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ABSTRACT

This study aims at investigating the influence of using educational
games on the development of some English language skills (speaking and
writing) for fifth primary pupils. To achieve the objectives of the study,
thirteen null hypotheses have been put on after being subjected to
experiment (six of them are main null hypotheses and seven are sub-null
hypotheses).

The study is restricted to fifth primary female pupils in Ninevah
primary school for girls and Al-Awda primary school for girls too, for the
academic year 2002-2003.

The researcher has chosen the pretest-posttest equivalent (control)
groups as an experimental design. The sample of the study consists of (55)
subjects, (28) pupils represent the experimental group, and (27) pupils
represent the control group. The experimental group has been taught by
using educational games, and the control group has been taught by using
conventional method. The process of equivalence of the two groups has
been carried out in the light of the following variables: pupils’ ages, pupils’
achievement in English in mid-year examination of the academic year
2002-2003, pupils’ achievement of the preceding year, intelligence,
parents educational attainment, the degree of the pretest of both speaking
and writing skills tests. The researcher taught the experimental group as
well as the control group.

Speaking and writing skills tests are prepared by the researcher
herself to test the main and the sub-hypotheses for the current study.
Speaking skill test measures pupils’ speaking ability in pronunciation,
grammar and vocabulary, while writing skill test measures pupils’ writing
ability in writing, grammar, vocabulary, and spelling. To check its external
validity, the researcher counseled some experts. Then she applied the use
of the two skills on some external observational sample to know whether
the two skills are understood by the pupils or not and to know the time
allotted for each test. The reliability factor, however, has been computed
for each test by using the “re-test reliability method” and it was (0.95) for
the speaking skill test, while it was (0.98) for the writing skill test which
are taken to be good variables for carrying out a test.

The researcher applied the two tests on the two groups before
teaching the pupils (pre-test); she then applied them after finishing the
second term (post-test) to know the level of development of those skills
during the experiment which lasted for twelve weeks.

After treatment the statistical data by using the T-test of the two
separated groups, results indicate the following:

- There is a significant statistical difference between the mean scores
of the development of the experimental group taught by using



educational games in pretest and posttest of speaking skill, at (0.05)
significance level and in favour of the posttest.

There is a significant statistical difference between the mean scores
of the development of the experimental group taught by using
educational games in pretest and posttest of writing skill, at (0.05)
significance level and in favour of the posttest.

There is a significant statistical difference between the mean scores
of the development of the control group taught by using
conventional method in pretest and posttest of speaking skill, at
(0.05) significance level and in favour of the posttest.

There is a significant statistical difference between the mean scores
of the development of the control group taught by using
conventional method in pretest and posttest of writing skill, at (0.05)
significance level and in favour of the posttest.

There is a significant statistical difference between the mean scores
of the development of the experimental group taught by using
educational game and the control group taught by using
conventional method in the total of the posttest of speaking skill at
(0.05) significance level and in favour of the experimental group.
There is a significant statistical difference between the mean scores
of the development of the experimental and control groups in
pronunciation of the posttest of speaking skill for in favour of the
experimental group.

There is a significant statistical difference between the mean scores
of the development of the experimental and control groups in
grammar of the posttest of speaking skill for in favour of the
experimental group.

There is a significant statistical difference between the mean scores
of the development of the experimental and control group in
vocabulary of the posttest of speaking skill for in favour of the
experimental group.

There is a significant statistical difference between the mean scores
of the development of the experimental group taught by using
educational games and the control group taught by using
conventional method in the total of the posttest of writing skill at
(0.05) significance level and in favour of the experimental group.
There is a significant statistical difference between the mean scores
of the development of the experimental and control groups in
writing of the posttest of writing skill for in favour of the
experimental group.

There is a significant statistical difference between the mean scores
of the development of the experimental and control groups in



grammar of the posttest of writing skill for in favour of the
experimental group.

- There is a significant statistical difference between the mean scores
of the development of the experimental and control groups in
vocabulary of the posttest of writing skill for in favour of the
experimental group.

- There is a significant statistical difference between the mean scores
of the development of the experimental and control groups in
spelling of the posttest of writing skill for in favour of the
experimental group.

