). 

 

2. The Inferential Level 

       It is defined by Durkin (1978:444) as" arriving at something 

that was not directly communicated. It depends on the explicit 

content. It may be a conclusion and inference, a prediction or 

identification". 

       The Inferential level includes all the types of inferences 

made by the listener/reader to understand the delivered message. 

 

3. The Critical Level 

       In this level, listeners do not pay attention to everything; 

they listen selectively according to the purpose of the task 

(Richards; 1985:165). 

       It is more applicable to teaching LC activities, and 

considered higher than the other two levels. This level of 

comprehension is suitable for advanced learners who have 

already a high degree of sophistication in the target language, 

since it includes, making assumptions, drawing conclusions, and 

successful decisions. (Rubin; 1982:208). 

  

 

 

 



4. The Creative Level 

       When a learner is able to recognize the phonological, 

syntactic, semantic codes, and had the ability to understand the 

delivered message without conscious attention to individual 

parts, it is said that he had reached the creative level. 

This level needs not be regarded as a separate one, but rather as 

a function of the literal, inferential and critical levels (Al-

Marsumi; 1994:54).  

     

22..33  TThhee  cchhaarraacctteerriissttiiccss  ooff  lliisstteenniinngg                                                                

                TThhee  cchhaarraacctteerriissttiiccss  ooff  lliisstteenniinngg  wweerree  ssttuuddiieedd  bbyy  WWiillkkiinnssoonn  

eett  aall..  ((11997744));;  BBrruubbrriiddggee  ((11998866));;  NNiicchhoollaass  ((11998888)),,  aanndd                                                                                                                                    

Brown and Yule (1983). They pointed out that listening 

comprehension is not a ''100 percent notion''; students should 

therefore be trained to operate with partial reasonable 

interpretations of what they are listening to and not be expected 

to process every word.                            

BBrruubbrriiddggee  ((11998866::77))  lliissttss  ssiixx  cchhaarraacctteerriissttiiccss  ooff  lliisstteenniinngg  aanndd  tthheeiirr  

iimmpplliiccaattiioonnss  ffoorr  tteeaacchhiinngg  lliisstteenniinngg::                                              

11--  SSppookkeenn  llaanngguuaaggee  iiss  ddiiffffeerreenntt  ffrroomm  wwrriitttteenn  llaanngguuaaggee..  SSppookkeenn  

llaanngguuaaggee  iiss  nnoott  oorrggaanniizzeedd,,  ddooeess  nnoott  ccoonnssiisstt  ooff  ccoommpplleettee  

sseenntteenncceess  aanndd  iiss  ffuullll  ooff  iinntteerrrruuppttiioonnss,,  hheessiittaattiioonnss  aanndd  rreeppeettiittiioonnss  

aanndd  ddooeess  nnoott  nneecceessssaarriillyy  ccoonnttaaiinn  aa  lloott  ooff  iinnffoorrmmaattiioonn..  HHeennccee  

ssttuuddeennttss  sshhoouulldd  bbee  eexxppoosseedd  ttoo  aauutthheennttiicc  ssppeeeecchh  iinnsstteeaadd  ooff  aann  

aarrttiiffiicciiaall  ddiiaalloogguuee  oorr  aa  wwrriitttteenn  ssppeeeecchh  wwhhiicchh  iiss  rreeaadd..                                                                                                        



22--  LLiisstteenneerrss  wwoouulldd  hhaavvee  eexxppeeccttaattiioonnss  aabboouutt  hhooww  aa  ccoonnvveerrssaattiioonn  

mmiigghhtt  ggoo,,  wwhhaatt  tthheeyy  aarree  ggooiinngg  ttoo  hheeaarr  aanndd  wwhhaatt  tthheeiirr  iinntteerrllooccuuttoorr  

iiss  ggooiinngg  ttoo  ssaayy..  TThhee  iimmpplliiccaattiioonn  iiss  tthhaatt  tthheerree  sshhoouulldd  bbee  pprree--

lliisstteenniinngg  aaccttiivviittiieess  ttoo  pprreeppaarree  ssttuuddeenntt  ffoorr  wwhhaatt  tthheeyy  wwiillll  hheeaarr..                                                                              

33--  TThhee  lliisstteenneerr  iiss  uussuuaallllyy  hheellppeedd  bbyy  vviissuuaall  iinnffoorrmmaattiioonn,,  wwhhiicchh  

ffaacciilliittaatteess  uunnddeerrssttaannddiinngg..  SSttuuddeennttss  ccaann  sseeee  tthhee  ssppeeaakkeerr  aanndd  hhiiss  

eexxpprreessssiioonnss..  TThheerreeffoorree,,  aa  lloott  ooff  vviissuuaallss  ((sslliiddeess,,  mmaappss,,  

pphhoottooggrraapphhss  eettcc))  sshhoouulldd  bbee  uusseedd  oorr  nnaattiivvee  ssppeeaakkeerrss  ccoouulldd  bbee  

iinnvviitteedd  ttoo  ccllaassss..                                                                                                  

44--  LLiisstteenneerrss  hhaavvee  ccoonntteexxttuuaall  kknnoowwlleeddggee  aabboouutt  tthhee  ssppeeaakkeerr  aanndd  

tthhee  ssiittuuaattiioonn..  TThhuuss,,  pprree--lliisstteenniinngg  aaccttiivviittiieess  sshhoouulldd  eennssuurree  tthhaatt  

ssttuuddeennttss  aarree  pprriivvyy  ttoo  ccoonntteexxttuuaall  kknnoowwlleeddggee..          

55--  LLeeaarrnneerrss  lliisstteenn  ffoorr  aa  ppuurrppoossee  aanndd  tthheeyy  hhaavvee  aa  ssppeecciiffiicc  rreeaassoonn  

ffoorr  lliisstteenniinngg..  HHeennccee,,  iitt  iiss  vviittaall  tthhaatt  ssttuuddeennttss  aarree  aasskkeedd  ttoo  lliisstteenn  

ffoorr  ssoommeetthhiinngg  dduurriinngg  wwhhiillee--lliisstteenniinngg  aaccttiivviittiieess..                                                                                                                                            

66--  OOfftteenn  aa  ssppookkeenn  llaanngguuaaggee  iiss  ssiimmppllyy  ffoorr  ssoocciiaall  iinntteerraaccttiioonn  aanndd  

nnoott  ffoorr  eexxcchhaannggee  ooff  iiddeeaass  oorr  iinnffoorrmmaattiioonn..  TThheerreeffoorree,,  ssttuuddeennttss  

sshhoouulldd  nnoott  bbee  aasskkeedd  ttoo  lliisstteenn  ffoorr  ffaaccttss  aallll  tthhee  ttiimmee..  SSttuuddeennttss  

sshhoouulldd  bbee  eennccoouurraaggeedd  ttoo  lliisstteenn  ffoorr  ggeessttuurreess,,  aattttiittuuddeess  aanndd  

ffeeeelliinnggss  ttoooo..        

  

22..44  CCoommpprreehheennssiioonn  DDiiffffiiccuullttiieess  

TThhee  ffoolllloowwiinngg  ffaaccttoorrss  mmaayy  ccaauussee  pprroobblleemmss  iinn  uunnddeerrssttaannddiinngg  

ssppookkeenn  tteexxttss::  

  



11..  SSppeeeedd  ooff  SSppeeeecchh  

              SSttuuddeennttss  aarree  oofftteenn  ''lleefftt  bbeehhiinndd''  bbyy  tthhee  ssppeeaakkeerr  wwhheenn  tthheeyy  aarree  

lliisstteenniinngg  ttoo  aann  FFLL..  TThheeyy  hhaavvee  ttoo  ssttrruuggggllee  ttoo  uunnddeerrssttaanndd  tthhee  

ddeelliivveerreedd  mmeessssaaggee..  SSttuuddeennttss  sshhoouulldd  ccoonncceennttrraattee  oonn  tthhee  bbaassiicc  

wwoorrddss  nnoott  iinnfflleeccttiioonnss..  

              RRiixxoonn  ((11999933::55))  ssuuggggeessttss  ""ppooiinnttiinngg  oouutt  ffeeaattuurreess  pprreesseenntt  iinn  

tthhee  ttaappeess  tthheeyy  hhaavvee  hheeaarrdd  oorr  ddeemmoonnssttrraattiinngg  tthhee  ffeeaattuurreess  tthhaatt  aarree  

ccaauussiinngg  ddiiffffiiccuullttiieess..""  DDeeaalliinngg  wwiitthh  tthhee  pprroobblleemmss  aass  tthheeyy  aarriissee  

aanndd  pprroovviiddiinngg  lliittttllee  pprraaccttiiccee  iinn  pprroonnuunncciiaattiioonn  sshhoouulldd  bbee  ddoonnee..  

  

22..  AAcccceenntt  ooff  SSppeeaakkeerr  

              SSeessnnaann  ((22000000::8855))  ddeeffiinneess  aacccceenntt  aass  aann  iinnddiiccaattiioonn  ooff  ssoocciiaall  

ccllaassss  aass  wweellll  aass  wwhhiicchh  ppaarrtt  ooff  tthhee  ccoouunnttrryy  tthhee  ssppeeaakkeerr  ccoommeess  

ffrroomm..  WWiillccooxx,,  GG..  ((11997788))  ssttuuddiieedd  tthhee  eeffffeecctt  ooff  aacccceenntt  oonn  LLCC  iinn  

SSiinnggaappoorree..  TThhee  rreessuullttss  ooff  tthhee  ssttuuddyy  rreevveeaalleedd  tthhaatt  tthhee  ssuubbjjeeccttss  ooff  

tthhee  ssttuuddyy  ccoommpprreehheenndd  oorraall  EEnngglliisshh  bbeesstt  wwhheenn  iitt  iiss  ssppookkeenn  wwiitthh  aa  

SSiinnggaappoorreeaann  aacccceenntt..  

  

33..  UUnnffaammiilliiaarr  WWoorrddss  

              SSttuuddeennttss  ccoommppllaaiinn  aabboouutt  nnoott  aallwwaayyss  bbeeiinngg  ggiivveenn  tthhee  

mmeeaanniinngg  ooff  aallll  tthhee  nneeww  wwoorrddss..  IItt  ttaakkeess  ttiimmee  ttoo  mmaakkee  ssttuuddeennttss  

uunnddeerrssttaanndd  tthhaatt  uunnkknnoowwnn  wwoorrddss  ccaann  qquuiittee  oofftteenn  bbee  iiggnnoorreedd..  TToo  

oovveerrccoommee  tthheessee  rreeccuurrrriinngg  pprroobblleemm  tteeaacchheerrss  sshhoouulldd  hheellpp  tthheeiirr  

ssttuuddeennttss  bbyy  ggiivviinngg  tthheemm  mmeeaanniinnggss  ooff  tthhee  uunnffaammiilliiaarr  wwoorrddss..  

    



44..  EExxpplliicciittnneessss  ooff  IInnffoorrmmaattiioonn            

                EExxpplliicciittnneessss  aanndd  ssuuffffiicciieennccyy  ooff  iinnffoorrmmaattiioonn  aarree  rreelleevvaanntt  

ffeeaattuurreess  iinn  ggrraaddiinngg  lliisstteenniinngg  iinnppuutt..  AAnnddeerrssoonn  aanndd  LLyynncchh  

((11999966::4488))  ccllaaiimmeedd  tthhaatt  iinnffoorrmmaattiioonn  ssttrruuccttuurree  ccaann  mmaakkee  tthhee  tteexxtt  

eeaassiieerr  oorr  mmoorree  ddiiffffiiccuulltt  ffoorr  tthhee  lleeaarrnneerr..  

TTeexxttss  mmaayy  bbee  ccoonnssiiddeerreedd  ddiiffffiiccuulltt  ttoo  pprroocceessss  iiff  tthheeyy::  

11..  CCoonnttaaiinn  aa  vvaarriieettyy  rraannggee  ooff  rreeffeerrrriinngg  eexxpprreessssiioonnss..  

22..  CCoonnttaaiinn  nnoott  oonnllyy  ssttaatteedd  bbuutt  iimmpplliieedd  iinnffoorrmmaattiioonn  ((IIbbiidd))..  

  

2.5 Relation of Listening to Other Language 

Skills 

22..55..11  LLiisstteenniinngg  vvss..  PPrroonnuunncciiaattiioonn                                                                                        

              LLiisstteenniinngg  wwiillll  ccoonnttiinnuuee  ttoo  ppllaayy  aa  llaarrggee  ppaarrtt  iinn  pprroonnuunncciiaattiioonn  

ttrraaiinniinngg,,  wwiitthh  aauutthheennttiicc  aaccttiivviittiieess,,  wwiitthh  aa  vvaarriieettyy  ooff  aacccceennttss..    

EExxpplliicciitt  tteeaacchhiinngg  ooff  pprroonnuunncciiaattiioonn  rruulleess  wwiillll  bbee  rreedduucceedd  aanndd  

mmoorree  ooppppoorrttuunniittiieess  ffoorr  ffrreeee  pprraaccttiiccee  aanndd  ttrraaiinniinngg  wwiillll  ccoonnttiinnuuee  ttoo  

bbee  eemmpphhaassiizzeedd..  PPrroonnuunncciiaattiioonn  wwiillll  bbee  ttaauugghhtt  wwiitthhiinn  ootthheerr  sskkiillllss,,  

nnoott  aass  aa  sseeppaarraattee  ssuubbjjeecctt,,  bbuutt  aass  aa  ssttrriinngg  ooff  tthhee  ccoommmmuunniiccaattiivvee  

pprroocceessss..                                                              

                              WWoonngg  ((11998877::  110099))  aarrgguueess  tthhaatt  ''''aabbsseenntt  ffrroomm  mmoosstt  

mmaatteerriiaallss  iiss  tthhee  ooppppoorrttuunniittyy  ffoorr  ffrreeeerr  pprraaccttiiccee  wwhhiicchh  aalllloowwss  

ssttuuddeennttss  ttoo  ppaarrttiicciippaattee  iinn  ddiissccoouurrssee  ssiittuuaattiioonnss  tthhaatt  eexxeemmpplliiffyy  aa  

vvaarriieettyy  ooff  ssuupprraa--sseeggmmeennttaall  ffeeaattuurreess,,  ssuucchh  aass  tthhee  ffrreeee  

ccoonnvveerrssaattiioonn  aanndd''  fflluueennccyy  wwoorrkksshhoopp''  aaccttiivviittiieess..    



                            SSeevveerraall  eedduuccaattoorrss  hhaavvee  aatttteemmpptteedd  ttoo  iinntteeggrraattee  

pprroonnuunncciiaattiioonn  pprraaccttiiccee  iinnttoo  ccoommmmuunniiccaattiivvee  ttaasskkss  ((CCeellccee--MMuurrcciiaa  

&&  GGooooddwwiinn  11999911::  113377))..  BByy  ssiimmppllyy  aalltteerriinngg  tthhee  llaanngguuaaggee  iinn  tteexxttss  

uusseedd  iinn  aaccttiivviittiieess  ssuucchh  aass  tthhee  nnaammeess  ooff  ddiisshheess  oonn  aa  mmeennuu  oorr  tthhee  

nnaammeess  ooff  ssttrreeeettss  oonn  aa  mmaapp..  LLaanngguuaaggee  iiss  bbeesstt  ttaauugghhtt  wwhheenn  iitt  iiss  

bbeeiinngg  uusseedd  ttoo  ttrraannssmmiitt  mmeessssaaggeess..  TThhiiss  hhaass  bbeeeenn  eecchhooeedd  iinn  

rreellaattiioonn  ttoo  pprroonnuunncciiaattiioonn  tteeaacchhiinngg  bbyy  rreesseeaarrcchheerrss  aass  PPeennnniinnggttoonn  

aanndd  RRiicchhaarrddss  ((11998866::  8822)),,  wwhhoo  ppooiinntt  oouutt  tthhaatt  ''iitt  iiss  aarrttiiffiicciiaall  ttoo  

ddiivvoorrccee  pprroonnuunncciiaattiioonn  ffrroomm  ccoommmmuunniiccaattiioonn  aanndd  ootthheerr  aassppeeccttss  ooff  

llaanngguuaaggee  uussee,,  iinn  oorrddeerr  ttoo  bbeeccoommee  aa  ccoommppeetteenntt  ssppeeaakkeerr  aanndd  

lliisstteenneerr..  AA  llaanngguuaaggee  lleeaarrnneerr  nneeeeddss  ttoo  aatttteenndd  ttoo  nnoott  oonnllyy  tthhee  

ssttrriiccttllyy  mmeecchhaanniiccaall,,  aarrttiiccuullaattoorr  aassppeeccttss  ooff  pprroonnuunncciiaattiioonn,,  bbuutt  aallssoo  

ttoo  tthhee  mmeeaanniinnggffuull  ccoorrrreellaatteess  ooff  tthhoossee  aarrttiiccuullaattoorr  ffeeaattuurreess  iinn  tthhee  

iimmmmeeddiiaattee  lliinngguuiissttiicc  ccoonntteexxtt,,  aass  wweellll  aass  tthhee  llaarrggeerr  ccoonntteexxtt  ooff  

hhuummaann  ccoommmmuunniiccaattiioonn''''  ((PPeennnniinnggttoonn  ;;11999966::  2200))..                                                                      

                  IItt  iiss  oobbvviioouuss  tthhaatt  ccrreeaattiinngg  aa  lliinnkk  bbeettwweeeenn  pprroonnuunncciiaattiioonn  

aanndd  ccoommmmuunniiccaattiioonn  ccaann  iinnccrreeaassee  lleeaarrnneerrss''  mmoottiivvaattiioonn  aanndd  

eennccoouurraaggee  ssttuuddeennttss''  aawwaarreenneessss  ooff  iittss  ppootteennttiiaall  ffoorr  mmaakkiinngg  tthheeiirr  

llaanngguuaaggee  eeaassiieerr  ttoo  uunnddeerrssttaanndd  aanndd  mmoorree  eeffffeeccttiivvee..  TToo  aacchhiieevvee  

tthhee  aaiimm  ooff  tthhiiss  ssttuuddyy,,  tthhee  rreesseeaarrcchheerr  ttaauugghhtt  pprroonnuunncciiaattiioonn  ''nnoott  

pphhoonneettiiccss''  ttoo  hheellpp  hhiiss  ssttuuddeennttss  rreeccooggnniizzee  aanndd  ddiissccrriimmiinnaattee  

bbeettwweeeenn  tthhee  ssoouunnddss  ooff  tthhee  TTLL..  TThhee  ssttuuddeennttss''  ccoommmmoonn  ddiiffffiiccuullttiieess  

iinn  tthhee  pprroonnuunncciiaattiioonn  ooff  tthhee  TTLL  ssoouunnddss  aarree::                                                                                                                              



11..  PPrroonnoouunncciinngg  ssoouunnddss  tthhaatt  ddoo  nnoott  eexxiisstt  iinn  tthhee  ssttuuddeenntt’’ss  

llaanngguuaaggee  ssuucchh  aass  tthhoossee  wwhhiicchh  aarree  pphhoonneemmeess  iinn  EEnngglliisshh  aanndd  

aalllloopphhoonneess  iinn  AArraabbiicc..    

22..  TThhee  uussee  ooff  ddiipphhtthhoonnggss--  ssoommee  ssttuuddeennttss  uussee  ssiimmppllee  vvoowweellss  

iinnsstteeaadd  ooff  ddiipphhtthhoonnggss..                                                                                    

33..  TThheeyy  ggiivvee  aallll  ssyyllllaabblleess  eeqquuaall  ssttrreessss,,  aanndd  ffllaatt  iinnttoonnaattiioonn..              

((DDooffff  11998888::111122))                                                                                                                          

            SSttuuddeennttss  sshhoouulldd  kknnooww  wwhhaatt  aa  ssyyllllaabbllee  iiss,,  aabbllee  ttoo  iiddeennttiiffyy  tthhee  

ssyyllllaabblleess  iinn  aann  uutttteerraannccee,,  wwoorrddss  wwiitthh  ttwwoo  oorr  mmoorree  ssyyllllaabblleess  hhaavvee  

oonnee  ssttrreesssseedd  ssyyllllaabbllee  aanndd  tthhee  ootthheerr  ssyyllllaabblleess  aarree  uunnssttrreesssseedd..  IInn  

ggeenneerraall,,  oonnllyy  nnoouunnss,,  vveerrbbss,,  aaddjjeeccttiivveess,,  aaddvveerrbbss,,  ddeemmoonnssttrraattiivveess  

aanndd  iinntteerrrrooggaattiivveess  aarree  ssttrreesssseedd..  TThhee  vvoowweell  iinn  tthhee  uunnssttrreesssseedd  

ssyyllllaabbllee  iiss  pprroonnoouunncceedd  aass  //әә//  aass  iinn  aappaarrtt,,  aattttaacckk  oorr  aass  //II//  ffoorr  

eexxaammppllee  iinn  bbeett,,  aanndd  wwaanntteedd..  TThhee  vvoowweell''''  aa''''  iiss  pprroonnoouunncceedd  aass  //eeii//  

iinn  wwoorrddss  aass  aabbllee  aanndd  ttaabbllee,,  bbuutt  iinn  ''vveeggeettaabbllee,,  aanndd  ssyyllllaabbllee''  iitt  iiss  

rreedduucceedd  ttoo  //әә//..  ((OO''CCoonnnneerr,,  11997777::116644;;  LLaaddeeffooggeedd,,  22000011::3399))                                                                                                                                                    

CCoonnjjuunnccttiioonnss  aanndd  pprreeppoossiittiioonnss  aarree  nnoorrmmaallllyy  uunnssttrreesssseedd,,  bbuutt  tthheeyy  

aarree  ssttrreesssseedd  ffoorr  mmeeaanniinngg  ccoonnvveeyyeedd  aass  iinn  tthhee  ccoonnssttrruuccttiioonn  AAhhmmeedd  

aanndd  SSaalleemm,,  bbootthh  ooff  tthheemm..                                    