In the light of the results, the researcher put on some relevant
recommendations like teachers should use educational games that may be
useful to their pupils in order to enhance pupils’ proficiency and help them
to achieve their goals, also providing primary schools with some games
which are related to the prescribed textbook and appropriate to the level of
the pupils.

The researcher also suggested to carry out a similar study on other
language skills. She also suggested to carry out a similar study with
reference to variables like achievement, attitudes or interest.
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CHAPTER ONE

Introduction

1.1 Introductory Note:

Language is a means by which human beings communicate with
each other .

People learn a language in order to use it in real situations, this is so
because much of the language we use in every day life is motivated by a
desire for self-expression, i.e., exchanging thoughts, feelings, and
concepts, as opposed to the mere conveying of information or getting
things done (Abdul-Fatah, 1997: 8).

Language is a part of the culture of a people and the chief means by
which the members of a society communicate. A language therefore, is
both a component of culture and central network through which the other
components are expressed (Lado, 1964: 23).

Some students study a foreign language because they are attracted
by the culture of one of the target language communities. They learn the
language because they want to know more about the people who speak it
and the places, in which it is spoken. People who wish to learn a foreign
language may have any one of a great number of reasons for doing it. Many
students study English because they have to. English is a part of the school
curriculum because a decision has been taken by some one in authority that
it should be so (Harmer, 1983: 182).

Furthermore, the curriculum of teaching English is designed that it
enables the pupils upon completion to continue for studying and reading by
themselves, to increase their skills, and for specializing in any aspects of
English of their choice (Finocchiaro, 1964: 36).



In teaching, it is highly desirable to know exactly what one is
hoping to achieve as it is in all great undertaking, the teacher must consider
carefully what he is trying to do when he is teaching. As is well known,
there are four general aims to teach pupils to hear and understand the
spoken and written language and to speak and write it. There are the, four
abilities to train: hearing, reading, speaking and writing with
understanding as the main ingredient in each (Garrey, 1969: 7). So,
language learning is the acquisition of a set of skills, two of the skills, i.e.
listening and speaking are oral and two, i.e., writing and reading are written
(Al-Hamash & Younis, 1985: 16).

Consequently, teaching of English aims at developing the skills
understanding (listening, speaking, reading and writing (Finocchiaro,
1964: 52).

Adding to this, language teaching is not a mere occupation as some
teachers may think. It is an art, to be successful with young beginners. So, a
language teacher should be an actor and a stage-manager at the same time,
he should be honest and truthful (El-Bettar, 1965: 59). Also the approach
that the teacher uses in teaching should depend on the age of his pupils and
his course. Many teachers prefer the conversational approach in which
students hear, say and perhaps memorize a short dialogue (Finocchiare,
1964: 51).

So, the communicative trend is considered it as one of the modern
trends in language teaching because it considers language as a means of
communication, and the basic curriculum is based upon notions or speech
functions which are called speech acts. This trend made the linguistics
think about new styles in language teaching (Abdul-Aziz, 1983: 5).

One of the modern basic principles of language learning (especially
during the early stage) is that learning should be enjoyable. A dreary
situation hardly leads to any beneficial learning. For this reason language



teachers have inclined more towards the use of colourful pictures, pleasant
sound recording, films, and on top of all games and play (Al-Hamash,
1982: 1). One of the new styles which had increased attention by educators
IS communicative games or which are called language games (Abdul-Aziz,
1983: 5).

Educational games are described by their higher potent in attracting
attention because they include the factor of excitement. They encourage
the pupil to study and ensure his reaction with the instructional material
presented in a fluent and enjoyable style to achieve the intended purposes.
These games make the pupil positively affected in the process of learning
more than any other similar means, because the pupil uses his mental and
excitable abilities when reacting with themselves (Al-Ubeadi, 1993: 6).

The educational games are considered one of the modern attitudes
in the techniques of teaching because it motivates the learner during his
exposure of the information to interact with the teaching materials and with
other learners in teaching situations which are having intentional action. It
motivates thinking among the learners and increases their mental growth
(Subareini & Ghazawy, 1987: 121).

Also, the educational games are considered one of the means which
make the learner vital and interactive during his acquisition of the facts,
concepts, principles and processes in teaching situations which are near / or
similar to fact by the interaction of the teaching materials and with other
learners to achieve the goals (Al-Heela, 2000: 361). Teaching games as
Serbic (1976: 19) states is important because they help teachers to
transform the classroom atmosphere into a sparkling, refreshing forty
minutes period of activity, in which the pupils almost without thinking,
speak the target language as quickly as they can, using structures and

phrases naturally without having to be regimented by pattern drills.



Also, using games in class gives practice in all language skills
(Mohammed et al., 1988: 44). McFarlane et al., (2002: 4) state that using
games provide a forum in which learning arises as a result of tasks
stimulated by the content of the game, and skills are developed as a result
of playing the game.

The major favour of taking teaching from the theoretical
pronounced aspect to the world of sensed facts that have the direct impact
in the life of the child, because playing games is the best means for the
child to express himself, also it makes the adults better understand the
personality of the child. It can be used as a basis for the other teaching
methods which adults might adopt to teach the children (Al-Jarah &
Mohammed, 1989: 46).

Many researchers have proved that the educational games are
potential and powerful means of changing the behaviour and trends of the
pupil, and that by acquiring true skills which he might face in his practical
life. After that it would redirect him towards the means that he might
respond to him (Subariein & Ghazawy, 1987: 125).

Using educational games spread widely in schools especially the
primary ones for their importance and vital role in the teaching and
learning process (Al-Ubeadi, 1993: 8).

The best use of educational games has succeeded in teaching many
subjects, such as language, sciences, mathematics, social
science, ...etc. In language aspects, a great deal of studies have proved the
active role of games in pupils’ progress in their study and improvement of
their linguistic standard etc. These studies will be mentioned in the

literature review in Chapter Two.



1.2 The Significance of the Research:

In the light of the background mentioned above, the importance of

the study is dedicated by the following facts:

1-

2-

The importance of investigating the effect of using educational
games on the development of English language skills.

Providing researches and higher studies students with the results of
the current studies, tools and the procedure for conducting similar
studies in the future studies.

This study is expected to be of significance as an attempt to identify
the most efficient equipment for TEFL in elementary level.
Likewise, it is considered as one of the first studies that investigates
teaching English, as it attempts to empirically evaluate tools to build
a scale for speaking skill and writing skill at primary stage.
Providing the local and Arabic libraries with a humble scientific
effort.

1.3 The Problem of the Research:

The Iragi pupils, especially at the primary schools, suffer from

many difficulties in learning English as a foreign language, because many

teachers tend to take the lion’s share of the practice at the learners’

expense.

Some teachers think that games are a waste of time and prefer not

to use them in classroom since games sometimes have been considered

only for fun, also they believe that the pupil loses all desire to play games.

Added to this, there are no studies interested in the influence of

using educational games on the development of English language skills in

the elementary stage.



Accordingly, the problem of the current research is limited to the
following question: what is the influence of using educational games on

the development of some English language skills?

1.4 The Aim of the Research:

The current research aims to probe the influence of using
educational games as a technique of teaching English for fifth primary
pupils on the development of some English language skills, namely,
speaking and writing.

1.5 The Hypotheses:

In an attempt to achieve the main aim of the current research, the

following hypotheses have been introduced.

Main and Sub Hypotheses:

1-  Thereis no significant statistical difference between the mean scores
of the development of the experimental group taught by using
educational games in pretest and posttest of speaking skill.

2-  There is no significant statistical difference between the mean scores
of the development of the experimental group taught by using
educational games in pretest and posttest of writing skill.

3- Thereis no significant statistical difference between the mean scores
of the development of the control group taught by using
conventional method in pretest and posttest of speaking skill.

4-  There is no significant statistical difference between the mean scores
of the development of the control group taught by using
conventional method in pretest and posttest of writing skill.

5-  There is no significant statistical difference between the mean scores

of the development of the experimental group taught by using



educational games and the control group taught by using
conventional method in the total of speaking skill test .