                  SSttrroonngg  ((pprriimmaarryy))  ssttrreessss  iiss  oonnee  ooff  tthhee  ddiissttiinngguuiisshhiinngg  

ffeeaattuurreess  ooff  tthhee  EEnngglliisshh  llaanngguuaaggee..  SSttrreessss  iiss  tthhee  kkeeyy  ttoo  tthhee  

pprroonnuunncciiaattiioonn  ooff  aann  EEnngglliisshh  wwoorrdd..  IIff  aa  ssppeeaakkeerr  ssttrreesssseess  tthhee  

wwrroonngg  ssyyllllaabbllee,,  iitt  mmaayy  bbee  iimmppoossssiibbllee  ffoorr  aannyy  lliisstteenneerr  ttoo  

uunnddeerrssttaanndd  wwhhaatt  tthhee  ssppeeaakkeerr  iiss  ttrryyiinngg  ttoo  ssaayy..                                      



FFoorr  tthhiiss  ppuurrppoossee,,  tteeaacchheerrss  sshhoouulldd  tteeaacchh  tthheeiirr  ssttuuddeennttss  wwhhaatt  iiss  

mmeeaanntt  bbyy  ssttrreessss  aanndd  sshhooww  tthheemm  hhooww  ssttrroonngg  ssyyllllaabblleess  aarree  mmoorree  

pprroommiinneenntt  tthhaann  tthhee  wweeaakk  ssyyllllaabblleess..  TTeeaacchheerrss  sshhoouulldd  pprreeppaarree  

eexxeerrcciisseess  ttoo  ddeemmoonnssttrraattee  hhooww  ssttrreessss  cchhaannggeess  tthhee  mmeeaanniinngg..  SSuucchh  

eexxeerrcciisseess  ggooaall  sshhoouulldd  bbee  ttoo  iinnccrreeaassee  ssttuuddeennttss''  aabbiilliittyy  ttoo  

rreeccooggnniizzee  aanndd  ppllaaccee  ssttrreesssseess  ((HHaarrmmeerr  22000011::  3322))..    

                              SSttuuddeennttss  sshhoouulldd  rreemmeemmbbeerr  tthhaatt  EEnngglliisshh  iiss  aa  ssttrreessss--

ttiimmeedd  llaanngguuaaggee..  TThhiiss  mmeeaannss  tthhaatt  tthhee  lleennggtthh  ooff  ttiimmee  bbeettwweeeenn  

uunnssttrreesssseedd  ssyyllllaabblleess  iiss  aallwwaayyss  tthhee  ssaammee..  FFoorr  eexxaammppllee,,  ((sshhee  wwrroottee  

aa  lleetttteerr..  SShhee  wwrroottee  aa  sshhoorrtt  lleetttteerr..  SShhee  wwrroottee  aa  vveerryy  sshhoorrtt  lleetttteerr))..  

IInn  eeaacchh  ooff  tthheessee  sseenntteenncceess  tthhee  uunnssttrreesssseedd  ssyyllllaabblleess  ((aa,,  aa  sshhoorrtt,,  aa  

vveerryy  sshhoorrtt))  sshhoouulldd  bbee  ssaaiidd  aatt  tthhee  ssaammee  aammoouunntt  ooff  ttiimmee  ((DDooffff,,  

11998888::  111122)),,  ((HHaarrmmeerr  22000011::  3300))..                                                                      

                                                                  

22..55..11..11  IInnttoonnaattiioonn                                                                                                                                                               

                              IItt  iiss  tthhee  wwaayy  oouurr  vvooiiccee  ggooeess  uupp  aanndd  ddoowwnn..  IInnttoonnaattiioonn  iiss  

aa  vveerryy  iimmppoorrttaanntt  iinn  eexxpprreessssiinngg  mmeeaanniinngg,,  iinn  sshhoowwiinngg  ffeeeelliinnggss,,  

ssuucchh  aass  aannggeerr,,  ssuurrpprriissee,,  eettcc..  sseeee  HHaarrmmeerr  22000011::  2288));;  DDooffff  

((11998888::111122))                                                              

                              IInnttoonnaattiioonn  ppaatttteerrnnss  sshhoouulldd  bbee  aaccqquuiirreedd  nnaattuurraallllyy..  TThhaatt  

iiss,,  tteeaacchheerr  mmooddeelliinngg  aanndd  ssttuuddeennttss’’  iimmiittaattiioonn  sshhoouulldd  bbee  ddoonnee  iinn  

aann  uunnccoonnsscciioouuss  wwaayy..                                                                                                              

                      RRiissiinngg  iinnttoonnaattiioonn  iiss  uusseedd  ttoo  eexxpprreessss  tthhee  ssppeeaakkeerr//wwrriitteerr''ss  

ffeeeelliinngg..  TThhee  vvooiiccee  rriisseess  sshhaarrppllyy  oonn  tthhee  ssttrreesssseedd  ssyyllllaabbllee..          

IIss  sshhee  yyoouurr  ffrriieenndd??                                                                                                                  



FFaalllliinngg  iinnttoonnaattiioonn..  TThhee  vvooiiccee  rriisseess  sslliigghhttllyy  eeaarrlliieerr  iinn  tthhee  

sseenntteennccee,,  aanndd  tthheenn  ffaallllss  oonn  tthhee  kkeeyy  wwoorrdd..  IItt  iiss  uusseedd  ffoorr  nnoorrmmaall  

ssttaatteemmeennttss,,  ccoommmmaannddss,,  aanndd  ffoorr  WWHH--qquueessttiioonnss..  WWhhaatt''ss  yyoouurr  

nnaammee??                                                                                                                

                        WWee  nneeeedd  ttoo  eemmpphhaassiizzee  tthhaatt  ssttuuddeennttss  sshhoouulldd  wweeaakkeenn  tthhee  

uunnssttrreesssseedd  vvoowweellss,,  bblleenndd  wwoorrddss  ttooggeetthheerr,,  aanndd  ffiixx  tthhee  iinnttoonnaattiioonn  

iinn  tthheeiirr  mmiinndd,,  eeaarr,,  aanndd  ssppeeeecchh  hhaabbiittss..  FFoorr  tthhiiss  tthheeyy  sshhoouulldd  rreeppeeaatt  

tthhee  sshhoorrtt  sseenntteenncceess  tthheemmsseellvveess  uunnttiill  tthheeyy  ssoouunndd  nnaattuurraall  ttoo  tthheemm  

((PPrraattoorr  eett  aall..;;  11997722::  4477))..  

                                                                      

22..55..11..22  AAssssiimmiillaattiioonn                                                                                                                                                                                                                  

                        IItt  iiss  tthhee  pphhoonneettiicc  pprroocceessss  iinn  wwhhiicchh  oonnee  ssppeeeecchh  ssoouunndd  

ccoommeess  ttoo  rreesseemmbbllee  oorr  bbeeccoommee  iiddeennttiiccaall  wwiitthh  aa  nneeiigghhbboouurriinngg  

ssoouunndd  bbeettwweeeenn  wwoorrddss  oorr  wwiitthhiinn  aa  wwoorrdd..                

SSuucchh  aass  nneewwss  //nnjjuuzz//++ppaappeerr  //ppεεppәә  //==  //nnjjuussppεεppәә  //                            

AAssssiimmiillaattiioonn  mmaayy  sstteemm  nnoott  oonnllyy  ffrroomm  tthhee  aaccttiioonn  oorr  iinnaaccttiioonn  ooff  

tthhee  vvooccaall  ccoorrddss..  TThhee  pprroodduuccttiioonn  ooff  tthhee  ttwwoo  ssoouunnddss  iiss  sshhoorrtt  ccuutt,,  

rreessuullttiinngg  iinn  eeccoonnoommyy  ooff  eeffffoorrtt  aanndd  aa  cchhaannggee  iinn  tthhee  ssoouunnddss  

tthheemmsseellvveess  ee..,,  gg..  lleennggtthh        //  llεεŋŋөө  //  iinn  wwhhiicchh  tthhee  vveellaarr  nnaassaall  //  ŋŋ  //  

hhaass  bbeeccoommee  tthhee  aallvveeoollaarr  //nn//..  IInn  tthhee  ffiirrsstt  ffoorrmm  //  llεεŋŋөө  //tthhee  ttoonngguuee  

bbaacckk  iiss  rraaiisseedd  ttoo  tthhee  vveelluumm  ffoorr  //ŋŋ//  tthheenn  tthhee  ttoonngguuee  ttiipp  iiss  ppllaacceedd  aatt  

tthhee  bboottttoomm  ooff  tthhee  uuppppeerr  tteeeetthh  ffoorr  //өө//..  TTwwoo  ttoonngguuee  mmoovveemmeennttss  aarree  

nneeeeddeedd,,  bbuutt  iinn      //  llεεnnөө//  tthhee  ttwwoo  ttoonngguuee  mmoovveemmeennttss  aarree  rreedduucceedd  ttoo  

oonnee..  TThhee  ttoonngguuee  ttiipp  ggooeess  ttoo  tthhee  bboottttoomm  ooff  tthhee  uuppppeerr  tteeeetthh  ttoo  

pprroodduuccee  aa  ddeennttaall  //nn//  iinnsstteeaadd  ooff  aann  aallvveeoollaarr  //nn//..  RReemmaaiinnss  iinn  tthhee  



ssaammee  ppoossiittiioonn  ffoorr  //өө//..  SSeeee  ((HHaarrmmeerr  22000011::  3300;;  OO''CCoonnnneerr  11997777::  

116699))..  

2.5.2 Listening vs. speaking                                              

                    TThheerree  iiss  nnoo  ddoouubbtt  tthhaatt  lliisstteenniinngg  ppllaayyss  aann  eexxttrreemmeellyy  cceennttrraall  

rroollee  iinn  tthhee  ddeevveellooppmmeenntt  ooff  ssppeeaakkiinngg  aabbiilliittiieess..  SSppeeaakkiinngg  ffeeeeddss  oonn  

lliisstteenniinngg,,  tthhiiss  pprreecceeddeess  iitt..  UUssuuaallllyy,,  oonnee  ppeerrssoonn  ssppeeaakkss,,  aanndd  tthhee  

ootthheerr  rreessppoonnddss  tthhrroouugghh  aatttteennddiinngg  bbyy  mmeeaannss  ooff  tthhee  lliisstteenniinngg  

pprroocceessss..  DDuurriinngg  iinntteerraaccttiioonn,,  eevveerryy  ssppeeaakkeerr  ppllaayyss  aa  ddoouubbllee  rroollee  aass  

aa  lliisstteenneerr  aanndd  aass  aa  ssppeeaakkeerr..                                                                                        

                      WWhhiillee  lliisstteenniinngg  lleeaarrnneerrss  mmuusstt  ccoommpprreehheenndd  tthhee  mmaatteerriiaall  bbyy  

rreettaaiinniinngg  iinnffoorrmmaattiioonn  iinn  mmeemmoorryy,,  iinntteeggrraattee  iitt  wwiitthh  wwhhaatt  ffoolllloowwss  

aanndd  ccoonnttiinnuuaallllyy  aaddjjuusstt  tthheeiirr  uunnddeerrssttaannddiinngg  ooff  wwhhaatt  tthheeyy  hheeaarr  iinn  

tthhee  lliigghhtt  ooff  pprriioorr  kknnoowwlleeddggee  aanndd  ooff  iinnccoommiinngg  iinnffoorrmmaattiioonn  

MMeennddeellssssoohhnn  aanndd  RRuubbiinn  ((11999955::3355))..                                                                                                                                      

                          IIff  aa  ppeerrssoonn  ccaannnnoott  uunnddeerrssttaanndd  wwhhaatt  iiss  ssaaiidd  ((tthhee  

mmeessssaaggee))..  HHee//sshhee  iiss  cceerrttaaiinnllyy  uunnaabbllee  ttoo  rreeppllyy  GGeeddddeess  ((11998811::  7788))..  

SSppeeaakkiinngg  iiss  cclloosseellyy  rreellaatteedd  aanndd  iinntteerrwwoovveenn  wwiitthh  lliisstteenniinngg,,  wwhhiicchh  

iiss  tthhee  bbaassiicc  mmeecchhaanniissmm  tthhrroouugghh  wwhhiicchh  tthhee  rruulleess  ooff  llaanngguuaaggee  aarree  

iinntteerrnnaalliizzeedd..  TThhee  fflleeeettiinngg  ooff  ssppeeeecchh,,  ttooggeetthheerr  wwiitthh  tthhee  ffeeaattuurreess  ooff  

ssppookkeenn  EEnngglliisshh  lloooosseellyy  oorrggaanniizzeedd  ssyynnttaaxx,,  iinnccoommpplleettee  ffoorrmmss,,  

ffaallssee  ssttaarrttss,,  aanndd  tthhee  uussee  ooff  ffiilllleerrss  uunnddoouubbtteeddllyy  hhiinnddeerrss  EEFFLL  

lleeaarrnneerrss''  ccoommpprreehheennssiioonn  aanndd  aaffffeeccttss  tthhee  ddeevveellooppmmeenntt  ooff  tthheeiirr  

ssppeeaakkiinngg  aabbiilliittiieess,,  aass  wweellll..  BByyrrnnee  ((11998866::1111))  aanndd  YYaappppiinngg  

((11998888::3377))  eemmpphhaassiizzee  tthhaatt  ssppeeaakkiinngg  ccaannnnoott  bbee  iissoollaatteedd  ffrroomm  

lliisstteenniinngg..  AA  ssppeeaakkeerr  aanndd  aa  lliisstteenneerr  ccoonnssttaannttllyy  eexxcchhaannggee  rroolleess  iinn  



aannyy  iinntteerraaccttiioonn,,  eevveenn  iiff  tthhee  lliisstteenneerr  ddooeess  nnoott  ssppeeaakk,,  hhee//sshhee  ccaann  

eexxppllaaiinn  hhiiss//hheerr  uunnddeerrssttaannddiinngg  bbyy  uussiinngg  ggeessttuurreess,,  bbooddyy  

mmoovveemmeennttss,,  aanndd  vveerrbbaall  nnooiisseess  ii..,,  ee..  mm,,  hhuumm,,  oohh……..  eettcc..                                                                                                    

RRiivveerrss  ((11998877::7799))  ssaaiidd  tthhaatt  ''''ccoommmmuunniiccaattiioonn  ddeerriivveess  eesssseennttiiaallllyy  

ffrroomm  iinntteerraaccttiioonn''''..  SSeeee  ((WWiillkkiinnss,,  11997755::  113366;;  MMcclleeaann  eett  aall..,,  

11997788::8855))..  

TTeeaacchheerrss  sshhoouulldd  pprroovviiddee  lleeaarrnneerrss  wwiitthh  ooppppoorrttuunniittiieess  ffoorr  

mmeeaanniinnggffuull  ccoommmmuunniiccaattiivvee  bbeehhaavviioorr  aabboouutt  rreelleevvaanntt  aanndd  

aapppprroopprriiaattee  ttooppiiccss  bbyy  uussiinngg  lleeaarrnneerr--lleeaarrnneerr  iinntteerraaccttiioonn,,  iinniittiiaattee  

ddiissccuussssiioonnss  aammoonngg  lleeaarrnneerrss  aass  tthhee  kkeeyy  ttoo  tteeaacchhiinngg  llaanngguuaaggee  ffoorr  

ccoommmmuunniiccaattiioonn  ((LLeeeenneebbeerrgg;;  11997755::  226655))..  

                        OOuutt  ooff  iinntteerraaccttiioonn,,  lleeaarrnneerrss  sshhoouulldd  lleeaarrnn  hhooww  ttoo  

ccoommmmuunniiccaattee  vveerrbbaallllyy  aanndd  nnoonnvveerrbbaallllyy  aass  tthheeiirr  llaanngguuaaggee  ssttoorree  

aanndd  llaanngguuaaggee  sskkiillllss  ddeevveelloopp..  TThhee  ggiivvee--aanndd--ttaakkee  eexxcchhaannggeess  ooff  

mmeessssaaggeess  wwiillll  eennaabbllee  tthheemm  ttoo  ccrreeaattee  iiddeeaass  tthhaatt  ccoonnvveeyy  tthheeiirr  

iinntteennttiioonnss  iinn  rreeaall--lliiffee  ccoommmmuunniiccaattiioonn..  AAss  tthhee  lleeaarrnneerrss  ggeett  mmoorree  

eexxppeerriieennccee,,  tthheeyy  wwiillll  bbee  aabbllee  ttoo  uussee  ssoommee  ssiimmppllee  eexxcchhaannggeess  aanndd  

kknnooww  hhooww  ttoo  ooppeenn  ccoonnvveerrssaattiioonnss..  ''''TTeeaacchheerrss  mmuusstt  aarroouussee  iinn  tthhee  

lleeaarrnneerrss  aa  wwiilllliinnggnneessss  aanndd  nneeeedd  oorr  rreeaassoonn  ttoo  ssppeeaakk''''  ((WWaanngg;;  

11998866::  110099))..  

                    AA  ppoossssiibbllee  wwaayy  ooff  ssttiimmuullaattiinngg  lleeaarrnneerrss  ttoo  ttaallkk  mmiigghhtt  bbee  ttoo  

pprroovviiddee  tthheemm  wwiitthh  eexxtteennssiivvee  eexxppoossuurree  ttoo  aauutthheennttiicc  llaanngguuaaggee  

tthhrroouugghh  aauuddiioo--vviissuuaall  mmaatteerriiaallss  aanndd  wwiitthh  ooppppoorrttuunniittiieess  ttoo  uussee  tthhee  

llaanngguuaaggee,,  pprroovviiddiinngg  aa  wweeaalltthh  ooff  iinnffoorrmmaattiioonn  aabboouutt  

ccoommmmuunniiccaattiivvee  ssttrraatteeggiieess  ttoo  rraaiissee  lleeaarrnneerrss’’  aawwaarreenneessss  aabboouutt  



tthheeiirr  oowwnn  lleeaarrnniinngg  ssttyylleess..  NNuunnaann  ((11998899::  7722))  ppooiinnttss  oouutt  tthhaatt  ''''iinn  

ddeessiiggnniinngg  aaccttiivviittiieess,,  tteeaacchheerrss  sshhoouulldd  ccoonnssiiddeerr  aallll  tthhee  sskkiillllss  

ccoonnjjooiinnttllyy  aass  tthheeyy  iinntteerraacctt  wwiitthh  eeaacchh  ootthheerr  iinn  nnaattuurraall  bbeehhaavviioouurr,,  

ffoorr  iinn  rreeaall  lliiffee  aass  iinn  tthhee  ccllaassssrroooomm,,  mmoosstt  ttaasskkss  ooff  aannyy  ccoommpplleexxiittyy  

iinnvvoollvvee  mmoorree  tthhaann  oonnee  mmaaccrroo  sskkiillll..  IInn  ootthheerr  wwoorrddss,,  lleeaarrnniinngg  

ffrroomm  aauuddiittoorryy  aanndd  vviissuuaall  eexxppeerriieenncceess  eennaabblleess  EEFFLL  lleeaarrnneerrss  ttoo  

ddeevveelloopp  fflleexxiibbiilliittyy  aanndd  ddeemmoonnssttrraattee  tthhee  ooppttiimmaall  uussee  ooff  ddiiffffeerreenntt  

lleeaarrnniinngg  ssttrraatteeggiieess  aanndd  bbeehhaavviioouurrss  ffoorr  ddiiffffeerreenntt  ttaasskkss..  

    

22..55..33  LLiisstteenniinngg  vvss..  RReeaaddiinngg                                                                                                           

                          AAlltthhoouugghh  rreeaaddiinngg  aanndd  lliisstteenniinngg  iinnvvoollvvee  ddiiffffeerreenntt  

ddeeccooddiinngg  sskkiillllss,,  tthhee  ccooggnniittiivvee  ssttrraatteeggiieess  ooff  rreeaaddiinngg  hhaavvee  mmuucchh  iinn  

ccoommmmoonn  wwiitthh  tthhoossee  uusseedd  iinn  lliisstteenniinngg..  CCuurrrreenntt  vviieewwss  ooff  LLCC  

pprrooppoossee  tthhaatt  lliisstteenneerrss  aaccttiivveellyy  pprroocceessss  llaanngguuaaggee  iinnppuutt..  RRiivveerrss  

((11998833bb::7722))  ppooiinnttss  oouutt  tthhaatt  lliisstteenniinngg  iiss  aann  aacctt  ooff  ccoonnssttrruuccttiioonn  

rraatthheerr  tthhaann  rreecceeppttiioonn..  TThhiiss  oobbsseerrvvaattiioonn  iiss  ccoonnssiisstteenntt  wwiitthh  tthhee  

vviieewwss  ooff  tthhee  rreeaaddeerr  wwhhoo  iiss  iinnvvoollvveedd  iinn  aann  iinntteerraaccttiivvee  pprroocceessss  

wwhhiillee  ccoonnssttrruuccttiinngg  tthhee  mmeeaanniinngg  ooff  aa  wwrriitttteenn  tteexxtt..  SShhee  ((IIbbiidd))  

ccllaaiimmss  tthhaatt  tthheerree  aarree  tthhrreeee  ssttaaggeess  ooff  ccoonnssttrruuccttiinngg  aa  mmeessssaaggee  

wwhhiicchh  aarree  bbaassiiccaallllyy  tthhee  ssaammee  ffoorr  bbootthh  tthhee  aauurraall  aanndd  tthhee  ggrraapphhiicc  

mmeeddiiuumm..                                                                                                                        

11--  SSeennssiinngg--tthhee  ffiirrsstt  rraappiidd  sseelleeccttiioonn  ooff  sseeggmmeennttss  ppeeooppllee  

hheeaarr//lliisstteenn,,  wwhhiicchh  ffoorr  ccoommpprreehheennssiioonn  mmuusstt  bbee  iiddeennttiiffiieedd  aass  

mmeeaanniinnggffuull  sseeggmmeennttss  ooff  pphhrraassee  ssttrruuccttuurreess..                                              



22--  IIddeennttiiffiiccaattiioonn--tthhrroouugghh  sseeggmmeennttaattiioonn  aanndd  ggrroouuppiinngg  aatt  vvaarriioouuss  

lleevveellss  aappppllyyiinngg  ssyynnttaaccttiicc  aanndd  lleexxiiccaall  ccoollllooccaattiioonn  rruulleess..                                                                                                                    

33--  RReehheeaarrssaall  aanndd  rreeccooddiinngg  ooff  tthhee  mmaatteerriiaall..  TThhiiss  ttaakkeess  ppllaaccee  

bbeeffoorree  tthhee  ppeerrcceeiivveedd  mmeessssaaggee  eenntteerrss  tthhee  lloonngg--tteerrmm  mmeemmoorryy..  