This hypothesis has three sub-hypotheses:

5.1 There is no significant statistical difference between the mean
scores of the development of the experimental and control groups
in pronunciation of speaking skill test.

5.2 There is no significant statistical difference between the mean
scores of the development of the experimental and control groups
in grammar of speaking skill test.

5.3 There is no significant statistical difference between the mean
scores of the development of the experimental and control groups
in vocabulary of speaking skill test.

6- There is no significant statistical difference between the mean scores
of the development of the experimental group taught by using
educational games and the control group taught by using
conventional method in the total of writing skill test.

This hypothesis has four sub-hypotheses:

6.1 There is no significant statistical difference between the mean
scores of the development of the experimental and control groups
in writing of the writing skill test.

6.2 There is no significant statistical difference between the mean
scores of the development of the experimental and control groups
in grammar of writing skill test.

6.3 There is no significant statistical difference between the mean
scores of the development of the experimental and control groups
in vocabulary of writing skill test.

6.4 There is no significant statistical difference between the mean

scores of the development of the experimental and control groups in

spelling of writing skill test.



1.6 Limits of the Research:

3-

The current research is limited to:

A sample of fifth primary (female) pupils in the city center of Mosul,
during the second term of the academic year 2002-2003.

The last five units of Pupil’s Book1(A), Pupil’s Work Book 1(B)
and Manual 1 for fifth grade of the primary education stage in the
“Rafidain English Course for Iraq” (Darwesh, et al., 2002A&B). 1*
ed. textbook for teaching English to fifth primary pupils. These units
are (11, 12, 13, 14
and 15).

Only two language skills, namely speaking and writing.

1.7 Definition of the Terms:

1- Educational Games:

This term takes on different meanings for different people. It seems

to encompass an extremely varied collection of activities.

Good (1973) in the Dictionary of Education, defines games as “an
educational technique in which the student is presented with a
situation involving choices which are made in simulated real life
situation and the choices, which then produce some type of payoff,
such as a reward or deprivation dictated either by chance or by the
choice of strategies made by the student”. (Good, 1973: 257).
Cortez (1978) defines a game as “an activity designed to stimulate
and sustain interest while affording the learner practice in listening
and / or speaking for purpose of language acquisition (Cortez, 1978:
204).



- Badawi (1980) defines a game as ‘““an activity which is participated
by a number of pupils within a specific rules in order to achieve
specific objectives” (Badawi, 1980: 138).

- Byrne (1995) gives the following definition to games as “a form of
play governed by rules. Games should be enjoyable. They are not
just a diversion, a break from routine activities, but a way of getting
the learner to use the language in the course of the game” (Deesri,
2002: 1).

- Bugahhoos and Obaid (1997) define a game as “a systemic activity
in a group of rules and systems done by one or two pupils or a group
of pupils in order to achieve the previously specified objectives”.
(Bugahhoos and Obaid 1997: 412)

For the purpose of this study, the researcher defines educational
games as instructional activities which are prepared in the form of games
and done by fifth primary female class, i.e., experimental group inside the
class (during the experiment) and under the supervision and control of the
teacher (the researcher herself) in order to achieve the specific objectives
in the lesson plan which are prepared for the purpose of the current

research.

2- Skill:
- Good (1973) in the Dictionary of Education defines skill as “anything
that the individual has learned to do with ease and precision; may be
either a physical or mental performance”. (Good: 1973: 536).

- Borger & Seaborne (1984) define skill as “a complex activity which
demands a period of purposeful training and organized practice in
order to achieve an appropriate method” (Al —Kubeasi & Al-Dahery,
2000: 101).
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Hornby et al., (1985) define skill as “an ability to do something
expertly and well” (Hornby, et al. 1985: 805).

Harr’e and Lamb (1986) define skill as “Capabilities to perform
particular tasks or to achieve a particular goal. Many skills can be
acquired, sometimes after along period of training and practice”
(Harr’e & Lamb, 1986: 225).

Abu Jadoo (2000) defines skill as “ a type of perfect performance
aiming at achieving an action or a specific assignment, whether
simple or complex, and the skill as an accuracy perfect is developed
by learning, also skill is measured by accuracy and rapidity (speed)
factors” (Abu Jadoo, 2000: 480).

For the purpose of this study, the researcher defines skill as “an

ability of primary stage pupils to use the spoken aspect of English

language, namely pronunciation, vocabulary and grammar, also the use of

the written aspect of English language, namely writing grammar,

vocabulary and spelling with expert and well.

3- Speaking Skills:

El-Bettar (1965) defines speech as “the foundation of reading and
writing, or the ability to say what the person wants to say”
(El-Bettar, 1965: 11).

Good (1973) defines speech skill as “the use of oral language or of
language generally” (Good, 1973: 537).

Al-Khuli (1981) defines speaking skill as “a correct pronunciation,
intonation and speaking with appropriate speed” (Al-Khuli, 1981:
456).



11

Based on our previous definition for speaking skill, the researcher
can define speaking skill as the pupil’s ability of primary stage to say what
s/he wants, using words and sentences with correct pronunciation,
vocabulary and grammar. This skill can be measured by evaluating pupils’

marks (scores) obtained from speaking skill test given to them.

4- Writing Skills:

- Paulston et al., (1976) define writing skill as “one way of providing
variety in classroom procedures, and it also makes possible
individualized work in large classes. Writing tends to increase
retention and makes a valuable source for later reference” (Paulston
et la., 1976: 203).

- Al-Hamash & Abdul-Rahim (1980) define writing as “a skill which
involves a number of practice and repetition to grow” (Al-Hamash
& Abdul-Rahim, 1980: 103).

Based on our previous definition for writing skill, the researcher
can define writing skill as the ability of primary stage pupils to write words
and sentences, using correct vocabulary, grammar and spelling. This skill
can be measured by evaluating pupils’ marks (scores) obtained from

writing skill test given to them.
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CHAPTER TWO

Theoretical Background and Literature

Review

2.1 Introductory Note:

In spite of the difference in the viewpoints of the educators and
philosophers and the variety of theories concerning the use of educational
games, the educational games have been widely used in the field of
education and teaching. Thus, they were considered a favourite approach
in the students’ education and teaching (Al-Ta’i, 1982:19).

The Arab scientists such as: 1bn- Khaldun, Al Ghazali and 1bn Sina
have emphasized including games through the process of learning
(Al-Ta’i, 1982:20), also Jean Jacque Rousseau recommended that the child
should be left in the environment in order to learn. Friedrich Frobel has
also emphasized that playing is the basic motor of learning. Thus, he has
established a kindergarten for the children whose teaching depends upon
playing (Mahmood, 2000:73) (Al-Kinani, 1997: 16). Then, Maria
Montessori has also adopted the principle of playing as an important
approach in the education of the children.So she has set new sets to the
houses of children and has enabled them to enjoy playing in them in order
that she can train their senses on shifting subjectively from a simple action
to a more complicated one with some guidance (Al-Kinani, 1997: 16).

Thus, the great number of schools and kindergartens are established
and depended upon learning through educational games as a result of the
conclusions made by a great number of studies and researches which
concentrate on the importance of educational games. Many ancient and

modern scientists, such as the German philosopher Lazarus, Schiler
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Spencer, the American scientist Stanley Hall, Karl Groos, Carr, Konorad
lange , Piaget, Janne and Bruner (Al-Kinani, 1997: 16-17) have asked for
the importance of playing as an educational approach.

Moreover, there are many research papers which have uncovered
new meaning for games or playing according to which games are
considered as a means of decreasing energy, and emphasized including
games through the educational syllabus in all stages of teaching especially
in the early stage. Consequently, teachers and supervisors of schools
should know the meaning of games as well as the functions and advantages
provided by them. They should also have knowledge of the types of games
practised by the students in the different stages of their growth in addition
to their designs, uses or operation inside the classroom and their evaluation
(Al- Sua’ud, 1985: 124).