RReehheeaarrssaall  mmeeaannss  tthhaatt  tthhee  mmaatteerriiaall  iiss  rree--cciirrccuullaatteedd  tthhrroouugghh  tthhee  

ccooggnniittiivvee  ssyysstteemm,,  rreellaatteedd  ttoo  wwhhaatt  ffoolllloowwss  aanndd  iiss  rreeaaddaapptteedd  iiff  

nneecceessssaarryy..                                                              

                          IInn  vviieeww  ooff  tthhiiss  ssiimmiillaarriittyy  ooff  pprroocceesssseess,,  lleeaarrnniinngg  ttoo  rreeaadd  

fflluueennttllyy  ccoouulldd  bbee  ccoonnssiiddeerraabbllyy  ffaacciilliittaatteedd  bbyy  ccoommbbiinniinngg  iitt  wwiitthh  aa  

pprrooggrraamm  ffoorr  lliisstteenniinngg  ccoommpprreehheennssiioonn  RRiivveerrss  ((11998833::7722--33))..                                            

                    TTeeaacchheerrss  mmaayy  iimmpprroovvee  ssttuuddeennttss''  uunnddeerrssttaannddiinngg  ooff  tthhee  

rreeaaddiinngg  pprroocceessss  aanndd  ffaacciilliittaattee  rreeaaddiinngg  fflluueennccyy  bbyy  eennccoouurraaggiinngg  aa  

ttrraannssffeerr  ooff  pprroocceesssseess  aanndd  tteecchhnniiqquueess  ooff  lliisstteenniinngg  ccoommpprreehheennssiioonn  

ttoo  rreeaaddiinngg  ccoommpprreehheennssiioonn  aanndd  eexxeerrcciisseess  ssiimmiillaarr  ttoo  tthhoossee  ffoorr  

lliisstteenniinngg  ccoommpprreehheennssiioonn  ccaann  bbee  ddeevveellooppeedd  ffoorr  rreeaaddiinngg  ttoooo..  

RRiivveerrss  ((11999900::  7799))  ssaaiidd  tthhaatt  ''''aallll  ggoooodd  tteeaacchhiinngg  iiss  tteeaacchhiinngg  ffoorr  

ttrraannssffeerr;;  aanndd  tteeaacchhiinngg  ooff  lliisstteenniinngg  ccoommpprreehheennssiioonn  sshhoouulldd  bbee  nnoo  

eexxcceeppttiioonn''''..                            

                          TThhee  cclloossee  rreellaattiioonnsshhiipp  bbeettwweeeenn  tthhee  ttwwoo  rreecceeppttiivvee  sskkiillllss,,  

lliisstteenniinngg  aanndd  rreeaaddiinngg,,  hhaass  bbeeeenn  aa  mmaaiinn  aarreeaa  ooff  LL11  rreesseeaarrcchh..  

AAnnddeerrssoonn  aanndd  LLyynncchh  ((11999966::1188))  pprroovveedd  eexxppeerriimmeennttaallllyy  tthhaatt  ggoooodd  

lliisstteenneerrss  aarree  ggoooodd  rreeaaddeerrss  aanndd  ppoooorr  lliisstteenneerrss  wweerree  uussuuaallllyy  ppoooorr  

rreeaaddeerrss..                                                                                                                                            

LLeeee  aanndd  PPeetteerrssoonn  ((11998866::  2266))  ssttuuddiieedd  tthhee  rreeaaddiinngg  aanndd  lliisstteenniinngg  

ppeerrffoorrmmaanncceess  ooff  7777  ffoouurrtthh  ggrraaddeerrss  aanndd  8899  ssiixxtthh  ggrraaddeerrss..  



PPeerrffoorrmmaanncceess  oonn  ccoommpprreehheennssiioonn  tteessttss  wweerree  mmeeaassuurreedd  bbyy  aa  

sseenntteennccee  vveerriiffiiccaattiioonn  tteecchhnniiqquuee..  RReessuullttss  ssuuppppoorrtt  tthhee  tthheeoorryy  tthhaatt  

ssuuggggeessttss  ssttrroonngg  rreellaattiioonnsshhiipp  bbeettwweeeenn  rreeaaddiinngg  aanndd  lliisstteenniinngg..  TThhee  

iinntteerrddeeppeennddeennccee  ooff  rreeaaddiinngg  aanndd  lliisstteenniinngg  wwaass  ttrruuee  ffoorr  aallll  aaggeess  

((RRooyyeerr;;  11998866::7777))..    

                                                            

22..55..44  LLiisstteenniinngg  vvss..  WWrriittiinngg                                                                                                              

                      WWrriittiinngg  iiss  mmoorree  iinnddiivviidduuaall  eeffffoorrtt  tthhaann  ssppeeaakkiinngg;;  tthhee  

ssppeeaakkeerr  ddooeess  nnoott  hhaavvee  ttoo  pprroonnoouunnccee  eeaacchh  wwoorrdd  eexxaaccttllyy  

aaccccoorrddiinngg  ttoo  oonnee  ssttaannddaarrdd  ooff  pprroonnuunncciiaattiioonn  oorr  oonnee  mmooddeell  ooff  

ssttrruuccttuurree,,  wwhhiillee  tthhee  wwrriitteerr  iiss  eexxppeecctteedd  ttoo  pprroodduuccee  aaccccoorrddiinngg  ttoo  

oonnee  mmooddeell  ooff  ssppeelllliinngg,,  aanndd  uussuuaallllyy  aa  rreedduucceedd  rraannggee  ooff  ssttrruuccttuurreess,,  

wwiitthh  110000  ppeerrcceenntt  aaccccuurraaccyy  ((BBrroowwnn  eett  aall..,,  11998855::  225522))..                                                                                                

                      TTeeaacchhiinngg  pprroodduuccttiivvee  sskkiillllss  iiss  cclloosseellyy  bboouunndd  uupp  wwiitthh  

rreecceeppttiivvee  sskkiillllss..  TThheeyy  ffeeeedd  ooffff  eeaacchh  ootthheerr  iinn  mmaannyy  wwaayyss::          

11..  OOuuttppuutt  aanndd  iinnppuutt;;  wwhheenn  aa  lleeaarrnneerr  pprroodduucceess  aa  ppiieeccee  ooff  

llaanngguuaaggee  aanndd  sseeeess  hhooww  iitt  ttuurrnnss  oouutt,,  tthhaatt  iinnffoorrmmaattiioonn  iiss  ffeedd  bbaacckk  

iinnttoo  tthhee  aaccqquuiissiittiioonn  pprroocceessss..  OOuuttppuutt  bbeeccoommeess  iinnppuutt  iinn  vvaarriioouuss  

ffoorrmmss;;                                                                                                                                                      

WWhhaatt  iiss  wwrriitttteenn//  ssaaiidd  iiss  bbaasseedd  oonn  hhooww  eeffffeeccttiivvee  ssttuuddeennttss  tthhiinnkk..  IInn  

aa  tteelleepphhoonnee  ccoonnvveerrssaattiioonn  tthhee  lliisstteenneerr  ccaann  aasskk  tthhee  ssppeeaakkeerr  oorr  

sshhooww  hhiimm//hheerr  tthhrroouugghh  hhiiss//hheerr  iinnttoonnaattiioonn,,  aanndd  ttoonnee  ooff  vvooiiccee  tthhaatt  

hhee  hhaass  nnoott  uunnddeerrssttoooodd  hhiimm..  TTeeaacchheerrss  sshhoouulldd  pprroovviiddee  ffeeeeddbbaacckk  

nnoott  oonnllyy  aatt  tthhee  eenndd  ooff  tthhee  ttaasskk  bbuutt  dduurriinngg  iitt..  HHaarrmmeerr''ss  ffiigguurree  



((22000011::225500))  bbeellooww  eexxppllaaiinnss  tthhee  rreellaattiioonnsshhiipp  bbeettwweeeenn  iinnppuutt  aanndd  

oouuttppuutt;;                                                        

TTeexxttss  aass  mmooddeell;;  wwrriitttteenn  aanndd  ssppookkeenn  tteexxttss  aarree  aa  vviittaall  wwaayy  ooff  

pprroovviiddiinngg  mmooddeellss  ttoo  ffeellllooww..  IInn  aa  ssppeeeecchh  ttaasskk,,  tteeaacchheerrss  mmaayy  ggiivvee  

ssttuuddeennttss  ssppookkeenn  ddiirreeccttiioonnss..  SSttuuddeennttss  wwiillll  bbeenneeffiitt  ffrroomm  hheeaarriinngg  

ootthheerrss  ddooiinngg  iitt  ffiirrsstt..  WWhhiillee,,  iinn  aa  wwrriittiinngg  ttaasskk  tthhee  bbeesstt  wwaayy  iiss  ttoo  

sshhooww  ssttuuddeennttss  ssoommee  rreeppoorrttss  aanndd  hheellpp  tthheemm  ttoo  aannaallyyzzee  iittss  

ssttrruuccttuurree  aanndd  ssttyyllee..                                                                          

TTeexxttss  aass  ssttiimmuullii;;  mmoosstt  ooff  tthhee  llaanngguuaaggee  pprroodduuccttiioonn  ggrroowwss  oouutt  ooff  

tteexxttss..  TThhoossee  lleeaarrnneerrss  hheeaarr  aanndd  sseeee  iinn  ccllaassss..  LLiisstteenniinngg  ttoo  aa  ttaappee  

mmaayy  pprroovviiddee  tthhee  nneecceessssaarryy  ssttiimmuullii  ffoorr  lleeaarrnneerrss  ttoo  tthhiinnkk  aalloouudd,,  oorr  

iitt  mmaayy  bbee  tthhee  bbaassiiss  ffoorr  tthheeiirr  wwrriittiinnggss..                                                                                                                                                

RReecceeppttiioonn  aass  mmaaiinn  ppaarrtt  ooff  pprroodduuccttiioonn;;  pprroodduuccttiioonn  ccaann  oonnllyy  

ccoonnttiinnuuee  iiff  iitt  iiss  aaccccoommppaanniieedd  wwiitthh  tthhee  pprraaccttiiccee  ooff  rreecceeppttiivvee  

sskkiillllss..  IInn  wwrriittiinngg,,  wwhhaatt  ssttuuddeennttss  wwrriittee  iiss  aabboouutt  wwhhaatt  tthheeyy  rreeaadd..  IInn  

ggeenneerraall,,  ssttuuddeennttss  wwrriittee  oorr  ssppeeaakk  aabboouutt  wwhhaatt  tthheeyy  hhaavvee  rreeaadd  oorr  

lliisstteenneedd  ttoo..  IItt  sshhoouulldd  bbee  aa  ''''pprriioorr  kknnoowwlleeddggee''''  aabboouutt  tthhee  ssaammee  

ssuubbjjeeccttss..        

  

  

TThhee  cciirrccllee  ooff  iinnppuutt  oouuttppuutt  aaccccoorrddiinngg  ttoo  HHaarrmmeerr  ((22000011::  225500))  ccaann  

bbee  sseeeenn  iinn  tthhee  ddiiaaggrraamm  mmeennttiioonneedd  bbeellooww    



  

                            Harmer, 2001:250 

22..66  TTeeaacchhiinngg  LLCC  

 

                              LLiisstteenniinngg  aass  aa  sseeppaarraattee  aanndd  iimmppoorrttaanntt  ccoommppoonneenntt  ooff  FFLL  

lleeaarrnniinngg//tteeaacchhiinngg  oonnllyy  ccaammee  iinnttoo  ffooccuuss  aafftteerr  tthhee  7700''ss,,  wwhheenn  

mmaannyy  rreesseeaarrcchheerrss  aanndd  llaanngguuaaggee  ssppeecciiaalliissttss  ggaavvee  LLCC  mmoorree  

iimmppoorrttaannccee  oovveerr  ootthheerr  llaanngguuaaggee  sskkiillllss,,  wwhhiicchh  hhaass  lleedd  DDuunnkkeell  

((11999911::443311))  ttoo  aasssseerrtt  tthhaatt  tthhee  ssttuuddyy  ooff  LLCC  hhaass  bbeeccoommee  tthhee  

''ppoolleessttaarr''  ooff  llaanngguuaaggee  aaccqquuiissiittiioonn,,  tthheeoorryy  bbuuiillddiinngg,,  rreesseeaarrcchh  aanndd  

ppeeddaaggooggyy  ((qquuaatteedd  bbyy  VVaannddeerrggrriifftt  11999999::  116688))..  

                            LLCC  hheellppss  ssttuuddeennttss  uunnddeerrssttaanndd  aaccccoorrddiinngg  ttoo  tthhee  

eemmoottiioonnaall  ssttaattee  ooff  tthhee  ssppeeaakkeerr,,  ccoommpprriisseess  aann  aabbiilliittyy  ttoo  pprreeddiicctt  

iinnffoorrmmaattiioonn  bbaasseedd  oonn  lliinngguuiissttiicc  ccoonntteexxtt,,  ssiittuuaattiioonn,,  aanndd  ttooppiicc  ooff  

tthhee  mmeessssaaggee  ccoonnvveeyyeedd  aass  wweellll  aass  eexxppeeccttaattiioonnss  aabboouutt  tthhee  wwoorrlldd..  

DDiirrvveenn  ((11998811::4499))  ssttaatteess  tthhaatt""  ffoorreeiiggnn  lleeaarrnneerrss  eexxppeerriieennccee  aa  hhuuggee  

ggaapp  bbeettwweeeenn  tthhee  ggrraammmmaattiiccaall  rruulleess  aanndd  lliissttss  ooff  wwoorrddss  tthheeyy  hhaavvee  



lleeaarrnneedd,,  aanndd  aa  nnaattuurraall  ccoonnvveerrssaattiioonn  iinn  tthhee  TTLL  sskkiillllss,,  aarree  

aarrttiiffiicciiaallllyy  sseeppaarraatteedd""..  FFuurrtthheerrmmoorree,,  KKrraasshheenn  ((11997788::4433))  ppooiinnttss  

oouutt  tthhaatt""  LLCC  iiss  nnoott  oonnllyy  nneecceessssaarryy  ttoo  pprroodduuccttiioonn  sskkiillllss,,  bbuutt  mmaayy  

bbee  aann  eenndd  ooff  iitt""..  TThhiiss  mmeeaannss  tthhaatt  LLCC  pprreecceeddeess  pprroodduuccttiioonn..  NNoo  

oonnee  ccaann  pprroodduuccee  ssoommeetthhiinngg  hhee  ddooeess  nnoott  kknnooww  oorr  uunnddeerrssttaanndd..  

                          TThhiiss  llooggiiccaall  ccoonnttrriibbuuttiioonn  iiss  ssuuppppoorrtteedd  bbyy  llaanngguuaaggee  

sscciieennttiissttss  wwhhoo  bbeelliieevveedd  tthhaatt  nneeww  lliinngguuiissttiicc  iinnffoorrmmaattiioonn  iiss  mmaaddee  

aavvaaiillaabbllee  ttoo  tthhee  llaanngguuaaggee  lleeaarrnneerr  tthhrroouugghh  lliisstteenniinngg..  

            NNaattiioonn  ((11998855::1177))  ssaayyss  tthhaatt  ""lleeaarrnniinngg  aa  llaanngguuaaggee  iiss  bbuuiillddiinngg  aa  

mmaapp  ooff  mmeeaanniinngg  iinn  tthhee  mmiinndd,,  aanndd  ttoo  aacchhiieevvee  tthhiiss  ggooaall  iiss  ttoo  

pprraaccttiiccee  mmeeaanniinnggffuull  lliisstteenniinngg""..    

AAnnddeerrssoonn  ((22000000::88))  ddeeffiinneess  llaanngguuaaggee  aass  ""tthhee  ssyysstteemmaattiicc  

aassssoocciiaattiioonn  ooff  ssoouunndd  ttoo  iimmaaggee,,  nnoott  tthhee  ssyysstteemmaattiicc  aassssoocciiaattiioonn  ooff  

ssoouunndd  ttoo  wwrriitttteenn  wwoorrdd,,  aass  aallll  tteexxttbbooookkss  wwoouulldd  hhaavvee  uuss  bbeelliieevvee""..  

HHee  aaddddss  tthhaatt  aalltthhoouugghh  rreeaaddiinngg  aanndd  wwrriittiinngg  aarree  iimmppoorrttaanntt  sskkiillllss,,  aa  

rreeaaddeerr//wwrriitteerr  wwiillll  bbee  ssuucccceessssffuull  oonnllyy  aafftteerr  hhaavviinngg  lleeaarrnneedd  tthhee  

ssoouunndd  ttoo  iimmaaggee  aassssoocciiaattiioonn..    

                        LLiisstteenniinngg  sshhoouulldd  bbee  ttaauugghhtt  ffrroomm  tthhee  bbeeggiinnnniinngg  aanndd  nnoott  ttoo  

bbee  ppoossttppoonneedd  ffoorr  ssppeecciiaall  ttrreeaattmmeenntt  aatt  aa  llaatteerr  ddaattee  oorr  ffoorr  ssppeecciiaall  

ooccccaassiioonnss..  FFlluueenntt  lliisstteenniinngg  iiss  iimmppoorrttaanntt  ffrroomm  tthhee  bbeeggiinnnniinngg,,  aanndd  

rreessuullttss  oonnllyy  ffrroomm  wwiiddee  eexxppoossuurree  ttoo  tthhee  TTLL..                      LLiisstteenniinngg  iiss  aann  

iinntteeggrraall  ppaarrtt  ooff  aannyy  ttyyppee  ooff  llaanngguuaaggee  ppeerrffoorrmmaannccee..  TTeeaacchheerrss  

sshhoouulldd  eennaabbllee  tthheeiirr  ssttuuddeennttss  ttoo  lliisstteenn  ttoo  nnaattiivvee  ssppeeaakkeerrss''  ssppeeeecchh  

iiff  tthheeyy  wwaanntteedd  tthheemm  ttoo  ssuucccceeeedd  iinn  uussiinngg  EEnngglliisshh  oouuttssiiddee  tthhee  

ccllaassssrroooomm..    



                                TTeeaacchheerrss  wwhhoo  ttaauugghhtt  EEnngglliisshh  tthhrroouugghh  tthhee  eeyyeess  rraatthheerr  

tthhaann  tthhrroouugghh  tthhee  eeaarrss  mmaayy  ssuucccceeeedd  iinn  ddeevveellooppiinngg  tthheeiirr  ssttuuddeennttss  

rreeaaddiinngg  aanndd  wwrriittiinngg  wwiitthh  ssoommee  rreellaattiivvee  ccoommppeetteennccee,,  bbuutt  tthheeiirr  

sskkiillllss  iinn  lliisstteenniinngg  aanndd  ssppeeaakkiinngg  ttoo  nnaattuurraall  aanndd  nnaattiivvee  EEnngglliisshh  wwiillll  

bbee  ppoooorrllyy  ddeevveellooppeedd..  

                          LLCC  sshhoouulldd  bbee  ttaauugghhtt  iinn  aallll  ppllaacceess  aanndd  iinn  aallll  lleessssoonnss..  

LLiisstteenniinngg  iiss  nnoott  mmeerree  rreeccooggnniittiioonn  ooff  lliinngguuiissttiicc  uunniittss  aanndd  tthheeiirr  

mmeeaanniinnggss..  LLiisstteenniinngg  hheellppss  ssttuuddeennttss  ttoo  uunnddeerrssttaanndd  aanndd  aacctt  

aaccccoorrddiinngg  ttoo  tthhee  eemmoottiioonnaall  ssttaattee  ooff  tthhee  ssppeeaakkeerr..  LLaanngguuaaggee  

ccllaassssrroooommss  aarree  uussuuaallllyy  ddiirreeccttllyy  aaiimmeedd  aatt  ''''iinnccrreeaassiinngg  ccoonnsscciioouuss  

lliinngguuiissttiiccss  kknnoowwlleeddggee  ooff  tthhee  ttaarrggeett  llaanngguuaaggee  ''''  DDiirreevveenn  

((11998811::4499))..        

                              DDiirrvveenn  ((iibbiidd))  ssaayyss  tthhaatt  ''''tthhee  lleeaarrnneerr  aallmmoosstt  nneevveerr      

eexxppeerriieenncceess  tthhee  FFLL  aass  aann  aabbssoolluutteellyy  nnaattuurraall  aanndd  nneecceessssaarryy  

iinnssttrruummeenntt  ooff  ssoocciiaall  iinntteerraaccttiioonn..  TThhee  ccllaassssrroooomm  lleeaarrnneerr  iiss  lleefftt  

aalloonnee  wwiitthh  aa  ggrraammmmaattiiccaall  ssyysstteemm  wwiitthhoouutt  bbeeiinngg  eennaabblleedd  ttoo  

eexxppeerriieennccee  tthhee  nnaattuurraall  ccuullttuurraall  ccoonntteexxtt  iinn  wwhhiicchh  aallll  hhuummaann  

iinntteerraaccttiioonn  ttaakkeess  ppllaaccee""..  RReesseeaarrcchheerrss  ssuuggggeesstteedd  tthhaatt  aann  

iinntteeggrraattiioonn  ooff  ttrraaiinniinngg  iinn  LLCC  iinn  ccllaassssrroooomm  pprraaccttiiccee  ccaann  

aaccccoommpplliisshh  ccoonnsscciioouuss  lleeaarrnniinngg  aanndd  iinnttuuiittiivvee  aaccqquuiissiittiioonn  

ssiimmuullttaanneeoouussllyy..  AA  cceennttrraall  tthheemmee  ooff  tthhiiss  iiss  tthhee  nnoottiioonn  ooff  

ccooggnniittiivvee  aanndd  mmeettaa--ccooggnniittiivvee  sskkiillllss..    

                                        RRoosstt  ((11999966::88))  ppooiinnttss  oouutt  tthhaatt  ''''tthhoossee  sskkiillllss  tteexxtt  uusseerrss  

eemmppllooyy  ttoo  ccrreeaattee  ppllaauussiibbllee  eexxppeeccttaattiioonnss  aabboouutt  tthhee  tteexxtt  aanndd  ttoo  

sseennssee  tthhee  ttyyppee  ooff  iinnffeerreenncceess  tthheeyy  nneeeedd  ttoo  uunnddeerrssttaanndd.. 



            According to Morley (1991:90-92)'' in developing or 

choosing materials for listening appropriate to EFL learners, she 

suggests three principles; relevance, transferability, and task- 

orientation. The materials must be relevant to the interests and 

level of the students. The content, structures, and words used in 

the listening material should be of such a nature that these are 

transferable and utilized in other classes and outside the 

classroom. 

              Broughton et al. (1987:78) categorize listening into 

extensive and intensive listening. Extensive listening is 

concerned with the freer more general to natural listening. It 

serves the function of letting the student hear the vocabulary 

items and structures which are unfamiliar to him, interposed in 

the flow of language which is in his capacity to handle.                                                         

             Extensive listening keeps the students' motivation and 

interest high, as well as gives valuable extra contact with 

English in its spoken form. It is the motivational power which 

increases dramatically when teachers encourage their students to 

choose for themselves what they listen to and to do it for 

pleasure and general language improvement.                                                            

Story telling is an example of extensive listening.      

In contrast, intensive listening is much more controlled, with 

one or two specific points. Intensive listening can be primarily 

for language items as part of the language-teaching programme.                                                      



Listening of both kinds (extensive and intensive) is very 

important for many reasons;                                           

1. Listening provides students with perfect opportunities to hear 

voices other than the teacher's voice.               

2. Listening helps students to improve language pronunciation.                                            

3. Listening enables students to acquire good speaking habits.  

      Ideal listening material can be found from a multi sources;                                                                    

They can listen to tapes of authentic materials.              

Tapes that accompany textbooks are relevant to    students' level.                                                           

Videotapes may encourage interaction by providing 'live 

listening'. Ur (1996: 108) ''one of our tasks is to encourage 

students to get as much information as is necessary/ appropriate 

from a 'single hearing'. 

 Intensive listening can take the following forms:                                                         

Reading aloud; this allows students to hear a clear spoken 

language.                                                       

Story telling; teachers could tell their students stories which 

provide excellent listening material. They can ask their students 

to predict what is coming next, comment on it, etc.                                                                  

Interviews; are the most motivating listening activities in which 

students are really listen for the answers they have asked for.                                                          

Conversations; teachers may invite their colleagues to come to 

their class to hold conversations with them. Students then have 

the opportunity to watch the interaction as well as listen to it.                                  



This kind of listening is not a substitute for audiotapes, but it 

does offer an extra dimension to the listening experiences. 

. Task- orientation materials focus on performance based on 

what is presented as a listening material. 

 

  2.6.1 Teaching aids 

           Teaching LC as a crucial skill which underlies all 

language learning required using all the technology devices to 

facilitate the process of teaching/learning an EFL, and create a 

motivating, interesting atmosphere in classroom. 

 

aa..  AAuuddiioo  bbooookkss::                                                                              

                                    TThhee  aaddvvaannttaaggeess  eexxppeecctteedd  ffrroomm  uussiinngg  aauuddiioo  bbooookkss  iinn  

tteeaacchhiinngg  EEFFLL  ssttuuddeennttss;;                                                                                                

11..  AAuuddiioo  bbooookkss  iinnccrreeaassee  llaanngguuaaggee  sskkiillllss  tthhrroouugghh  sseevveerraall  wwaayyss..  IItt  

aalllloowwss  ssttuuddeennttss  ttoo  hheeaarr  llaanngguuaaggee,,  pprroovviiddiinngg  mmooddeellss  ooff  

pprroonnuunncciiaattiioonn,,  sseenntteennccee  ssttrruuccttuurree,,  aanndd  vvooccaabbuullaarryy  bbuuiillddiinngg..                                                                                                        

22..  AAuuddiioo  bbooookkss  hheellppss  ssttuuddeennttss  ttoo  ddiiffffeerreennttiiaattee  bbeettwweeeenn  llaanngguuaaggee  

aass  wwrriitttteenn  aanndd  ssppookkeenn--  pprroovviiddee  aa  lliinnkk  bbeettwweeeenn  tteexxtt  aanndd  ssppeeeecchh..                                                                                                                  

SSttuuddeenntt  mmaayy  ccoommpprreehheenndd  mmoorree  eeaassiillyy  bbyy  lleeaarrnniinngg  wwiitthh  tthheeiirr  

eeaarrss,,  nnoott  tthheeiirr  eeyyeess..                                                                                                

33..  AAuuddiioo  bbooookkss  aarree  ssoouurrccee  ooff  ccoommffoorrtt  aanndd  ppaavvee  tthhee  wwaayy  ttoo  

ggrreeaatteerr  ccoonnffiiddeennccee  aanndd  kknnoowwlleeddggee..                                                                    

44..  AAuuddiioo  bbooookkss  aarree  ssoouurrccee  ooff  pplleeaassuurree  aanndd  kknnoowwlleeddggee..  TThhee  

aacccceessssiibbllee  ffoorrmmaatt  ooff  aauuddiioo  bbooookkss  eexxppaannddss  tthhee  ddiivveerrssiittyy  ooff  



ssttuuddeennttss''  iinntteerreessttss..  AAss  aa  rreessuulltt,,  ssttuuddeennttss  bbeeccoommee  ccaappaabbllee  ooff  

ccllaassssrroooomm  iinnvvoollvveemmeenntt,,  aanndd  aarree  hhaappppyy  ttoo  aaccttiivveellyy  ppaarrttiicciippaattiioonn..                                                                                                            

    

bb..  VViiddeeoo--ttaappeess::                                                                                                                                                   

                                TThheerree  aarree  mmaannyy  rreeaassoonnss  wwhhyy  vviiddeeoo--ttaappeess  ccaann  aadddd  aa  

ssppeecciiaall,,  ''eexxttrraa  ddiimmeennssiioonn''  ttoo  tthhee  lleeaarrnniinngg  eexxppeerriieennccee;;                

11--  SSeeeeiinngg  llaanngguuaaggee--iinn--uussee..  VViiddeeoo  aaiiddss  ccoommpprreehheennssiioonn  ggrreeaattllyy..  

SSttuuddeennttss  ccaann  oobbsseerrvvee  hhooww  iinntteerraaccttiioonn  ccaann  mmaattcchh  aallll  ffaacciiaall  

eexxpprreessssiioonn..  AAllll  ssuucchh  ppaarraalliinngguuiissttiicc  ffeeaattuurreess  ggiivvee  vvaalluuaabbllee  

mmeeaanniinngg  cclluueess  aanndd  hheellpp  lleeaarrnneerrss  ttoo  sseeee  bbeeyyoonndd  wwhhaatt  tthheeyy  aarree  

lliisstteenniinngg  ttoo..                                          

2. Cultural awareness. Video is a useful   tool for learners if they 

want to see' typical British' life style. It gives students a chance 

to see what kinds of food people eat and what they wear.                                   

33..  CCrreeaattiioonn..  VViiddeeoo  mmaakkiinngg  ccaann  pprroovvookkee  ggeennuuiinneellyy  ccrreeaattiivvee  aanndd  

ccoommmmuunniiccaattiivvee  uusseess  ooff  tthhee  llaanngguuaaggee,,  wwiitthh  lleeaarrnneerrss  ffiinndd  

tthheemmsseellvveess  ''ddooiinngg  nneeww  tthhiinnggss  iinn  EEnngglliisshh''  ((DDooppeerr  eett  aall..,,  11999911::66))..                                                                                                

44..  MMoottiivvaattiioonn..  MMoosstt  lleeaarrnneerrss  sshhooww  aa  hhiigghh  lleevveell  ooff  iinntteerreesstt  wwhheenn  

tthheeyy  hhaavvee  tthhee  ooppppoorrttuunniittyy  ttoo  sseeee  llaanngguuaaggee  iinn  uussee  aass  wweellll  aass  hheeaarr  

iitt,,  wwhheenn  tthhiiss  iiss  ccoommbbiinneedd  iinn  aann  iinntteerreessttiinngg  aaccttiivviittyy..                                                              

  

c. Music:                                                                          

                            MMuussiicc  iiss  aa  ppoowweerrffuull  ssttiimmuulluuss  ffoorr  lleeaarrnneerr''ss  eennggaaggeemmeenntt..  

IItt  ttoouucchheess  tthheeiirr  eemmoottiioonnss  wwhhiillee  ssttiillll  aalllloowwiinngg  tthheemm  ttoo  uussee  tthheeiirr  

mmiinnddss  eeffffeeccttiivveellyy..  AAppiieeccee  ooff  mmuussiicc  mmaayy  cchhaannggee  tthhee  aattmmoosspphheerree  



iinn  ccllaassss  aanndd  pprreeppaarree  lleeaarrnneerrss  ffoorr  tthhee  nneexxtt  ttaasskk..  IItt  mmaayy  eenntteerrttaaiinn  

lleeaarrnneerrss  aanndd  bbrriiddggee  tthhee  ggaapp  bbeettwweeeenn  tthhee  rreeaallmm  ooff  lleeiissuurree  aanndd  tthhee  

rreeaallmm  ooff  lleeaarrnniinngg..    

                                TThhee  aapppprreecciiaattiioonn  ooff  mmuussiicc  iiss  nnoott  ccoommpplleexx;;  nnuummeerroouuss  

ppaatttteerrnnss  ooff  mmuussiicc  ffrroomm  ddiiffffeerreenntt  ccuullttuurreess  hhaavvee  bbeeccoommee  ppooppuullaarr  

aallll  oovveerr  tthhee  wwoorrlldd  tthhrroouugghh  tthhee  IInntteerrnneett  aanndd  ssaatteelllliittee  TTVV..  MMoosstt  

ssttuuddeennttss  hhaavvee  nnoott  mmuucchh  ttrroouubbllee  ppeerrcceeiivviinngg  cchhaannggeess  ooff  mmoooodd  oorr  

ssttyyllee..  IInn  ccllaassss,,  wwee  ccaann  ppllaayy  mmuussiicc  aanndd  ccaann  aasskk  ssttuuddeennttss  ttoo  wwrriittee  

ssttoorriieess  bbaasseedd  oonn  tthhee  mmuussiicc  tthheeyy  hheeaarr  oorr  ddiissccuussss  wwiitthh  eeaacchh  ootthheerr  

wwhhaatt  tthhee  ppiieeccee  ooff  mmuussiicc  ddeessccrriibbeess,,  wwhhaatt  ''ccoolloouurr''  iitt  iiss  aanndd  ssoo  oonn..                                                                                                                            

                                      TTeeaacchheerrss  hhaavvee  tthhee  cchhooiiccee  ttoo  ppllaayy  tthhee  ssoonnggss  wwhhiicchh  

aarree  rreelleevvaanntt  ttoo  tthheeiirr  ssttuuddeennttss..  TThheeyy  mmaayy  cchhoooossee  oolldd  ssoonnggss  aanndd  

iinniittiiaattee  ddiissccuussssiioonnss  wwhheetthheerr  tthheeyy  tthhiinnkk  tthhaatt  oollddeerr  ssoonnggss  ssttiillll  hhaavvee  

tthhee  mmeerriitt  oorr  nnoott..((  DDoo  tthheeyy  lliikkee  tthheemm,,  ''ddeessppiittee  tthheeiirr  aannttiiqquuiittyy''  ttoo  

ssoollvvee  tthhiiss  pprroobblleemm  II  pprreeffeerr  ttoo  aasskk  ssttuuddeennttss  ttoo  bbrriinngg  tthheeiirr  

ffaavvoouurriittee  ssoonnggss  ttoo  ccllaassss..  TThhiiss  wwaayy  ggiivveess  tthhee  ttiimmee  ttoo  lliisstteenn  ttoo  tthhee  

ssoonnggss  aanndd  uunnddeerrssttaanndd  tthheeiirr  llyyrriiccss..      

                                                                                                

2.6.2 Authenticity of LC Materials                                           

           The question of authenticity seems to have been a 

controversial issue in teaching listening. There is no mutual 

agreement on how to define ''authenticity''. Besse (1981:24-25) 

introduced a new concept which may be considered of a central 

importance in the teaching practice: ''The classroom use of text 

can be more or less authentic according to how far the proposed 



activities are similar to those which would have been suggested 

to the original receivers''.  

            Forman (1986) as cited in Underwood (1993:98) claims 

that ‘‘any text is authentic if it was produced in response to real 

life communicative needs rather than as an imitation of real life 

communicative needs.  

            Nakic (1981:8) says that ''It is the inappropriate 

presentation and the misuse of the authentic text by teachers that 

causes most difficulties since being used to 'all-purpose' texts, 

they try to get the learners to understand everything and to be 

able to product it''. She argues that the traditional approach to an 

'all purpose' pedagogical recorded text gives good results in 

developing 'hearing ability' but does not foster understanding of 

real spoken messages.  

           Underwood (1989:89) shifts the attention from the 

authenticity of the text to the tasks students are required to do. 

What the students are asked to do is as important as the 

simplicity or otherwise of the listening text itself. Whether these 

texts are always authentic is not such an important issue. What 

is important is that "a range of listening experiences should be 

introduced based on speech which is as near to authentic as 

possible".  

            Most writers argue for the use of authentic materials in 

the classroom and instead of simplifying and grading the text 

they propose the grading of the activities the learner have to do.                                                     



This view goes with Krashen's principles in which foreign 

language acquisition is based on meaningful interaction in the 

target language.                                                                                                           

1- Concentrating on meaning rather than the form.          

2- Providing authentic input made comprehensible by the 

context is the key component in FL teaching and learning.  

                                

22..66..33  AAuutthheennttiicciittyy  ooff  LLCC  AAccttiivviittiieess                                             

                      LLiisstteenniinngg  aaccttiivviittiieess  ssiimmuullaatteedd  ''lliiffee--ssttyyllee  ccoonnddiittiioonnss''  iinn  tthhee  

ccllaassssrroooomm  aanndd  lleeaarrnneerrss  aarree  eexxppeecctteedd  ttoo  ffooccuuss  oonn  mmeeaanniinngg  rraatthheerr  

tthhaann  oonn  ffoorrmm..  TThhiiss  mmeeaannss  tthhaatt  tthhee  lliisstteenniinngg  iinnppuutt  iiss  nnoott  iinntteennddeedd  

ttoo  ''mmooddeell  llaanngguuaaggee''  tthhaatt  tthhee  ssttuuddeennttss  aarree  ttoo  aaccqquuiirree..                                                                                    

AAccttiivviittiieess  aarree  jjuusstt  aass  iimmppoorrttaanntt  aass  tthhee  tteexxttss  ssttuuddeennttss  aarree  rreeqquuiirreedd  

ttoo  pprroocceessss  ffoorr  ttwwoo  rreeaassoonnss::  

11..  AAccttiivviittiieess  ccoouulldd  bbee  tthhee  mmaaiinn  ssoouurrccee  ooff  mmoottiivvaattiioonn..                                                                                

22--  TThheeyy  hhaavvee  tthhee  ppootteennttiiaall  ooff  bbeeiinngg  uusseedd  aass  ggrraaddiinngg  ffaaccttoorrss..                                                                                                                                          

                      TThhee  iimmppoorrttaannccee  ooff  aaccttiivviittiieess  iiss  tthheeiirr  ppootteennttiiaall  ttoo  sseerrvvee  aass  

lliinnkkss  bbeettwweeeenn  ccllaassssrroooomm  aaccttiivviittiieess  aanndd  ffuunnccttiioonniinngg  iinn  rreeaall--lliiffee  

ssiittuuaattiioonnss..  NNuunnaann  ((11999933aa::1100))  ddeessccrriibbeess  tthhaatt  aass  ''''aa  ppiieeccee  ooff  

ccllaassssrroooomm  wwoorrkk  wwhhiicchh  iinnvvoollvveess  lleeaarrnneerrss  iinn  ccoommpprreehheennddiinngg,,  

mmaanniippuullaattiinngg,,  pprroodduucciinngg  oorr  iinntteerraaccttiinngg  iinn  tthhee  TTLL  wwhhiillee  tthheeiirr  

aatttteennttiioonn  iiss  pprriinncciippaallllyy  ffooccuusseedd  oonn  mmeeaanniinngg  rraatthheerr  tthhaann  ffoorrmm..                                                                                                                                  

IItt  sshhoouulldd  hhaavvee  aa  sseennssee  ooff  ccoommpplleetteenneessss,,  bbeeiinngg  aabbllee  ttoo  ssttaanndd  aalloonnee  

aass  aa  ccoommmmuunniiccaattiivvee  aacctt  iinn  iittss  oowwnn  rriigghhtt..            



                      AAnnddeerrssoonn  aanndd  LLyynncchh  ((11999966::3344))  ccllaaiimm  tthhaatt  lliisstteenniinngg  

aaccttiivviittiieess  sshhoouulldd  rreefflleecctt  tthhee  ddiiffffeerreenntt  ssttrraatteeggiieess  uusseedd  bbyy  eeffffiicciieenntt  

nnaattiivvee  lleeaarrnneerrss  iinn  aa  ppaarrttiiccuullaarr  ssiittuuaattiioonn  ssiinnccee  tthhee  aabbiilliittyy  ttoo  sswwiittcchh  

lliisstteenniinngg  ttaaccttiiccss  ttoo  mmaattcchh  aa  ppaarrttiiccuullaarr  ssiittuuaattiioonn  iiss  aann  eesssseennttiiaall  

sskkiillll..                                                    

 

2.6.4 Conventional Teaching Techniques  

            Teaching LC as a crucial skill requires using favourable 

teaching techniques to facilitate the process of teaching/learning 

an FL, and create a motivating, interesting atmosphere in 

classroom. 

1. Initiating discussions about certain subjects students are going 

to listen to. 

The goal of this pre-listening technique is to activate students' 

prior knowledge to prepare them for the coming information. 

(Richards; 1985:206) 

2. Having students listen to a model. 

              Freeman (1986:41) states that the teacher is responsible 

for providing his/her students with a good model for imitation. 

A native-speaker teacher or a tape-recorder gives an opportunity 

to mimic the FL and be familiar with the native speaker's 

speech. This while-listening technique is recommended in the 

aural-oral and communicative approaches. 

3. Having students listen to the tape-recorder for the second time 

or more. 



           Field (1998) as quoted by Harmer (2001:170) suggests 

that students far more benefit from a lot of listening than they do 

from a long pre-listening phase followed by one or two 

exposures to the listening task. So, teachers might replay the 

tape-recorder for detailed comprehension, and text interpretation 

to overcome learning difficulties, and to be familiar with the 

spoken language. This technique is widely used among EFL 

teachers in order to overcome comprehension difficulties. See 

(Steiner; 1975:97). 

4.  Establishing an encouraging atmosphere.  

          The classroom may be the only place where the students 

hear the English language. It should therefore be an environment 

which is as rich and stimulating as possible. This technique is 

regarded as one of the fundamental communicative techniques. 

The advocates of the communicative approach (CA) believed 

that students should be surrounded by security to overcome 

negative feelings. See (Byrne; 1976:14; Brown; 1978:61). 

5. Encouraging students to answer different types of questions, 

such as multiple-choice, true/false, ticking off items, fill in the 

blanks, matching and ordering exercises. 

         These questions are considered the simpler and speedier 

ways of checking students' understanding. Muller (1980:4) 

states that "there will be ample scope for LC exercises. Varying 

questions especially true/false and multiple-choice questions can 

play a useful part in directing the students' attention in listening 



and helping teachers assess the accuracy of their students' 

comprehension. See (Valette 1977:105; Rivers & Temperely; 

1978:92; Ur; 1984:74-6; Byrne, 1986:19 ;). 

6. Engaging students in role-playing, problem-solving activities 

based on the listening tasks. 

             Such techniques are considered the most important by 

the advocates of the 'CA', giving students opportunities to 

interact with the text, and with their interlocutors. Students need 

to understand enough, and not to be discouraged. These 

techniques bring interest and eliminate the routine of class 

activities. See (Dankin, 1973:123; Hawkins, 1981:203; 

Freeman, 1989:137). 

7. Using audio-visual devices in classes. 

           This technique is used widely by EFL teachers to 

facilitate the process of teaching/learning. Seeing language-in-

use aids comprehension greatly and gives students an 

opportunity to observe how interaction can match the 

paralinguistic features which give meaning clues and help 

students see beyond what they are listening to.  

8. Correcting students' errors. 

                There is much debate between the adherents of the 

grammar translation, the direct method, and the aural-oral 

approach that students' errors should be corrected immediately 

from one side, and the adherents of the 'CA' who believed in 

holding correction or ignoring students' errors except those 



which hinder communication from the other side. Dow 

(1980:52) states that  the imaginary teacher has to learn not only 

to tolerate ambiguity,  but he has to live with some errors, just as 

his students have to learn to recognize failure in themselves, for, 

there can be no success without failure. See (Wilkins,1972:209; 

and Chaudron, 1988:135). 

9. Setting an appropriate passage followed by some 

comprehension questions. 

          This technique is used by most of the EFL teachers. All 

the approaches of teaching EFL emphasize it as a tool to check 

the students' understanding of what they have heard or read.  

 

2.7 Phases of an LC Lesson 

LC activities could be divided into three main phases: 

1. Pre-listening 

            Pre- listening activities are useful in taking attention off 

continually checking listening and at the same time helping 

students to do multi-things with the information they gathered 

from the discussions which are initiated by teachers, especially 

those activities which reveal the context and let students rely on 

their background knowledge. 

              Effective interactive activities should be manipulative, 

meaningful, and communicative, involving students in using 

English for a variety of communicative purposes to meet 

students' needs and activate their personal knowledge, which is 



the ultimate goal of pre-listening activities. Pre-listening 

activities should be based on 

a. authentic and naturalistic materials. 

b. enable students to practice specific features of the TL. 

c. allow students to rehearse in classrooms the communicative 

skills they need in the real life situations.  

d. activate psycholinguistic processes of learning. 