The use of educational games is considered one of the styles of
teaching because it motivates the pupil while presenting information to
interact with the educational subjects and with other pupils through
educational situations having vivid aimed action which motivates thinking
among learners, and increases their mental growth (Subareini and
Ghazawy, 1987:121) ( Mahmood, 2000: 74) ( Al-Heela, 2000: 362)
(Abu-Rayya & Hamdi, 2001: 164). So, the pupil learns through playing
with others, cooperation, self-denail, taking, giving and respecting others
rights. Thus, the pupil learns how to be true, faithful, friendly,
trust worthy and able of controlling his emotions during his/her winning or
loss (Mulas, 1985: 130). Games also give the pupil both confidence and
oral practice (Arnold, 1979: 205).

Whenever educational games are well-designed, supervised and set,
they will have an affective role in organizing learning and providing
opportunities for the normal and complete growth of the students. The

students have got a great interest in practising games as they support them
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with positive attitudes towards learning subjects and their teachers
(Al-Kinani, 1997:18). That is why the use of educational games has spread
in the educational field and has been more commonly used since the 1960
of the twentieth century (Subareini & Ghazawy, 1987: 125, Al-Heela,
2000: 364).

So the educational games are simple samples of reality through
which the learner goes through situations similar to those of daily life and
he practises roles similar to those practised by the adults in their life.
Hence, the games’ basic idea is to make the pupil a positive participant in
the educational position through which s/he will acquire the concepts,
practises the skills, possesses attitudes and puts hypotheses, asks questions,
works in a team, puts plans, and makes decisions to reach a solution for the
problem he is having. This is how the scientific subject is considered as a
means used by the learner to solve a certain problem, and thus, it has an
applied function in his/her daily life (Al-Kinani, 1997: 18).

The educational games have grown in recent years because of the
industrial development and they bring audio visual educational games
among which are the static and dynamic, the simple and complicated, in
addition to individual and collective games. The fields of educational
games have also varied to touch all fields of knowledge which concerns the
teacher, some of which asks for an increase in the total visual tangible
pictures and words to develop his ability to distinguish, analyse, synthesize
or acquire the skills which he needs in achieving the intellectual growth,
technical, nervous, muscular, and so on. The preference the schools has
been measured according to their extent of possession of the educational
games regardless of their importance in fulfilling the aims or the
approaches of its adaptation to the teaching situations (Al-Heela,
2000:361).



Yo

The educational games are used in the teaching and application in
various subjects such as science, mathematics, social sciences, economics
administration and other subjects, because of the benefits of this technique
in presenting the teaching material in a suspenseful way which is near to
fact and urging motivation, by the use of educational instruments and
equipments which provide safety and peace for the learner especially in the
case of the vocational practice. As the case in using any educational means
in a classroom, the teacher, while using the educational games, has to be
familiar with the content of the game and its goals, prepare the educational
environment in a way that helps to perform the games as well as preparing
the minds of the learners to the content of the game, and what he expects
from them to do in the discussion and activities of the game (Subareini
&Ghazawy, 1987: 121).

The best use of educational games has succeeded in teaching many
fields of language. A great deal of studies have proved the active roles of
the game in the pupils’ progress in their study and linguistic level, such as
Humphry’s study which aims at identifying the influence of active playing
in developing the language concepts among third year students
(Humphrey,1970: 30-31). Lewis has also made a study that aims at
knowing the effect of some academic games in teaching the use of
language skills to the intermediate second year students in one of the
private schools in the city of Fredrick in the state of Maryland
(Lewis, 1976: 6224).

Al- Nymraat has also made study that aims at investigating the
influence of some games in vocabulary achievement (Al-Nymraat,
1995:1-3). The study of Keen has also sought for the effects of using
games in performing the spelling of the preparatory third, fourth and fifth
year pupils. (Keen, 1984: 1024).
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Many other studies have also indicated that vivid, active role of
using the educational games in changing the learner’s behaviour and
attitude as they add an atmosphere of pleasure and interest (Subareini and
Chazawy, 1987: 125).

2.1.1 The Historical of Development of the Educational
Games:

The ancestor of educational game is the war game. War games have
been in existence for centuries (chess, for example, is in all essentials a war
game) but were first extensively developed during the nineteenth century
for training and for predicting the outcomes for various military strategies.
The most direct descendant of war games is the international relations
simulation ( Deighton, 1971: 108).

In 1950s the Rand Corporation developed several games in which
players took the parts of decision —make