See (Nunan, 1989:53) 

Generally, the pre-listening activities are arranged as the 

following: 

The teacher sets the scene, explains the context. 

The teacher makes connections with students' experiences, and 

activates their prior information. 

The teacher initiates a discussion about the task students are 

going to accomplish. 

The teacher tells his students the purpose of listening, what to 

listen to. 

The teacher models the aural comprehension strategies that the 

students might use while listening. 

2. While listening 

                The teacher's role in this phase is limited to 

a. Making students comprehend the meaning of the content of 

the text. Concentrating on listening rather than worrying about 

other linguistic features. 



b. Encouraging students to listen for the gist, to gather 

information about specific events or characters.   

       To accomplish the task successfully teachers should be 

aware of: 

1. recorded materials are generally difficult to understand; 

students may need to listen more than once. 

2. students should have a concrete task to accomplish, i.e. a 

form to fill in, a checklist to complete. 

3. recorded materials should feature a variety of voices with 

different accents and different characteristics. 

As students become proficient, they can be asked to go beyond 

literal comprehension.  

                       In this phase students should be instructed to 

leave anything and try to listen carefully, only listen to the tape 

and see how much you can understand. 

                  "Advanced students are geared towards following the 

flow of content of the message in away that they are not 

conscious of the mechanics or the processes of 

listening"(Morely, 1991:91). 

Activities as think aloud in which students say what came to 

their minds may be useful in developing specific listening skills, 

more than test-like exercises which may hurt their emotions and 

feeling of confidence. 

 

 



3. Post-listening  

                  It is the reflective stage where students think about 

and discuss what they understood, what they learned, the 

strategies they used and how successful these were. 

           In this phase, the teacher may ask students to use the 

information they gathered from a text to have an extended 

discussion. 

1. The results of decisions students made during the listening 

task should be evaluated and critical comment should be 

developed. 

2. The new vocabulary and structures acquired from the oral text 

will be reused in different contexts. 

3. The text form may be used as a model for texts the students 

will be producing. 

4. The comprehension questions should be answered. 

5. Students should be asked to write summaries to consolidate 

their understanding. 

6. Students should be instructed to use meta-cognitive strategies 

such as self-monitoring or self-evaluation to control their 

comprehension. 

 

22..88  FFLLTT  AApppprrooaacchheess                                                                                                          

                                IInn  tthhee  ffiieelldd  ooff  TTEEFFLL,,  tthheerree  hhaass  bbeeeenn  mmuucchh  ccoonnttrroovveerrssyy  

bbeettwweeeenn  ddiiffffeerreenntt  mmeetthhooddoollooggiissttss  wwhhoo  aarrgguuee  ffoorr  oorr  aaggaaiinnsstt  tthhee  



bbeesstt  mmeetthhooddss,,  mmaatteerriiaallss,,  aanndd  tteecchhnniiqquueess  uusseedd  iinn  tteeaacchhiinngg  LLCC  iinn  

EEFFLL..                                                                                                                    

                TThhee  ddeebbaattee  bbeettwweeeenn  pprrooppoonneennttss  aanndd  ooppppoonneennttss  mmaayy  

ccoonnttiinnuuee  wwiitthhoouutt  aann  eenndd,,  ssiinnccee  tthheerree  iiss  nnoo  ssiinnggllee  mmeetthhoodd  wwhhiicchh  

gguuaarraanntteeeess  eexxcceelllleenntt  lleeaarrnniinngg  iinn  oonnee  hhaanndd  aanndd  oonn  tthhee  ootthheerr  hhaanndd,,  

eedduuccaattoorrss  aanndd  llaanngguuaaggee  pprrooffeessssiioonnaallss  aaggrreeee  tthhaatt  tthheerree  aarree  mmaannyy  

ffaaccttoorrss  wwhhiicchh  iinnfflluueennccee  tthhee  mmeetthhooddss  uusseedd  iinn  TTEEFFLL..    

                              

22..88..11  TThhee  GGrraammmmaarr--TTrraannssllaattiioonn  MMeetthhoodd      

                      TThhiiss  aapppprrooaacchh  iiggnnoorreess  lliisstteenniinngg  aanndd  ssppeeaakkiinngg  aanndd  

eemmpphhaassiizzeess  rreeaaddiinngg,,  wwrriittiinngg  aanndd  ttrraannssllaattiioonn  ffrroomm  tthhee  nnaattiivvee  

llaanngguuaaggee  ttoo  tthhee  FFLL  aanndd  vviiccee  vveerrssaa..  ((AAll--KKhhuullii,,  22000000::44))  

                  TThhee  tteecchhnniiqquueess  tthhaatt  ccaann  bbee  oobbsseerrvveedd  iinn  aa  ttrraaddiittiioonnaall  ccllaassss  

aarree::  

aa..  tthhee  tteeaacchheerr  pprreesseennttss  tthhee  mmaatteerriiaall;;  aanndd  

bb..  ttrraannssllaatteess  tthhee  nneeww  wwoorrddss  ttoo  tthhee  NNLL;;  aanndd    

cc..  aasskkss  ssttuuddeennttss  ttoo  ccooppyy  tthhee  aannsswweerrss  ooff  tthhee  ccoommpprreehheennssiioonn  

qquueessttiioonnss;;    

dd..  rraaiisseess  ffeeww  qquueessttiioonnss  aabboouutt  tthhee  llaanngguuaaggee;;  

ee..  aasskkss  ssttuuddeennttss  ttoo  wwrriittee  aa  ssuummmmaarryy  ttoo  aa  ssppeecciiffiicc  lliitteerraall  tteexxtt..  SSeeee  

FFrreeeemmaann  ((11998866::1133));;  FFiinnoocccchhiiaarroo  ((11998866::77))..                                            

                            TThhiiss  aapppprrooaacchh  hhaass  bbeeeenn  ccrriittiicciizzeedd  ffoorr  nneegglleeccttiinngg  tthhee  

ssppeeaakkiinngg,,  lliisstteenniinngg  aanndd  pprroonnuunncciiaattiioonn  sskkiillllss..  SSttuuddeennttss  ssppeenndd  

tthheeiirr  ccllaassss  ttiimmee  ttaallkkiinngg  aabboouutt  tthhee  FFLL  iinnsstteeaadd  ooff  uussiinngg  tthhee  

llaanngguuaaggee  iittsseellff..                                                                  



22..88..22  TThhee  DDiirreecctt  MMeetthhoodd  

This approach gives priority to speech and pronunciation then 

reading and writing.TThhee  tteeaacchheerr  ffoolllloowwss  ssoommee  ooff  tthheessee  

tteecchhnniiqquueess  iinn  tteeaacchhiinngg  aa  LLCC  lleessssoonn::                                        

aa..  iinnttrroodduucciinngg  tthhee  mmaatteerriiaall;;    

bb..  uussiinngg  sseevveerraall  oobbjjeeccttss  ssuucchh  aass  ddrraawwiinnggss,,  ffiigguurreess,,  ppiiccttuurreess,,  bbooddyy  

mmoovveemmeennttss,,  ffaacciiaall  eexxpprreessssiioonnss  ttoo  hheellpp  ssttuuddeennttss  ggeett  tthhee  mmeeaanniinngg;;  

cc..  eennccoouurraaggiinngg  ssttuuddeennttss  ttoo  rraaiissee  aanndd  aannsswweerr  qquueessttiioonnss;;    

dd..  hheellppiinngg  ssttuuddeennttss  rreeaacchh  ttoo  aa  ssoorrtt  ooff  sseellff--ccoorrrreeccttiioonn;;    

ee..  uussiinngg  aaccttiivviittiieess  ssuucchh  aass  ffiillll--iinn  bbllaannkkss,,  ttiicckk  tthhee  rriigghhtt  aannsswweerrss;;    

ff..  aasskkiinngg  ssttuuddeennttss  ttoo  wwrriittee  aa  ppaarraaggrraapphh  aabboouutt  wwhhaatt  tthheeyy  hhaavvee  

lleeaarrnneedd;;  aanndd  

44..  aavvooiiddiinngg  tthhee  NNLL  iiss  aavvooiiddeedd  iinn  ccllaassssrroooommss..  TThhiiss  aavvooiiddaannccee  

lleeaaddss  ttoo  uussiinngg  wwhhaatt  ccrriittiiccss  ccoonnssiiddeerr  aa  ttiimmee  wwaassttiinngg..  TThheeyy  ssaaiidd  

tthhaatt  uussiinngg  tthhee  NNLL  ttoo  eexxppllaaiinn  FFLL  wwoorrddss  iiss  mmoorree  ttiimmee  ssaavviinngg..  

FFrreeeemmaann  ((11998866::2288));;  RRiicchhaarrddss&&RRooddggeerrss  ((11998866::1100));;  

  AALLkkhhuullii  ((22000000::55))..    

                                                                                                                                                                        

2.8.3  TThhee  AAuuddiioo--lliinngguuaall  AApppprrooaacchh                                                                      

                Its main goal is to develop native-like speaking ability 

in its learners.  LLaanngguuaaggee  mmaaiinnllyy  iiss  ssppeeeecchh;;  aanndd  wwrriittiinngg  iiss  jjuusstt  aa  

rreepprreesseennttaattiioonn  ooff  ssppeeeecchh..  TThhuuss,,  tteeaacchhiinngg  tthhee  FFLL  sshhoouulldd  ffoollllooww  

tthhee  oorrddeerr  ooff  lliisstteenniinngg,,  ssppeeaakkiinngg,,  rreeaaddiinngg  aanndd  tthheenn  wwrriittiinngg..  

LLeeaarrnneerrss  ssppeeaakk  wwhhaatt  tthheeyy  hhaavvee  lliisstteenneedd  ttoo,,  rreeaadd  wwhhaatt  tthheeyy  hhaavvee  



ssppookkeenn,,  aanndd  wwrriittee  aabboouutt  wwhhaatt  tthheeyy  hhaavvee  rreeaadd..  SSeeee  ((FFrreeeemmaann,,  

11998866::4444;;  aanndd  AAll--KKhhuullii,,  22000000::66))..                                                                   

                  TThhee  tteecchhnniiqquueess  uusseedd  iinn  tteeaacchhiinngg  aann  LLCC  lleessssoonn  aarree::  

aa..  tthhee  tteeaacchheerr  rreeaaddss  tthhee  ppaassssaaggee  ((oorr  aa  ttaappee))  ffoorr  tthhee  ffiirrsstt  ttiimmee,,  

wwhhiillee  ssttuuddeennttss  lliisstteenniinngg  aatttteennttiivveellyy..  

bb..  SSttuuddeennttss  lliisstteenn  oonnccee  mmoorree  ttoo  mmiimmiicc  tthhee  mmooddeell,,  aanndd  mmeemmoorriizzee  

tthhee  mmaatteerriiaall..    

cc..  TThhee  tteeaacchheerr  uusseess  aaccttiioonnss,,  ddrraawwiinnggss,,  aanndd  ffiigguurreess  ttoo  ccoonnvveeyy  tthhee  

mmeeaanniinngg..  

dd..  HHee  eennccoouurraaggeess  qquueessttiioonnss,,  nnoottee--ttaakkiinngg,,  ccllaassss  rreeppeettiittiioonnss  ttoo  

bbuuiilldd  nneeww  hhaabbiittss..  

ee..  HHee  pprraaiisseess  ccoorrrreecctt  rreessppoonnsseess,,  aanndd  iinniittiiaatteess  ddiissccuussssiioonnss  iinn  tthhee  

ccllaassss..                                                                                                                                                              

            TThhee  ooppppoonneennttss  ooff  tthhiiss  aapppprrooaacchh  aarrgguuee  tthhaatt  tthhee  FFLL  iiss  nnoott  

lleeaarrnneedd  tthhrroouugghh  hhaabbiitt  ffoorrmmaattiioonn,,  bbuutt  tthhrroouugghh  ccooggnniittiioonn..                    

                                NNaattiivvee  ssppeeaakkeerrss''  tteeaacchheerrss  aarree  nnoott  tthhee  bbeesstt  oonneess..  IIff  tthheeyy  

ddiidd  nnoott  kknnooww  tthhee  ssttuuddeennttss''  NNLL,,  tthheeyy  ccoouulldd  nnoott  pprreeddiicctt  tthheeiirr  eerrrroorrss  

oorr  aarreeaass  ooff  ddiiffffiiccuullttyy..  AAlltthhoouugghh  llaanngguuaaggeess  aarree  ddiiffffeerreenntt,,  tthheeyy  

hhaavvee  ccoommmmoonn  ffeeaattuurreess..  SSeeee  ((AAll--MMuuttaawwaa  aanndd  KKaaiillaannii,,  11998899::112233  

AAll--KKhhuullii,,  22000000::1199--2200))..    

                                                                                                                                                                                                                                                                    

22..88..44  TThhee  CCoommmmuunniiccaattiivvee  AApppprrooaacchh  ((CCAA))                                                                                

                        TThhee  ggooaall  ooff  tthhiiss  aapppprrooaacchh  iiss  ttoo  hhaavvee  oonnee''ss  ssttuuddeennttss  

ccoommmmuunniiccaattiivveellyy  ccoommppeetteenntt..  AA  ccoommmmuunniiccaattiivveellyy  ccoommppeetteenntt  

ssttuuddeenntt  sshhoouulldd  kknnooww  hhooww  ttoo  pprroodduuccee  aa  rreelleevvaanntt,,  nnaattuurraall,,  ssoocciiaallllyy  



aacccceeppttaabbllee  uutttteerraannccee  iinn  aallll  ccoonntteexxttss  ooff  ccoommmmuunniiccaattiioonn..  

CCoommmmuunniiccaattiivvee  ccoommppeetteennccee  iinncclluuddeess  hhaavviinngg  aa  ggrraammmmaattiiccaall  

kknnoowwlleeddggee  ooff  tthhee  ssyysstteemm,,  kknnoowwlleeddggee  ooff  tthhee  aapppprroopprriiaatteenneessss  ooff  

llaanngguuaaggee  uussee  aanndd  ssppaattiiaall  kknnoowwlleeddggee,,  aanndd  sseennssiittiivviittyy  ttoo  tthhee  lleevveell  

ooff  llaanngguuaaggee  uussee  iinn  cceerrttaaiinn  ssiittuuaattiioonnss  aanndd  rreellaattiioonnsshhiippss..                                                

((OO''GGrraaddyy  eett  aall..,,  11999933::3344))..                                                                                                        

                            SSttuuddeennttss  sshhoouulldd  uussee  tthhee  TTLL  aa  ggrreeaatt  ddeeaall  tthhrroouugghh  

ccoommmmuunniiccaattiivvee  aaccttiivviittiieess  ssuucchh  aass  ggaammeess,,  rroollee--ppllaayyss,,  aanndd  

pprroobblleemm--ssoollvviinngg  ttaasskkss..  AAccccoorrddiinngg  ttoo  JJoohhnnssoonn  aanndd  MMoorrrrooww  

((11998811::2211))  ttrruuee--ccoommmmuunniiccaattiivvee  aaccttiivviittiieess  sshhoouulldd  hhaavvee  tthhrreeee  

ffeeaattuurreess::  iinnffoorrmmaattiioonn  ggaapp,,  cchhooiiccee,,  aanndd  ffeeeeddbbaacckk..                                                                                                                                                                

                                TThhee  mmaatteerriiaall  uusseedd  iinn  tthhee  ccllaassss  sshhoouulldd  bbee  ''aauutthheennttiicc''..  

TThhee  pprrooppoonneennttss  ooff  tthhiiss  aapppprrooaacchh  ccoonnssiiddeerreedd  aauutthheennttiicc  mmaatteerriiaallss  

aanndd  ttaasskkss,,  ddeessiirraabbllee  aanndd  uusseeffuull..  IItt  ggiivveess  ssttuuddeennttss  tthhee  ooppppoorrttuunniittyy  

ttoo  ddeevveelloopp  ssttrraatteeggiieess  ffoorr  uunnddeerrssttaannddiinngg  tthhee  TTLL  aass  iitt  iiss  aaccttuuaallllyy  

uusseedd  bbyy  iittss  ssppeeaakkeerrss..                  

                                    SSttuuddeennttss  iinn  ssmmaallll  ggrroouuppss  sshhoouulldd  ccaarrrryy  oouutt  aaccttiivviittiieess  

iinn  oorrddeerr  ttoo  mmaaxxiimmiizzee  tthhee  ttiimmee  aallllootttteedd  ttoo  eeaacchh  ssttuuddeenntt  ffoorr  

lleeaarrnniinngg  ttoo  nneeggoottiiaattee  tthhee  ssuubbjjeecctt--  mmaatttteerr..                                                                                                                            

                                            SSttuuddeennttss  sshhoouulldd  bbee  ggiivveenn  tthhee  ooppppoorrttuunniittyy  ttoo  

eexxpprreessss  tthheeiirr  iinnddiivviidduuaalliittyy,,  aanndd  sshhaarree  tthheeiirr  iiddeeaass  aanndd  ooppiinniioonnss..    

SSttuuddeennttss  sshhoouulldd  bbee  hheellppeedd  ttoo  iinntteeggrraattee  tthhee  FFLL  wwiitthh  tthheeiirr  oowwnn  

ppeerrssoonnaalliittyy  aanndd  tthhuuss  ffeeeell  mmoorree  eemmoottiioonnaallllyy  sseeccuurree  wwiitthh  iitt  

((LLiittttlleewwoooodd,,  11998811::9944))..                                                                                                            



                            EEvveerryyddaayy--lliiffee  ssttyyllee  ssppeeeecchh  ooff  tthhee  NNLL  ssppeeaakkeerrss  iiss  

eemmpphhaassiizzeedd..  TThhee  uussee  ooff  nnoonnvveerrbbaall  bbeehhaavviioouurr  rreecceeiivveedd  mmoorree  

aatttteennttiioonn  iinn  tthhee  CCAA..  AAss  tthhee  oorraall  ccoommmmuunniiccaattiioonn  ttaakkeess  ppllaaccee  

tthhrroouugghh  nneeggoottiiaattiioonn  bbeettwweeeenn  ssppeeaakkeerr  aanndd  lliisstteenneerr,,  mmeeaanniinngg  iiss  

ddeerriivveedd  tthhrroouugghh  aann  iinntteerraaccttiioonn  bbeettwweeeenn  tthhee  rreeaaddeerr  aanndd  tthhee  wwrriitteerr,,  

aanndd  aarriisseess  oonnllyy  tthhrroouugghh  nneeggoottiiaattiioonn..                                                                                                                              

                          AAlltthhoouugghh  tthhee  ffoouurr  sskkiillllss  sshhoouulldd  bbee  wwoorrkkeedd  oonn  ffrroomm  tthhee  

bbeeggiinnnniinngg,,  tthhee  llaanngguuaaggee  ffuunnccttiioonnss  aarree  eemmpphhaassiizzeedd  oovveerr  ffoorrmmss,,  

aaccccuurraaccyy  oovveerr  fflluueennccyy..  TTeeaacchheerrss  sshhoouulldd  iinnttrroodduuccee  aa  vvaarriieettyy  ooff  

ffoorrmmss  ffoorr  eeaacchh  ffuunnccttiioonn..  TThhee  ssttuuddeenntt  wwhhoo  hhaass  tthhee  mmoosstt  ccoonnttrrooll  

ooff  tthhee  ssttrruuccttuurreess  aanndd  vvooccaabbuullaarryy  iiss  nnoott  aallwwaayyss  tthhee  bbeesstt  

ccoommmmuunniiccaattoorr  ((FFrreeeemmaann,,  11998866::5511))..  TThhee  TTLL  iiss  aa  vveehhiiccllee  ffoorr  

ccoommmmuunniiccaattiioonn,,  nnoott  jjuusstt  aass  aann  oobbjjeecctt  ttoo  bbee  ssttuuddiieedd..  TThhee  

aaddhheerreennttss  ooff  tthhiiss  aapppprrooaacchh  bbeelliieevveedd  tthhaatt  ''''ssttuuddeennttss  ccaann  hhaavvee  

lliimmiitteedd  lliinngguuiissttiicc  kknnoowwlleeddggee  aanndd  ssttiillll  bbee  ssuucccceessssffuull  

ccoommmmuunniiccaattoorrss..''''                                                                                                                                                                  

                        KKrraasshheenn''ss  vviieeww  ooff  tthhee  ccllaassssrroooomm  llaanngguuaaggee  lleeaarrnniinngg  aanndd  

tteeaacchhiinngg  iiss  eexxpprreesssseedd  iinn  tthhee  pprriinncciipplleess  ooff  tthhee''  nnaattuurraall  aapppprrooaacchh''  

ssuummmmaarriisseedd  bbyy  EElllliiss  ((11999944::5599))  aass  ffoolllloowwss::                                                                                                                                                                                          

11--TThhee  ggooaall  iiss  ccoommmmuunniiccaattiivvee  sskkiillllss..                                                                    

22--CCoommpprreehheennssiioonn  pprreecceeddeess  pprroodduuccttiioonn..                                                  

33--PPrroodduuccttiioonn  eemmeerrggeess  wwhheenn  lleeaarrnneerr  iiss  rreeaaddyy..                                

44--AAccqquuiissiittiioonn  aaccttiivviittiieess  aarree  cceennttrraall..                                                                

55--TThhee  aaffffeeccttiivvee  ffiilltteerr  nneeeeddss  ttoo  bbee  kkeepptt  llooww..                                        

  



CHAPTER THREE: PREVIOUS STUDIES 

                                               

3.1 An Introductory note 

        LC is recognized as a crucial skill for students learning 

English as a second language. (Rockey, 1983: 15). 

Many educators and researchers are paying more attention to the 

LC skill in attempting to find out the successful ways to 

overcome difficulties which impede comprehension. 

Investigations concerning LC are limited in number. Two of 

them are foreign studies whereas the others are Iraqi. Those 

studies are arranged chronologically from the earliest 1984 to 

2004.    

The researcher has found these studies are of relevance to the 

present study in their aims, procedures, and results. 

 

3.2 Presentation of Previous Studies 

3.2.1 Wilcox (1978) 

         This study aims at investigating the effect of speakers' 

accent on LC. The sample of the study includes 320 students 

who are enrolled in the second-year English course for Arts & 

Science in Nanyang University in Singapore. The 320 students 

are distributed into four groups. A test consists of four texts 

recorded by four different accents of English: 

1. American English accent. 

2. British English accent. 



3. Singaporean English accent. 

4. Australian English accent. 

Therefore, each of the four groups of the students listens to 

sixteen recordings followed by eleven-multiple-choice-items 

and a cloze test. 

              The results of the test analysis revealed that: 

1. The study subjects comprehend oral English best when it is 

spoken with a Singaporean accent. 

2. The British accent is the best among the other three foreign 

accents. 

3. The Australian speaker's accent is considered the most 

difficult. 

  

3.2.2 Boyle (1984) 

        This study aims at finding out an answer to the following 

question: Which of the types of knowledge and skills are 

important to consider when teachers are attempting to improve 

LC? 

        The sample of this study consists of thirty university 

teachers, and sixty first-year students at the commercial college. 

They have completed between five and seven years before 

gaining entrance to this college, and come from several 

secondary schools. An interview with the teachers and the 

students is taken place. The testees are asked to list factors 



which they consider the most important in aiding or hampering 

the effectiveness of LC. 

The results of the interview revealed that 

1. Teachers and learners consider lack of practice the most 

important factor. 

2. LC receives little attention. 

3. Students consider memory and attention as variable factors 

connecting between reading habits, and LC abilities. 

4. Teachers consider linguistic features, such as syntactic 

structure, stress, intonation, and interference the most important 

factor in aiding LC improvement.  

 

3.2.3 Sabii (1988) 

              The purpose of this study is to find out answers to the 

following questions: 

1- What is LC?  

2- How does the process of LC take place?  

3- What are the factors that may affect the process of LC? 

4- Is it true that LC can be taught through teaching other 

language skills? 

5- Is it possible to teach LC as a separate skill at the 

intermediate schools in Iraq? 

6- Does training in LC lead to the improvement of learner’s 

performance in this skill? 



7- Does training in LC contribute to the improvement of 

learning English in general? 

8- What are the best materials, techniques and methods to be 

used in teaching LC? 

9- Are the materials, methods and techniques proposed by the 

researcher for teaching LC applicable? How?    

10- How is LC tested? 

            The sample of this study is sixty second-year 

intermediate pupils in Iraq. Two groups are chosen randomly, 

one is considered as an EG and it is given three-day-a week 

training in LC by the researcher; and the other is considered as a 

CG, and is taught by their original teacher according to the 

instructions in the NECI.  

After six weeks period, the researcher conducted a test consists 

of different kinds of questions to measure the pupils' ability in 

LC as follows;  

1. Matching between the heard utterances and certain pictures. 

2. Twenty items are to be drawn by the testees while listening. 

3. Pupils listen to a short story divided into sections. Each 

section is followed by a multiple-choice question. These 

questions are about different LC sub-skills; 

a. Listening for the gist of the text. 

b. Listening for specific information. 

c. Listening to deduce meaning from the context. 

d. Inferring opinion and attitude. 



4. Four sentences are supposed to be heard with five blanks 

which are supposed to be completed with words mentioned in 

the related story. 

5. Pupils listen twice to the monologue as it is spoken by the 

researcher. Then, they are asked to extract specific information 

to fill in the blanks. 

6. A dictation type in which the pupils listen to a passage 

divided into meaningful units. 

 Generally, the test consists of two types of questions; the first 

type tests the pupils' achievement in comprehending the material 

in the literal level; the second type is the inferential level and is 

considered more difficult as compared to the first one.  

The results show that there are significant differences between 

the two groups, in favour of the experimental one. The mean of 

the experimental group is (86.1), while the mean of the control 

group is (78.8). 

The results revealed that: 

1. LC is a complex process that demands interpretation of a 

message and ability of responding. 

2. Thinking is important when a listener involves in the 

imitation and repetition process; 

3. Pupils in Iraq are deficient in comprehending EFL because 

LC is not given attention when taught in the NECI; 

4. Pupils should not be forced to speak until they are ready and 

willing to; 



5. Linguistic features are more understandable if they are 

presented in context; 

6. The materials in the NECI are not suitable for teaching LC 

because they do not focus on communication between the 

teacher and the pupils and among the pupils themselves; 

1. LC should be taught separately as a skill in its own right. 

               In addition to the test, the researcher conducted a 

questionnaire to shed light on the actual state of teaching LC in 

Iraqi schools. This questionnaire is exposed to the authors of the 

NECI and twelve experienced teachers of English. The results 

indicated that: 

2. LC should be taught systematically among other language 

skills. 

3. Training in LC enhances the process of learning English in 

general. 

4. It is better to design special methods and techniques for 

teaching English. 

5. Repetition does not lead to better comprehension unless it 

includes some sort of thinking. 

6. LC is an active process; it should be followed by oral practice 

and reading. 

7. Pupils should be trained intensively in LC. 

  

 



 

3.2. 4 Al-Fatlawi (1989)  

        The study aims at                     

1- Assessing the sub-skills of the levels of LC acquired by the 

1
st
 and 4

th -
 year college students of English.             

2- Comparing the 1
st
 to the 4

th
- year college students of English 

in acquiring the sub- skills of the levels of LC. 

            The sample of this study is limited to the 1
st
 and 4

th
 –year 

male and female students of English at the College of Education 

/IbnRushd/ in the academic year, 1988-89. Only 100 male and 

female students were chosen randomly from the original 

population to take the final test. These 100 students represent 

the sample of the study, consisting 32% of the whole population 

of the 1
st
 year and 23% of the whole population of the 4

th
 year.                                                                                                                     

            The researcher conducted an achievement test consists of 

two parts. Part 'A' represents a conversation between native 

speakers of English, whereas part 'B' represents specific ideas 

extracted from various daily life instructions. These two parts 

are derived from Das VHS Zertifikat English, which consists of 

twenty multiple-choice items measuring nine sub-skills. The test 

was given to a jury to approve its face validity. Then, the test 

reduced to (10) items that measure five sub-skills on the basis 

that each sub-skill is tested by two items. 

 The results of this study revealed that: 



1- Students at the English Department, College of Education are 

deficient in comprehending the spoken English language, as 

revealed by their low marks that are below the pass level. 

2- The mean score of the first year is (4.1), and the mean score 

of the fourth year is (4.84). T-test for independent samples 

records that there is no significant differences between the first 

and fourth-year. This means that students have not benefited 

much from the programme aiming at developing LC. 

1- Students' ability in answering literal questions is better than 

answering inferential questions.  

2- By using the t-test formula for dependent samples. It is 

indicated that:  

There are no significant differences between sub-skills  

(1. Recognizing the details, and 2. recognizing the 

comparisons),(1 and 3.recognizing the cause and effect), and(2 

and 3) within the literal level of the fourth year. 

There are significant differences between the literal level and 

the inferential level of each year. 

It also indicates significant differences between sub-skills (1 and 

2) and (1 and 3) within the literal level of the fourth year, and 

(4.inferring supporting details, and 5.predicting outcomes) 

within the inferential level of the two years. 

6. LC is not given time for practice, and is not incorporated in 

the programme of the English Department, therefore, students 

are not well-prepared to comprehend the spoken language.  



3.2.5  AALL--DDoouurrii  ((11999944))                                  

TThhee  ssttuuddyy  aaiimmss  aatt  iinnvveessttiiggaattiinngg  tthhee  pprroobblleemmss  tthhaatt  iimmppeeddee  

eeffffiicciieenntt  tteeaacchhiinngg  aanndd  lleeaarrnniinngg  ooff  EEnngglliisshh  llaanngguuaaggee,,  aasssseessssiinngg  

tthhee  ssuubb  sskkiillllss  ooff  tthhee  lleevveellss  ooff  LLCC  aaccqquuiirreedd  bbyy  tthhee  55
tthh

  yyeeaarr  

sseeccoonnddaarryy  sscchhooooll  ssttuuddeennttss,,  aanndd  mmaakkiinngg  ppeeddaaggooggiiccaall  

rreeccoommmmeennddaattiioonnss  ffoorr  tteexxtt  bbooookkss  wwrriitteerrss,,  tteeaacchheerrss,,  tteeaacchheerr  

ttrraaiinneerrss  aass  wweellll  aass  tthhee  lleeaarrnneerrss  tthheemmsseellvveess..  

                  TThhee  ppaarrttiicciippaannttss  ooff  tthhee  ssttuuddyy  wweerree  110000  IIrraaqqii  ssttuuddeennttss  ooff  55
tthh

  

yyeeaarr  sseeccoonnddaarryy  sscchhooooll..  TThhee  ppoosstt--tteesstt  iiss  ccoonnssiisstteedd  ooff  aa  ppaassssaaggee  

ffoolllloowweedd  bbyy  1155  mmuullttiippllee--cchhooiiccee  iitteemmss  cchhoosseenn  ffrroomm  ''''tteeaacchheerr''ss  

gguuiiddee  bbooookk  77''''..  IIttss  rreessuullttss  rreevveeaalleedd  tthhaatt  IIrraaqqii  ssttuuddeennttss  aatt  

sseeccoonnddaarryy  sscchhoooollss  aarree  ddeeffiicciieenntt  iinn  ccoommpprreehheennddiinngg  ssppookkeenn  

EEnngglliisshh  llaanngguuaaggee..                                                

TThhee  rreesseeaarrcchheerr  ccoonncclluuddeess  tthhaatt::                                                                                                                                  

11..  TThhee  mmaatteerriiaall  uusseedd  iiss  nnoott  ssuuiittaabbllee  ffoorr  tteeaacchhiinngg  LLCC..              

22..  SSttuuddeennttss  llaacckk  mmoottiivvaattiioonn,,  pplleeaassuurree,,  aanndd  ccoonnffiiddeennccee  iinn  bbeeiinngg  

aabbllee  ttoo  uunnddeerrssttaanndd  tthhee  ssppookkeenn  llaanngguuaaggee  wwiitthhoouutt  rreeffeerreennccee  ttoo  tthhee  

wwrriitttteenn  ffoorrmm..                                                                            

33..  IIrraaqqii  ssttuuddeennttss  ssuuffffeerr  ffrroomm  tthhee  ssppeeeedd  ooff  ssppeeeecchh..                                                                                                                                    

 

 

 

 



3.2.6  YYoouunngg  ((11999966))  

                    TThhiiss  ssttuuddyy  iinnvveessttiiggaatteess  tthhee  ppoossssiibbllee  eexxiisstteennccee  ooff  aa  

sseeqquueennccee  ooff  uussee  ooff  LLCC  ssttrraatteeggiieess  bbyy  aaddvvaanncceedd  EESSLL  lleeaarrnneerrss..                                                                                              

TThhee  ppaarrttiicciippaannttss  ooff  tthhee  ssttuuddyy  wweerree  1188  CChhiinneessee  ssttuuddeennttss  ssttuuddyyiinngg  

EEnngglliisshh  aass  aann  SSLL  aatt  tthhee  CChhiinneessee  UUnniivveerrssiittyy  ooff  HHoonngg  KKoonngg..                                                                                                                              

TThheessee  aannoonnyymmoouuss  ppaarrttiicciippaannttss,,  88  mmaalleess  aanndd  1100  ffeemmaalleess,,  wwhheerree  

oonn  aavveerraaggee  ttwweennttyy--oonnee  yyeeaarrss  oolldd  aanndd  hhaadd  bbeeeenn  ssttuuddyyiinngg  EEnngglliisshh  

aass  aa  sseeccoonndd--llaanngguuaaggee  ffoorr  oovveerr  1155  yyeeaarrss..  TThhee  ssttuuddyy  rreevveeaalleedd  tthhaatt  

tthheerree  wweerree  ssiixx  ssttrraatteeggiieess,,  wwhhiicchh  ccoouulldd  bbee  pprreesseenntteedd  aass  aa  

sseeqquueennccee..  FFoorr  tthhoossee  tteeaacchheerrss  wwhhoo  wwiisshh  ttoo  ssttrreennggtthheenn  tthhee  

lliisstteenniinngg  ssttrraatteeggyy  uussee  ooff  tthheeiirr  lleeaarrnneerrss  aatt  tthhee  uunniivveerrssiittyy  lleevveell,,  

ssuucchh  sseerriiaall  oorrddeerr  ooff  ssttrraatteeggyy  uussee  mmiigghhtt  iinnssppiirree  tthheemm  ttoo  ddeevveelloopp  

mmaatteerriiaallss  wwhhiicchh  hheellpp  lleeaarrnneerrss  aaccttiivvaattee  tthheeiirr  bbaacckkggrroouunndd  

kknnoowwlleeddggee  iinn  tthhee  iinniittiiaall  ssttaaggee  ooff  lliisstteenniinngg,,  ssuummmmaarriizzee  tthheeiirr  

uunnddeerrssttaannddiinngg  ooff  tthhee  tteexxtt,,  aanndd  cchheecckk  tthheeiirr  ccoommpprreehheennssiioonn  wwhheenn  

pprroocceessssiinngg  tthhee  aauurraall  iinnffoorrmmaattiioonn..    

 

3.2.7 AL-Abdali (2000)  

The study aims at identifying the: 

1. techniques used in teaching LC; 

2. extent to which these techniques are effective as manifested 

in the students' achievement; and 

3. favourable techniques in teaching extensive LC as seen by 

experts in the field of TEFL. 



              The sample of the study is (83) teachers of English of 

fourth-year secondary level in Baghdad, and (410) male and 

female students which represents (1.07) from the original 

population. 

              To fulfil the first aim of this study, the researcher 

conducts a checklist to record the teaching techniques used by 

teachers. After gaining the validity and the reliability of the 

unified checklist, the researcher observed the sample of the 

teachers through attending the classes. 

All the techniques used by the observed teachers were recorded 

except those techniques that are not included in the checklist. 

The researcher classified the techniques used in teaching LC 

into favourable and unfavourable.  

The checklist containing the techniques was exposed to a jury of 

(10) experts in the field of TEFL.  

         The researcher has constructed an achievement test 

measuring LC to fulfil the second aim. The unified test was 

administered to a sample of (410) students from the fourth-year 

secondary level. The test consists of two parts, the first is 

divided into (6) multiple-choice items, and (6) true/false items. 

The second is also divided into (6) multiple-choice items, and 

(6) true/false items.  

            The results revealed that: Concerning the first aim, i.e., 

identifying the techniques used in teaching LC is drawn from 

analyzing the data of the class observations. It has been found 



that the techniques, whose x2 value is more than5.99, and which 

are  significant at 0.05 level are considered commonly used 

techniques, and the techniques whose x2 value is less than 5,99, 

are considered un commonly used techniques. 

          The common techniques are divided into 9 favourable and 

8 unfavourable techniques. While the uncommon techniques are 

divided are divided into 5 and 7 techniques. The results of the 

test as regards to the second aim, which is identifying the extent 

to which the techniques used, are effective as manifested in the 

students' achievement. It is found that the difference between the 

grand mean obtained by the testees, and the theoretical mean is 

not significant. To conclude, that the teaching techniques are not 

satisfactorily effective. 

 

3.2.8 Shabaan (2004) 

         This study aims at investigating empirically the effect of a 

tape recorder on Police students’ achievement in LC. The 

sample of the study is (100) second level students of the Police 

college, divided into two treatment groups for six weeks 

experiment.  

The researcher taught the E group LC by using a tape recorder, 

while he taught the C one according to the traditional 

techniques.  

     At the end of the experiment period, the researcher has 

conducted an achievement test consists of three questions; each 



is sub-divided into (25) items. The first question is divided into 

(11) items, each one represents a question related to the passage 

and followed by (4) choices. The second question consists of (6) 

items about the given dialogue, which is followed by three 

options. The third one is that students listen to (6) statements to 

match them with certain pictures presented in the test-sheet. 

               The whole test consists of (25) items.  The statistical 

analysis of the results indicates that the students' achievement of 

the E group is better than the students' achievement in the C one. 

The mean score of the E group is (19.020), whereas the mean 

score of the C group is (11.56).  The results revealed that using a 

tape recorder in teaching LC has a positive effect on the 

students' achievement in learning EFL. 

          The researcher concludes that LC should be incorporated 

in the course as a separate skill and taught according to specific 

methods, materials, and techniques.                                                                                                                                     

33..33  DDiissccuussssiioonn  ooff  PPrreevviioouuss  SSttuuddiieess                                        

                          TThhee  rreelleevvaannccee  ooff  tthheessee  ssttuuddiieess  ttoo  tthhee  pprreesseenntt  

iinnvveessttiiggaattiioonn  iiss  eemmbbooddiieedd  iinn  tthhee  ffaacctt  tthhaatt  tthhee  rreesseeaarrcchheerr  hhaass  

bbeenneeffiitteedd  ffrroomm  tthhee  ddeessiiggnnss,,  tthhee  mmeetthhooddss,,  tthhee  pprroocceedduurreess,,  aanndd  tthhee  

iinnssttrruummeennttss  uusseedd  iinn  tthheessee  pprreevviioouuss  ssttuuddiieess..  

11..  CCoommppaarriinngg  tthhee  pprreesseenntt  ssttuuddyy  wwiitthh  tthheessee  pprreevviioouuss  ssttuuddiieess,,  

tthheerree  aarree  mmaannyy  ppooiinnttss  ooff  ssiimmiillaarriittiieess  aanndd  ddiiffffeerreenncceess..                                                                                                                                      

SSoommee  ooff  tthhee  pprreevviioouuss  ssttuuddiieess  aatttteemmpptt  ttoo  ffiinndd  oouutt  tthhee  tteecchhnniiqquueess  



uusseedd  iinn  tteeaacchhiinngg  LLCC  aass  AAll--AAbbddaallii  ((22000000)),,  aanndd  SSaabbiiii  ((11998888))..  

TThheessee  aarree  iinn  ccoonnssiisstteennccyy  wwiitthh  tthhee  aaiimm  ooff  tthhee  pprreesseenntt  ssttuuddyy,,  

wwhhiicchh  iiss  ttoo  iinnvveessttiiggaattee  tthhee  eeffffeecctt  ooff  LLCC  tteeaacchhiinngg  tteecchhnniiqquueess  oonn  

ddeevveellooppiinngg  llaanngguuaaggee  aass  mmaanniiffeesstteedd  iinn  tthhee  ssttuuddeennttss''  aacchhiieevveemmeenntt..  

22..  TThhee  pprreevviioouuss  ssttuuddiieess  hhaavvee  tthheeiirr  oowwnn  ssaammpplleess,,  wwhhiicchh  aarree  

ddeetteerrmmiinneedd  aaccccoorrddiinngg  tthhee  ssuubbjjeeccttss  aanndd  tthhee  nnaattuurree  ooff  tthhee  

ppooppuullaattiioonn  uunnddeerr  ssttuuddyy..  TThhee  ssaammppllee  ooff  tthhee  pprreevviioouuss  ssttuuddiieess  

rraannggee  ffrroomm  2200  ttoo  441100  ssttuuddeennttss..  TThhee  ssaammppllee  ooff  tthhee  pprreesseenntt  ssttuuddyy  

ccoonnssiissttss  ooff  6600  ffeemmaallee  ssttuuddeennttss  ddrraawwnn  ffrroomm  tthhee  sseeccoonndd--yyeeaarr  iinn  

tthhee  ''HHiigghh  IInnssttiittuuttee  ffoorr  TTrraaiinniinngg  TTeeaacchheerrss''..  SSoommee  ssttuuddiieess  ssaammpplleess  

iinnvvoollvvee  bbootthh  tteeaacchheerrss  aanndd  ssttuuddeennttss  lliikkee  BBooyyllee  ((11998844)),,  SSaabbiiii''  

((11998888)),,  aanndd  AAll--AAbbddaallii  ((22000000))..  OOtthheerr  ssttuuddiieess  iinncclluuddee  oonnllyy  

ssttuuddeennttss  ssuucchh  aass  AAll--DDoouurrii  ((11999944)),,  aanndd  AALL--FFaattllaawwii  ((11998899)),,  lliikkee  

tthhee  pprreesseenntt  ssttuuddyy..    

33..  TThhee  pprreevviioouuss  ssttuuddiieess  aarree  ddiiffffeerreenntt  iinn  tthhee  pprroocceedduurreess  bbeeiinngg  

ffoolllloowweedd  ttoo  aacchhiieevvee  tthheeiirr  aaiimmss..  TThhee  ssttuuddyy  ooff  AALL--AAbbddaallii  ((22000000))  

aaddoopptteedd  aa  cchheecckklliisstt  pprreeppaarreedd  bbyy  tthhee  rreesseeaarrcchheerr  hhiimmsseellff,,  aanndd  

aapppplliieedd  iitt  ttoo  tthhee  mmaaiinn  ssaammppllee  aafftteerr  eennssuurriinngg  iittss  vvaalliiddiittyy  aanndd  

rreelliiaabbiilliittyy..  OOtthheerrss  aaddoopptteedd  eeiitthheerr  aa  rreeaaddyy  mmaaddee  tteessttss  aass  AALL--DDoouurrii  

((11999944)),,  oorr  mmaaddee  bbyy  tthhee  rreesseeaarrcchheerr  hhiimmsseellff  ssuucchh  aass  AALL--FFaattllaawwii  

((11998899))..  TThhee  pprreesseenntt  ssttuuddyy,,  aallssoo  SSaabbiiii  ((11998888))  aaddoopptteedd  aann  

aacchhiieevveemmeenntt  tteesstt  ttoo  ffiinndd  oouutt  tthhee  eeffffeeccttiivveenneessss  ooff  LLCC  tteeaacchhiinngg  

tteecchhnniiqquueess..                                                                                                



44..  TThhee  rreessuullttss  ooff  ssoommee  ssttuuddiieess  aaggrreeee  wwiitthh  tthhee  pprreesseenntt  ssttuuddyy  iinn  tthhee  

ffoolllloowwiinngg::                                                                                          

11..  TThhee  nneecceessssiittyy  ooff  tteeaacchhiinngg  LLCC,,  aass  aa  sseeppaarraatteedd  sskkiillll..    

22..  TThhee  mmoorree  eexxppoossiinngg  ((lliisstteenniinngg))  ttoo  EEFFLL,,  tthhee  bbeetttteerr  

uunnddeerrssttaannddiinngg  ooff  EEnngglliisshh,,  wwhhiicchh  ddeemmaannddss  aaccttiivvee  eexxppoossuurree  iinn    oorr  

oouutt  ooff  tthhee  ccllaassss..                                                                                                                                              

33..  TTeeaacchhiinngg  LLCC  nneeeeddss  eennoouugghh  ttiimmee,,  eeffffoorrtt,,  ssppeecciiaall  mmaatteerriiaallss,,  

uusseeffuull  aaccttiivviittiieess,,  uussiinngg  mmuullttii--  tteecchhnnoollooggyy  ddeevviicceess,,  aanndd  aabboovvee  aallll  

ccaarreeffuullllyy  ggrraaddeedd  eexxpplliicciitt  aanndd  ssuuffffiicciieenntt  ddaattaa  pprreesseenntteedd  aaccccoorrddiinngg  

ttoo  tthhee  ccoommmmuunniiccaattiivvee  tteecchhnniiqquueess..                                                                                                                                                                                                                              

  

  

  

  

  

  

  

  

  

  

  

  

  



CCHHAAPPTTEERR  FFOOUURR::  PPRROOCCEEDDUURREESS  

                                                           

4.1 Population and Sample                                                               

              The population of this study is the students of the 

second year of the Department of English in the High Institute 

for Training Teachers. Jalo-Libya, during the academic 

year2003-2004   

Their total number is 120 female student; fifteen students have 

been excluded because they are repeating the year for the second 

time. The rest totalling 105 students represent the actual sample. 

Forty-five Students have been drawn randomly for the purpose 

of the pilot study. Those have been excluded from the 

experimental work.   

        Sixty Students have been chosen randomly to act for both 

the experimental and control groups. Those represent 50% of the 

whole population. The 60 students are distributed randomly into 

two sections. Section (A) which included 30 students was the 

experimental group, and the other was the control group; it was 

section (B) which included 30 students. Steps are taken to 

equalize them according to such variables as socio-economic 

variables, and their scores in the pre-test.  

 

 

 

 



4.2 Equalization of the Subjects                                         

                To increase the sensitivity of the experiment, and 

thereby increase the probability of detecting the effect that 

actually occurs, the researcher equated the learners on three 

variables: 

1. The learners’ Achievement scores in the pre-test.  

2. The educational level of the learners’ mothers.              

3. The educational level of the learners’ fathers.                 

 

4.2.1 The learners’ achievement Scores, in the Pre-test  

            The mean scores of the experimental group, and the 

control group in the pre-test grade were (65.333) and (66.433). 

The t-test value was (0.257), which indicated no significant 

difference between the experimental group, and the control 

group. (See table 1 and appendix B) 

 

t-test statistics for learners’ achievement scores in the pre-test: 

 

Table (1) 

t-value Standard 

Deviation 

Variance Mean No. of 

Subjects 

Group 

 

   0.257  

16.135      260.367   65.333   30 Experimental 

17.055                290.874    66.433    30 Control 

 



4.2.2 The Level of Mothers’ education                              

Both of the groups are equalized in the level of mothers’ 

education. χ
2
 value  was used to find out the significant 

differences among the students in this variable. The calculated χ2
 

value is o.484while the critical χ
2 value is 7.99 under 2 df. At 

0.05 level of significance. As in table-2-and Appendix-C-                      

                              

The level of mothers’ education: 

Table    (2)   

group Primary + 

Intermediate 

Secondary+ 

Diploma 

BA 

+ 

MA+ 

ph.D 

Computed 

χ
2
 

Value 

Ta 

ble  

χ
2
 

Value  

d.f level of 

significance 

EG 7 13 10 o.484 7.99 2      0.05 

CG 11 12 7 

 

4.2.3 The Level of Fathers’ Education   

By using χ
2
 Value, it was found that there were no significant 

differences between the two groups. The calculated χ2
 value less 

than 0.563 at 0.05 level of significance, while the critical  χ
2
 

value is 6.78 under the 2 df. See (table3). 

 

 

                                  

               



The Level of Fathers’ education: 

Table (3)       

group Primary + 

Intermediate 

Secondary+ 

Diploma 

BA 

+ 

MA+ 

ph.D 

Computed 

χ
2
 

Value 

Ta 

ble  

χ
2
 

Value  

d.f level of 

significance 

EG 10 12 8  

o.563 

 

0.678 

 

2 

 

 

0.05 

 

 

CG 7 13 10 

 

44..33  SSeelleeccttiioonn  ooff  MMaatteerriiaallss   

                Audio-visual fourteen units were chosen from a 

programme prepared by Dr. Franka & Miss Eman Al-Khaleedi 

to the English Department, University of Garyounis,Libya. See 

appendix D. The content of these units’ outlines is limited to: 

Unit1. Hello everybody; ask and answer questions about the 

people, the use of the verb “to be”.  

Unit2. Meeting people; questions and negatives, Yes/No 

questions, Everyday English, i.e. in a café.  

Unit3. The world of work; present simple, Jobs.  

Unit4. Take it easy; present simple. Leisure activities. Social 

expressions.  

Unit5. Where do you live? Is/ are prepositions, some / any, this / 

that, furniture, directions.  

 



Unit6. Can you speak English? Can/Cannot, Could/ could/not, 

was/ were, Words that soundthe same, on the phone.  

Unit7. Then and Now. Past simple, regular verbs, irregular 

verbs, silent letters, special occasions.  

Unit8. How long ago? Past simple, negative/ ago, which word is 

different? What’s the date?  

Unit9. Food you like! Count/uncount. Nouns, much/ many, 

food, polite requests.  

Unit10. Bigger and Better! Comparatives and Superlatives, have 

got. Town and Country. Directions.  

Unit11. Looking good! Present continuous. Whose? Clothes. 

Words that rhyme. In a clothes shop.  

Unit12. Life’s an adventure! Going to (future). Infinitive of 

purpose. The weather. Making suggestions.        

Unit13. How terribly clever! Question forms. Adverbs and 

adjectives. Describing feelings. Catching a train.  

Unit14. Have you ever? Present perfect + ever, never, yet, just. 

At the airport. 

 

4.4 Experiment Application   

             In this study, the length of the instruction period spent 

on teaching the two groups is nearly the whole first term of the 

academic year 2003-2004 (equivalent to fifteen weeks)                                                         

              The researcher taught the control group according to 

the traditional techniques while he taught the experimental 



group according to the communicative techniques. Each of the 

two groups the experimental and control met twice a week in 

class periods of 120 minutes in length each for one term, and 

were taught by the same instructor. 

 

4.4.1 The Control Group                                            

               Throughout the period of instruction, the following 

sets of conventional techniques were used:                          

1. Selecting the teaching points.                                  

2. Introducing the topic by discussing a familiar subject's whish 

has a relationship with a certain piece of information students 

are going to listen to.                  

3. Giving guide questions and initiating discussions before 

presenting the teaching topic.                            

44..  GGiivviinngg  rreeaassoonn..  SSttuuddeennttss  sshhoouulldd  kknnooww  hhooww,,  WWhhyy,,  aanndd  wwhheenn  ttoo  

lliisstteenn..                                                                                                  

55..  RRee--ppllaayyiinngg  tthhee  lliisstteenniinngg  ttooppiicc  ttwwiiccee  oorr  mmoorree  ttoo  hheellpp  ssttuuddeennttss  

iinnffeerr  ssoommeetthhiinngg  ffrroomm  tthhee  tteexxtt..                                                                                  

66..  EEnnhhaanncciinngg  ssttuuddeennttss’’  eexxppeeccttaattiioonnss  aabboouutt  wwhhaatt  tthheeyy  aarree  ggooiinngg  

ttoo  hheeaarr  bbyy  uussiinngg  vviissuuaall  aaiiddss  ii..ee..,,  ppiiccttuurreess,,  ddrraawwiinnggss,,  eettcc..                                                                                                                          

77..  DDiivviiddiinngg  tthhee  lliisstteenniinngg  ttooppiicc  iinnttoo  sseevveerraall  sseeccttiioonnss,,  aanndd  

cchheecckkiinngg  ccoommpprreehheennssiioonn  aafftteerr  eeaacchh  sseeccttiioonn..                                  

88..  EEnnccoouurraaggiinngg  ssttuuddeennttss  ttoo  aannsswweerr  ddiiffffeerreenntt  ttyyppeess  ooff  eexxeerrcciisseess,,  

ii..ee..,,  ttrruuee//ffaallssee,,  mmuullttiippllee--cchhooiiccee,,  eettcc..                              

99..  HHeellppiinngg  ssttuuddeennttss  ggiivvee  aa  bbrriieeff  ssuummmmaarryy  ooff  tthhee  lliisstteenniinngg  ttooppiicc..                                                                                                                      



1100..  EEnnggaaggiinngg  ssttuuddeennttss  iinn  rroollee--ppllaayy  bbaasseedd  oonn  tthhee  lliisstteenniinngg  ttooppiicc,,  

ii..ee..,,  ppeeeerr  aanndd  ggrroouupp  wwoorrkkiinngg..                                                                                                                                                                                                                                                                                                                                                                                

  

4.4.2 The Experimental Group 

The aural comprehension instructional model can be discussed 

according to the following terms: 

A. the learner goals: students are engaged in processing spoken 

discourse for functional purposes. Their practice is focused on 

LC, carrying out real tasks and using the information received. 

B. The instructional materials: the class activities are based on a 

cognitive communicative technique "listening and doing". 

Students listen to the tape, then act in the light of the 

information they received. 

            Students are asked to use the new information in 

activities such as completing a task, solving a problem, or 

listening and taking lecture notes.  

C. Procedures: students are asked to listen, process, and retain, 

to use the transmitted message to complete a task. 

D. Commentary: The context is completion of a communicative 

task where success or failure is judged in terms of whether or 

not the task is performed (Johnson, 1979:34). 

  

E. Values: the focus is on engaging students in using the content 

presented in the tape, not just answering questions about it. 



Instruction is task-oriented, not question-oriented. Students are 

encouraged to develop cognitive and meta-cognitive strategies. 

 

           Candlin and Murphy (1987:46) say that" the central 

process is language learning, and tasks present this in the form 

of problem-solving negotiation between knowledge that the 

learner holds, and new knowledge received". This activity is 

conducted through language use, and may be looked at as a 

negotiation of meaning.  

Throughout the instructional period, the following sets of 

communicative techniques were used.  

  

1. Listening and performing actions. " Ask directions".  

2. Listening and performing operations. ‘‘Constructing a figure, 

drawing a map, etc". 

3. Listening and solving problems. '' Riddles, numerical, spatial, 

etc." 

4. Listening and transcribing.'' telephone messages, writing 

notes, etc.'' 

5. Listening and summarizing information. 

6. Interactive listening and negotiating meaning. 

                  Nunan and Miller (1995:110) look at the class-

techniques for developing listening under these major heads: 

1. Developing cognitive strategies such as listening for the main 

idea, for details, and predicting.                      



2. Developing listening with other skills, i.e., listening and     

speaking, listening and pronunciation, language and vocabulary.   

3. Listening to authentic material such as weather reports, TV 

news, discussions, advertisements, etc. 

4. Using technology- phone, mail, tapes, videocassettes.    

5.Listening for academic purposes. 

6. Listening for fun.  

          Students were informed that their listening required that 

they should be aware of  tthhee  ffoolllloowwiinngg  ssttrraatteeggiieess  wwhhiillee  lliisstteenniinngg  

ttoo  iinntteerraacctt  wwiitthh  tthhee  aaccttiivviittiieess  mmoorree  eeffffeeccttiivveellyy: 

11--  TThhee  ssttuuddeenntt  sshhoouulldd  kknnooww  wwhhyy  hhee  iiss  lliisstteenniinngg..  ((RReeaassoonn))                                                                                                                                      

22--  TThhee  ssttuuddeenntt  mmaayy  pprreeddiicctt  tthhee  iinnffoorrmmaattiioonn  hhee  eexxppeeccttss  ttoo  bbee  

iinncclluuddeedd..  ((PPrreeddiiccttiioonn))                                                            

33--  TThhee  ssttuuddeenntt  mmaayy  aasssseessss  hhooww  mmuucchh  ooff  tthhee  eexxppeecctteedd  

iinnffoorrmmaattiioonn  wwiillll  bbee  nneeww  ttoo  hhiimm..  ((MMoonniittoorriinngg))                                    

44--  TThhee  ssttuuddeenntt  sshhoouulldd  tthhiinnkk  wwhhaatt  hhee  aallrreeaaddyy  kknnoowwss  aabboouutt  tthhee  

ssuubbjjeecctt..  ((MMaattcchhiinngg  aaggaaiinnsstt  hhiiss  ffrraammeewwoorrkk))          

55--  TThhee  ssttuuddeenntt  sshhoouulldd  kknnooww  wwhhaatt  ttoo  iiggnnoorree  aanndd  wwhhaatt  ttoo  sseelleecctt..  

((FFiilltteerriinngg  tthhee  mmeessssaaggee  ffoorr  rreelleevvaannccee))..                                    

 

4.5 Test Design 

              At the end of the instruction period both the 

experimental and control groups were given the same 

achievement test to measure their improvement in LC. 



                        IItt  iiss  nneecceessssaarryy  ttoo  iinnddiiccaattee  tthhaatt  LLCC  tteesstt  iiss  uussuuaallllyy  ddiiffffeerreenntt  

ffrroomm  ootthheerr  llaanngguuaaggee  sskkiillllss  ssiinnccee  iitt  iiss  uusseedd  ttoo  tteesstt  tthhee  aabbiilliittyy  ttoo  

ccoommpprreehheenndd  EEnngglliisshh  ssppookkeenn  bbyy  aa  nnaattiivvee  ssppeeaakkeerr..  VVaalleettttee  

((11997777::7744))  ssttaatteess  tthhaatt  ""tthhee  mmaaiinn  oobbjjeecctt  ooff  aa  lliisstteenniinngg  tteesstt  iiss  ttoo  

eevvaalluuaattee  ccoommpprreehheennssiioonn..  TThhee  ssttuuddeennttss''  ddeeggrreeee  ooff  ccoommpprreehheennssiioonn  

wwiillll  ddeeppeenndd  oonn  tthheeiirr  aabbiilliittyy  ttoo  ddiissccrriimmiinnaattee  pphhoonneemmeess,,  ttoo  

rreeccooggnniizzee  ssttrreessss  aanndd  iinnttoonnaattiioonn,,  aanndd  ttoo  rreettaaiinn  wwhhaatt  tthheeyy  hhaavvee  

hheeaarrdd""..  

              To fulfill the aim of this study as stated in chapter one 

'the effect of LC teaching techniques on developing language as 

manifested in the students' achievement' an achievement test 

measuring LC has been constructed by the researcher to be 

administered to the sample of the study.  

  

4.5.1 Validity 

            To secure the face validity of the test, it was exposed to a 

jury of eight university teaching staff members who are well 

known for their experience in the field of TEFL. (see Table 4). It 

is relevant here to refer to what Brown (1976:125) states "if the 

test items appear to an expert judge to represent the domain 

adequately, the test possesses content validity"((sseeee  AAppppeennddiixx  EE))..  

            Concerning content validity, Harris (1969:19) claims 

that "the test has content validity if it is designed to measure the 

mastery of a specific skill or the content of a particular course of 

study". 



        The test designed for this experiment includes items almost 

all the structures that were covered during the experimentperiod. 

In order to ensure content and face validity of the test, the items 

of the test were exposed to a jury. The researcher discussed the 

test items with the jury mentioned below, see table 4 & 

appendix E. A list of the jury member who are well-known of 

their experience in the field of TEFL, arranged alphabetically 

according to their Academic Ranks: 

 

A list of the jury member 

Table (4)  

 Academic rank Name  College  

1 Professor Abdullatif Al-Jumaily (College of Arts), 

Ph.D. 

2 

 

Professor Abdulla Al-Musawi (College of 

languages), Ph.D. 

3 

 

Assistant 

professor                 

Abdul-Jabbar 

Darwesh 

(College of 

languages), Ph.D. 

4 Assistant 

professor 

Munthir M. Al-

Dulaimi 

(College of 

languages), Ph.D.  

5 

 

Assistant 

professor                  

Abdul-Karim Jamil (College of 

Education), Ph.D. 

6 

 

Assistant 

professor 

Muayyed M. Sa'id (College of 

Education), Ph.D.   



7 

 

Assistant 

professor 

Firas M. Awad (College of 

Education).   

8 

 

Assistant 

professor 

Nahida Al-Nasiri  (College of Basic 

Education), Ph.D. 

  

4.5.2 The Pilot Study 

            Anyone who wants to prepare a multi- purpose test can 

not manage without an item analysis the test cannot take its final 

version before being tried to do this properly there has to be a 

preliminary study (Abbott & Wingard, 1981:183). After the 

validity of the test was secured, it was used in a pilot study and 

administered to a sample of 45 students. The purpose behind the 

pilot study is to:                                                                                

1. determine the suitable level of difficulty of the items.     

2. identify the discrimination power of the test items.        

3. determine the reliability of the test.                       

4. determine the average time needed to.                   

  

4.5.3 Item Analysis 

                                  OOnn  tthhee  bbaassiiss  ooff  tthhee  rreessuullttss  ooff  tthhee  ppiilloott  ssttuuddyy,,  tthhee  ffiinnaall  

vveerrssiioonn  ooff  tthhee  tteesstt  iiss  ccoommpplleetteedd  ((sseeee  AAppppeennddiixx  FF))..  TThhiiss  ffiinnaall  

vveerrssiioonn  ooff  tthhee  tteesstt  sseeccuurreedd  sseevveerraall  eesssseennttiiaall  ffeeaattuurreess  ooff  aa  ggoooodd  

tteesstt::  ccoonntteenntt  aanndd  ffaaccee  vvaalliiddiittyy,,  ssuuiittaabbiilliittyy  ooff  tthhee  lleevveell  ooff  

ddiiffffiiccuullttyy,,  ssaattiissffaaccttoorryy  ddiissccrriimmiinnaattiinngg  ppoowweerr,,  ssaattiissffaaccttoorryy  



ccooeeffffiicciieenntt  ooff  rreelliiaabbiilliittyy..  TThhiiss  mmeeaannss  tthhaatt  tthhee  tteesstt  iiss  nnooww  rreeaaddyy  

ffoorr  tthhee  ffiinnaall  aapppplliiccaattiioonn.. 

4.5.3.1 Difficulty Level of Items  

 

 

            To determine the difficulty level (DL) of the test items, 

the researcher used this formula: 

 

                  DL= HC+ LC 

                                 N                  

HC: High correction  

LC: Low correction 

                                                               (Madsen 1983:181) 

 

 

The results indicate that the difficulty level of the test items in 

the present study ranges from 0.46 to 0.65. (see Table 5 below). 

According to Bloom (1971:66) any item difficulty level that 

ranges from 0.20 to 0.80 is acceptable. 

  

  

  

  

  

  



TTaabbllee  ((55))  

DDiissccrriimmiinnaattiioonn  

PPoowweerr  ((%%))  

DDiiffffiiccuullttyy  LLeevveell  

((%%))  

IItteemm  NNuummbbeerr  

2266  4466  11  

2266  6699  22  

4433  6644  33  

3388  5522  44  

6622  4466  55  

6622  5500  66  

3388  6622  77  

3333  6600  88  

2299  4488  99  

3333  5555  1100  

2266  6600  1111  

4433  5555  1122  

2299  5522  1133  

2299  6622  1144  

2299  5577  1155  

2299  5522  1166  

2266  5500  1177  

2266  4466  1188  

2299  5577  1199  

2266  4466  2200  

 

 



4.5.3.2 Discrimination Power (DP) of Testing Items 

               Brown (1981:104) believes that when the 

discrimination power of an item is (0.20) and above, it is 

acceptable, but if the item difficulty power of the item is less 

than (0.20), it is considered weak and it should be changed or 

modified. 

  

To find out the discrimination power of each item, the following 

formula is used           

 

               HHCC            (high correction) 

      DP =  --------------------------------------------------------------------------------------------------------------------                

               LC            (low correction) 

                                   

                                                (Abbott et al, 1985:185) 

                            

          Results of applying the above formula on the test indicate 

that discrimination power of the test items; items are 

demonstrated in Table (5). The DP of the test items ranges from 

(0.26) to (0.60). Which means that it is acceptable?  

The Difficulty and Discrimination Factory of the E and C 

Groups (the Top 20% and the Bottom 25%) in the true-false 

items    

 

 



Table (6) 

Item 

number  

Right 

frequency of 

the top 

group  

Right 

frequency of 

the bottom 

group 

Discrimination 

power  

Difficulty 

level  

1 10 7 0.27 0.47 

2 15 10 0.26 0.65 

3 18 9 0.42 0.56 

4 17 8 0.40 0.51 

5 18 3 0.64 0.40 

6 17 4 0.60 0.48 

7 16 9 0.38 0.62 

8 17 4 0.33 0.80 

9 15 8 0.30 0.50 

10 14 10 0.33 0.55 

11 15 9 0.27 0.62 

12 16 8 0.44 0.54 

13 13 7 0.30 0.50 

14 16 11 0.29 0.62 

15 16 9 0.29 0.52 

16 14 7 0.28 0.57 

17 12 8 0.26 0.50 

18 13 7 0.29 0.45 

19 15 9 0.28 0.56 

20 13 8 0.28 0.48 



4.5.4 Test Reliability 

               It is the accuracy of a test. It asks whether a test given 

to the same respondents a second time would yield the same 

results. A reliable test is one that essentially gives the same 

results consistently on different occasions when the conditions 

of the test are the same (Madsen, 1983:179).                                                                   

             There are four methods to estimate the reliability of the 

test; Split halves method, Equivalent forms method, Kurder-

Richardson method, and the Test- retest method, which is used 

in the present study to refer to the stability of the learners’ 

scores when the same test was given to them.                                                                          

After three weeks, 45 students from the High Institute for 

Training Teachers out of the sample were chosen to apply the 

test for estimating its reliability. The proper   conditions of the 

good test concerning the place, the time, and the administration 

were taken into account.  By using Pearson correlation formula 

results indicated that the correlation coefficient of the reliability 

was (0.887) which is considered a high stable correlation.  

According to Hedges (1966:22-3), the reliability coefficient of 

unstandardized tests would be considered good if it reaches 

0.68.                                                              

                                                                                                    

 

 

 



4.5.5 Final Administration of the                              

                      The test in its final version was given for both the 

experimental and the control groups. Instructions were given on 

how to answer. Good examination conditions for the testees and 

complete control was exercised to ensure that no extraneous 

factor would interfere as a possible variable in the 

administration of the test. It took about three hours. 

 

4.5.6 Scoring Scheme 

             To know not only the reliability of the test itself; but 

also the reliability of the scores. Scoring objective tests such as 

the multiple-choice and true-false items is easy. Thus any failure 

to tick any choice or to state true or false is considered wrong 

responses.                                      

            As to comprehension questions and completion items, 

any response which is relevant to the topic of the given passage 

or text has been considered correct. Full responses only given 

full scores.  

11..  TThhee  rreesseeaarrcchheerr  aanndd  tthhee  sseeccoonndd  ssccoorreerr..                                      

22..  TThhee  rreesseeaarrcchheerr  aanndd  tthhee  tthhiirrdd  ssccoorreerr..                                          

33..  TThhee  sseeccoonndd  aanndd  tthhee  tthhiirrdd  ssccoorreerr,,  ttoo  tthhee  ssaammee  rreessppoonnsseess  bbyy  tthhee  

ssaammee  ssccoorreerrss..  IItt  wwaass  ffoouunndd  tthhaatt  tthhee  ccoorrrreellaattiioonn  ((PPeeaarrssoonn  

FFoorrmmuullaa))  bbeettwweeeenn  tthhee  rreesseeaarrcchheerr  aanndd  tthhee  sseeccoonndd  ssccoorreerr  wwaass  

00..8822,,  tthhee  ccoorrrreellaattiioonn  bbeettwweeeenn  tthhee  rreesseeaarrcchheerr  aanndd  tthhee  tthhiirrdd  ssccoorreerr  

wwaass  00..8800,,  aanndd  tthhee  ccoorrrreellaattiioonn  bbeettwweeeenn  tthhee  sseeccoonndd  aanndd  tthhee  tthhiirrdd  



ssccoorreerr  wwaass  00..7788..  TThhee  ccoorrrreellaattiioonn  ccooeeffffiicciieenntt  ooff  tthhee  ssccoorreerr  

rreelliiaabbiilliittyy  hhaass  bbeeeenn  eessttiimmaatteedd  bbyy  ggeettttiinngg  tthhee  aavveerraaggee  ooff  tthhee  tthhrreeee  

ccoorrrreellaattiioonnss  ccooeeffffiicciieenntt..  IItt  wwaass  ffoouunndd  tthhaatt  tthhee  ccoorrrreellaattiioonn  

ccooeeffffiicciieenntt  ooff  tthhee  ssccoorreess  rreelliiaabbiilliittyy  wwaass  00..8800,,  wwhhiicchh  wwaass  

ccoonnssiiddeerreedd  aa  hhiigghh  ccoorrrreellaattiioonn..                                                                                                                          

                                                                    

4.6 Statistical Means  

        In order to fulfil the aim of the study, the following 

statistical means have been used:                

 

1. Pearson Correlation Coefficient, to estimate the test and the 

scores reliability. 

 

                    NΣxy - ΣxΣy 

Xy= ---------------------------------------------------------- 

       √ [NΣx2
 
– (Σx)

 2
] [NΣy

2
 – (Σy)

 2
] 

 

                                         Glass and Stanley (1970:119) 

 

2. t-test for two independent groups to find out the significance 

of differences between the two groups.  

 

 

 

 

 

 



                         X1 – X2   

t=------------------------------------------------------------------------------- 

    √ (n1 – 1) s1
2 
+ (n2 – 1) s2

2 
[1/n1 + 1/n2] 

    ----------------------------------------------------------------------------------- 

                         n1 + n2 - 2      

                                        (Ibid: 295) 

Where X1 = The mean of the experimental group. 

            X2 = The mean of the control group. 

             n1 = The number of the subjects of the EG. 

             n2 = The number of the subjects of the CG. 

             S1
2
 = The variance of the EG. 

             S2
2 
= The variance of the CG.  

 

3. χ
2
 = Σ [ (fo – fe)                 Minium et al; (1999:385)  

                       fe  

Where fo = The observed frequencies. 

            fe = The expected frequencies. 

    

    

  

  

  

  

  

  

  

  

  

  

  



CHAPTER FIVE 

RESULTS, CONCLUSIONS, RECOMMENDATIONS, and SUGGESTIONS 

                                            

5.1 An Introductory Note     

                  The aim of the present study as it has been stated in 

chapter one is to investigate the effect of LC techniques on 

developing language as manifested in the students' achievement.                                                                                                                           

 

5.2 Results 

             Relevant to the aim and hypothesis of this study, at the 

end of the experiment period, and according to the procedures 

mentioned in Chapter Four, the researcher has analyzed the data 

of the post-test students' responses to determine whether there 

are significant differences between the two mean scores of the 

experimental and the control group. In this chapter, the results 

obtained by 60 second-university students of English will be 

presented and discussed.                                                                                 

                                         

5.2.1 Presentation of Results                                                              

               The researcher has compared the mean scores of the 

two groups in the post-test; the mean of the experimental group 

is 68.133, and the mean of the control group is 61.66.                                                                      

               The t-value is calculated to find out if there are 

significant differences between the mean scores of the two 

groups. The formula used is that of two independent samples.          



The t-value is 3.98; it is compared with the t-table value which 

is 2.3. This indicates that there are significant differences 

between the two groups. That is the experimental group is better 

than the control one, which means that the hypothesis that 

indicates that the achievement of the experimental group which 

is taught according to communicative techniques is superior to 

the control one which is taught according to the traditional 

techniques is accepted. See Table-7-and Appendix G. 

 

Table (7) 

The Students' Level of Achievement in LC in the Post-test  

Group Number 

of 

subjects 

Mean Variance Standard 

deviation 

t-Value 

Experimental 30 68.133 171.296 13.088  

3.98 Control 30 60.166 171.505 13.096 

                                 

5.2.2 Discussion of Results                                                           

            The statistical analysis of the post-test data indicates that 

the students' achievement in the experimental group is 

significantly higher than that of the control one. In other words, 

the mean of the experimental group is (6.31) grades higher than 

the mean of the control one. 



         On the other hand, the researcher does his best to find out 

logical answers for the questions he had raised in Chapter One 

(18). 

                  At the end of the academic year 2003-2004, the 

researcher has compared the mean scores of the two groups on 

the other subjects. The results revealed that the mean of the 

experimental group is 5.2 grades higher than the mean of the 

control one in 'RC' final-test. Also, in 'Phonetics' final-test the 

experimental group achievement is significantly higher than that 

of the control one. The mean of the experimental group is 70.5, 

while the mean of the control one is 66.7 which means that the 

mean of the experimental group is 3.8 grades higher than the 

mean of the control one. In writing and grammar the means of 

the experimental are not higher than that of the control one. See 

(Table 8). 

Table 8 

The Mean Scores of the Two Groups at the end of the Academic 

year 2003-2004  

subject E-group C-group 

LC 71.2 66.4 

RC 70.8 65.6 

Writing 68.4 68.1 

Grammar 70.1 69.3 

Phonetics 70.5 66.7 

 



           The crucial pedagogic claim of this comparison and its 

results is that teaching LC enhances students' achievement in the 

other language aspects. Since these results confirmed the theory 

of general text processing skill that underlie comprehension. By 

giving meaningful tasks which are motivating and challenging 

and based on authentic language input our students could be 

turned into active communicators. 

               This can be interpreted to mean that the 56-hour long 

listening course helped students in developing some text 

processing strategies that were used in other language fields and 

improved the other language skills.  

The results of the present study, from the researcher's point of 

view, are due to the following: 

1. The communicative techniques build up the students' 

confidence, and create an atmosphere of trust. The students feel 

that they are responsible for their learning to develop their 

communicative competence which requires meaningful 

interaction in the TL. 

2. Audio-visual authentic materials and tasks. Providing 

authentic input made comprehensible by the context are the key 

components in FL teaching and learning. 

3. Using the available technology devices offers a richer 

language learning experience and creates good listeners. 



4. Giving meaningful tasks which are motivating, challenging 

and based on authentic language input, students turn into active 

listeners. 

5. The LC course helped students in developing some text 

processing abilities that were used in other language aspects and 

improved other language skills. The results confirmed the theory 

of general text processing skill that underlies comprehension. 

 

5.3 Conclusions 

The present study in both of its theoretical and practical aspects 

has led to the following conclusions:   

1- The traditional methods, techniques and materials are not 

valid in teaching LC.  

2- The effect of the English situational approach and the 

American aural-oral approach is not beyond repetition and 

mimicry. 

3- Memorizing lists of words and grammatical rules does not 

equip our students for spontaneous conversations.  

4- LC is not a skill that can be picked up through teaching the 

other skills, but it should be taught for its own as a separated 

skill.       

5. The spoken language has a higher percentage of redundancy 

than the written language; i.e., pauses for thought, hesitations, 

false starts, and repetitions of the same ideas.     



6. LC increases the learner's ability to identify the significance 

of stress and intonation in addition to the familiarity of the 

message, prior knowledge, glances, body movements and facial 

impressions.                     

7. LC should precede production skills because new information 

is made only available to language learners through LC. A 

learner cannot produce what he does not understand.                                        

8. The speed of speech and the accents of speakers may be 

considered the two major features of authentic spoken language 

that cause the most problems for students who are used to 

listening for English native speakers. The most important 

methodological implication of these recurring problems is that 

students should be taught pronunciation.      

 

5.4 Recommendations                                                                           

In the light of the findings of the study and the related literature, 

the following recommendations are formulated:                           

1. Text-book writers in Libya at all levels should take into 

consideration the importance of teaching LC which requires a 

complete change of materials, techniques, and methods.                                                          

2. Teaching LC as a skill in its own right requires a great deal of 

effort by the teacher to overcome the difficulties of 

understanding such as the speed of speech, the accents of 

speakers, background knowledge, cultural differences, and the 

text-type.     



3. The listening programme should be given its due attention in 

terms of the number of hours of instruction. This requires a 

priori the construction of a comprehensive scheme and the 

design of general and specific objectives that aim collectively to 

prepare a highly efficient listener. 

4. According to the practical value of practice in LC which can 

be seen by elaborating the process of learning an FL in general, 

students should be trained intensively in LC. 

5. Teachers should be involved in teaching courses programmes 

designed for the purpose of acquiring and employing different 

techniques of teaching LC, being familiar with the nature of LC 

processes and appreciating its importance.                                                                                            

           In addition, students should be given more autonomy 

over their language learning, and the links between classroom- 

activities and real- world learning such as watching movies, TV 

dramas, websites, should be made obvious to them.                                                                

7. It is necessary to expose learners to an audio-visual material 

as much as possible according to their various levels in 

understanding the TL and their competence and perception of 

the context. 

8. It is essential to direct students' attention to the goals of the 

listening programme for example, listening for the gist, details, 

or the speaker's attitude.                                                                           

 

 



5.5 Suggestions for Further Studies                                                         

             Based on the findings of the present study, the 

researcher suggests the following studies to be conducted: 

1. A study may be carried to examine the effect of teaching LC 

techniques at any stage rather than the university stage. 

2. A similar study could be conducted to compare the results of 

using different types of language teaching techniques of LC 

with the conventional language teaching techniques for the 

purpose of finding out more suitable teaching techniques which 

will effect on the students' improvement in LC.  
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Appendix (A) 

 

Paralinguistic features of language 

 

Those which take place outside the formal systems of language 

"phonology, morphology, etc." 

                                                                                       

These fall into two categories:                                                                        

A. Vocal paralinguistic features. David Crystal mentions five kinds 

of what he called 'tones of voice'. 

                                                                                                    

1.   Whispering to indicate the need for secrecy.                                                                                                                                  

2. Breath ness to show deep emotion                                                                                                                  

3. Huskiness to show unimportance.                       

4. Nasality to indicate anxiety. 

5. Extra lip rounding to express greater intimacy. 

                                           

B. Physical paralinguistic features. One can convey many 

messages through using his body not language. 

 

1. Facial expression is considered as a powerful convey of 

meaning. Such as,  

Smiling which indicates pleasure.  

Raising eyebrows suggests surprise or interest. 

Biting lip indicates thought or uncertainty. 

Compressing the lips indicate obstinacy.  

Clenching of the teeth to show anger  



2. Gestures  

Shrugging shoulders indicate indifference, an attitude of I don't 

care, or I don’t know. 

Crossing arms indicate relaxation or boredom. 

Waving indicate welcome and farewell  

Scratching head indicates puzzlement. 

Crystal, D. (1987). The Cambridge Encyclopaedia of Language. 

Cambridge: Cambridge University Press.  

 

 

 

                               

 

 

 

 

 

 

 

 

 

 

 

  

 



APPENDIX (B) 

The Students’ level of achievement in English in the 

pre-test  

Experimental Group                            Control Group 

No. Scores No. Scores No. Scores No. Scores 

1. 80 16. 65 1. 85 16. 60 

2. 40 17. 75 2. 90 17. 77 

3. 90 18. 60 3. 57 18. 88 

4. 55 19. 67 4. 41 19. 60 

5. 60 20. 70 5. 48 20. 40 

6. 45 21. 73 6. 45 21. 50 

7. 48 22. 32 7. 67 22. 38 

8. 40 23. 93 8. 87 23. 92 

9. 70 24. 44 9. 91 24. 87 

10. 65 25. 70 10. 77 25. 79 

11. 60 26. 68 11. 75 26. 42 

12. 87 17. 69 12. 74 27. 47 

13. 80 28. 60 13. 71 28. 60 

14. 88 29. 47 14. 69 29. 63 

15. 80 30. 79 15. 68 30. 65 

 

X =65.333                                          X =66.433 

S =16.135                                          S =17.055 

S2 =260.367                                        S2 =290.874 



                                  APPENDIX (C) 

                    The level of Fathers’ Education 

Experimental Group Control Group  

No. Symbol No. Symbol No. Symbol No. Symbol 

1. 2 16. 1 1. 3 16. 1 

2. 3 17. 1 2. 2 17. 1 

3. 3 18. 3 3. 4 18. 3 

4. 4 19. 1 4. 3 19. 3 

5. 3 20. 4 5. 2 20. 2 

6. 2 21. 2 6. 4 21. 1 

7. 1 22. 4 7. 2 22. 1 

8. 2 23. 2 8. 3 23. 1 

9. 2 24. 3 9. 4 24. 2 

10. 3 25. 3 10. 4 25. 2 

11. 3 26. 4 11. 4 26. 2 

12. 2 27. 3 12. 3 27. 1 

13. 4 28. 1 13. 4 28. 2 

14. 4 29. 1 14. 1 29. 1 

15. 3 30. 2 15. 2 30. 2 

 

    X1 =2.542                                         X2 =2.786 

    Σ X1 =75                                           Σ X2 =80 

    Σ X12 =230                                        Σ X22 =248 

      ((ΣΣXX11))
22
  ==55888855                                                                          ((ΣΣXX22))

22
  ==66444488  



Appendix (D) 

 

A Letter to the Jury Members  

 

Dear Mr. /Mrs. ………………………... 

 

I would like to conduct a test of listening comprehension to Second-Year 

students, Department of English, the High Institute for Training Teachers. 

The test consists of three questions: a passage followed by five 

comprehension questions, true/false twenty items, and put in order six 

grammatical units. The purpose of conducting this test is to measure 

students' achievement in comprehension. 

You are kindly requested to make comments, changes, and suggestions. 

 

  Thank you very much for your cooperation and support.                               

                                                                                Barham AL-sayyed 

PPhh..DD..  CCaannddiiddaattee  

  

  

  

  

  

  

 

 



Appendix (E) 

TThhee  HHiigghh  IInnssttiittuuttee  ffoorr  TTrraaiinniinngg  TTeeaacchheerrss  

EEnngglliisshh  DDeeppaarrttmmeenntt..  

  

                              AA  ppoosstt--tteesstt  iinn  LLiisstteenniinngg  CCoommpprreehheennssiioonn                                                    1100--22--22000044  

                      FFoorr  22nndd  YYeeaarr  SSttuuddeennttss                                                                                                                                  

      

TTiimmee::  33  hhoouurrss                                                                                                                                                        

SSttuuddeenntt’’ss  nnaammee  

                                       

A demonstration to students on the post-test of LC 

 

Dear Students, 

 

You are kindly requested to read the three types of the post-test items: 

 Comprehension, true/false, and put in order questions.  

Your responses will highly be appreciated and applied to a scientific 

research. I hope that you respond to all items. Thanks.                                    

 

                                                        

  

                              QQ11..  LLiisstteenn  ttoo  tthhee  ffoolllloowwiinngg  ppaassssaaggee  ccaarreeffuullllyy,,  aanndd  tthheenn  aannsswweerr  tthhee  

qquueessttiioonnss  bbeellooww..  

MMrrss..  BBrroowwnn  wwaass  ttiirreedd  aafftteerr  hheerr  ddaayy''ss  sshhooppppiinngg  iinn  LLoonnddoonn,,  ssoo  sshhee  

wweenntt  iinnttoo  aa  rreessttaauurraanntt  ffoorr  aa  ccuupp  ooff  tteeaa  bbeeffoorree  ccaattcchhiinngg  tthhee  ttrraaiinn  

hhoommee..  WWhheenn  sshhee  hhaadd  oorrddeerreedd  hheerr  tteeaa,,  sshhee  ssuuddddeennllyy  rreemmeemmbbeerreedd  



tthhaatt  sshhee  hhaadd  bboouugghhtt  ssoommee  mmeeddiicciinnee  ffoorr  hheerr  hhuussbbaanndd  wwhhoo  hhaadd  aa  

ccoouugghh..  

Is there a chemist’s near here? She asked the waiter. Yes, madam, the 

waiter said, it is only about three minutes walk a way. Turn right when 

you go out of the restaurant, then; take the second turning to the left. You 

will find a big chemist about a hundred yards up the road on the right 

hand side. It closes at five, but if you hurry, you will just get there in 

time. She bought the cough mixture and started to make her way back to 

the restaurant but she had walked for about ten minutes and there was still 

no sign of the restaurant. Oh! I am stupid! Said Mrs. Brown I have left all 

my shopping in the restaurant and I am lost.  

1. Why had Mrs. Brown come to London? 

2. How far was the chemist from the restaurant?         

3. When did Mrs. Brown realize that she had lost?            4. Why did Mrs. 

Brown go to the restaurant? 

5. Choose a suitable title for the passage? 

 

                                                                  (30: marks) 

 

Q2. Read each statement and decide whether it is true or false. 

1. Adlai Stevenson had been welcomed warmly in Dallas a month before 

the president’s visit.                                2. The president’s car was the 

first car in the parade.        

3. The Warren commission decided that Oswald was the   killer.                                                                        

4. The author does not compare the burning log to a forsaken homeland.                                                                  

5. The writer did not help the ants escape. 



6. The author is most interested in the description of the ants. 

7. The writer implies that the ants are like refugees from a country. 

8. The police took the woman a way in the straitjacket because they 

thought that she was crazy. 

9. The woman told the police and psychiatrist to bring a straitjacket 

because she expected her husband to struggle when they tried to take him 

a way.                                  10. The man's wife did not go down to the 

garden because she was afraid of the unicorn. 

11. The story (the Unicorn in the Garden) began in the morning. 

12. What happened to Senator Stennis 'mugging' could happen to any 

one. 

13. Most crime in American cities is by poor against the poor. 

14. Senator Stennis was going to work when he was shot. 

15. It does not happen very often, but it does happen in the capital city of 

the United States. It refers to a burglary of a home. 

16. Homer read the telegram to Mrs. Sandoval because she was crying 

and could not read it.  

17. To Homer the Mexican woman was beautiful and patient.  

18. Antonio practiced writing his name all morning on the first day of 

school. 

19. Miss. Maestas knew how to speak Spanish. 

20. Antonio was happy and excited when he got to the school grounds. 

                                                                   (40:marks) 

                                                                                                   



Q3. Put this story in order and put in the correct forms of the verbs "ask, 

close, go, hold, notice, open, say, sit, start, take, throw, work". 

 

The man__________ another orange out of his bag and_________ 

opening the window. 

 

'But there are no elephants in these mountains'__________ the woman. 

 

'Because we_________ through the mountains. Oranges_______ the 

elephants a way. 

 

A woman _______ in a railway carriage when she_______ that the man 

opposite her________ an orange in his hand and looking out of the 

window. 

 

'You see?' says the man. 'It_______.' 

 

'Excuse me,' the woman__________, 'but why did you do that?' 

 

                                                           (30: marks) 

          

                              With best wishes 

                                                         

                                                        Barham AL-Sayyed           



APPENDIX (F) 

The subjects’ level of Achievement in English in the post-test.  

Experimental group                         Control group  

No. Scores No.  Scores No. Scores No. Scores 

1. 81 16. 51 1. 50 16. 60 

2. 67 17. 37 2. 80 17. 65 

3. 69 18. 63 3. 40 18. 57 

4. 87 19. 44 4. 59 19. 64 

5. 70 20. 90 5. 62 20. 94 

6. 77 21. 95 6. 70 21. 43 

7. 66 22. 81 7. 50 22. 38 

8. 78 23. 85 8. 81 23. 60 

9. 64 24. 78 9. 90 24. 55 

10. 91 25. 69 10. 78 25. 44 

11. 60 26. 97 11. 88 26. 47 

12. 57 27. 48 12. 85 27. 64 

13. 47 28. 45 13. 68 28. 51 

14. 47 29. 60 14. 78 29. 53 

15. 48 30. 55 15. 61 30. 50 

 

X =68.133                                         X =60.166 

S =171.296                                        S =171.505 

S2 =13.088                                         S2 =13.096 

 


