

30

The Effect of Teaching Critical Reading Strategies on Iraqi EFL Learners’ Vocabulary Achievement




MA. In Methods of Teaching English
College of Basic Education
Diyala University

29th April,  2015





















Abstract
 This study is an attempt at investigating whether teaching  critical reading strategies have any significant effect on Iraqi EFL learners' vocabulary achievement . To fulfill the aims of the study, the researcher adopted the experimental design . The sample of the study consists of (69) students divided into (35) students for the experimental group and (34) students for the controlled one. The sample is randomly chosen from University of Diyala / College of Basic Education /English Department in the second term of the academic year (2014-2015) .
A reading test is designed and validated to be used as a pre and post test for the two groups of the students. The test is done after teaching vocabulary to each group seperately for two months (from October 2014-December 2014). The exprimetal group was taugh using critical strategies, whereas the contrlled group was taught by the traditional method only. The data are analyzed statistically by using t-test formula to measure the difference between the performance of the experimental group in the pre and post test. 
 The data are analyzed statistically by using t-test formula to measure the difference between the performance of the experimental group in the pre and post test.  
      The Analysis of the results proved that there is a statistically significant difference between the mean scores of the two groups in favour of the experimental group at each level of the  reading skills in the post test. In the light of those findings, the researcher suggest some recommendations that are hoped to be helpful for syllabus designers, supervisors and English language teachers.
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1. The Statement of the Problem  	
     Reading is a basic communication skill. It enables all students to pursue their studies and interest in all fields of knowledge. It is very necessary for EFL students since it brings them to contact with the new language and help them to think and express themselves both in speaking and writing ( Sikiotis, 1981:300). Reading is a central element in both native and foreign language programmes. It is the ability of a person to understand well the written text that author wants to convey. Richards and Schmidt (2002:134) refer to critical reading as"reading in which the reader reacts critically to what he or she is reading, through relating the content of reading material to personal standards, values, attitudes or beliefs, i.e. going beyond what is said in the text and critically evaluating the relevance and value of what is read".                                                                                                                                                                     Coady (1999:182) indicates that vocabulary learning dominantly occurs through reading, with the learner guessing at the meaning of unknown words. Hedge (2000:118) recommends that learners infer new words in conditions which require more meticulous analysis and decision making. Varaprasad (1997:63 ) argues, thinking and reading critically help students judge the text, make arguments, and give reasons at later stages. Critical reading not only empowers students in EFL learning skills such as vocabulary and reading, but also teaches them how to reach real understanding of texts and how to think about them with a critical view. In Iraq, EFL learners are "word by word" readers and their level of achievement in reading is low ( Al-Jubouri, 2003:1). For this, EFL teachers and instuctors must understand the causes of difficulties in comprehension and help readers to overcome their problems in comprehending what they read.  
1.1 Aims 
       This study aims at:
 1- investigating  the effect of using critical  reading on college students'  vocabulary achievement and, 
 2-improving students understanding of critical reading. 
1.2.The Hypothesis 
        The aims of this study will be achieved through verifying the following  hypothesis:
There is  statistically significant difference between the vocabulary achievement  of the students who are taught vocabulary according to critical reading and that of the students who are taught vocabulary according to traditional techniques. 
1.3 The Value 
         The value of the study stems from the significance of learning vocabulary as an essential aspect of the process of teaching EFL.This study may also be valuable for teachers of English, teachers trainers, educators, supervisors and EFL learners.
1.4 The Limits 
       This study is limited to first – year students /morning  class at the Department of English, College of Basic Education \University of Diyala, during the academic year (2014-2015).
1.5 Definitions of the Basic Terms
     For the purpose of clarifing the major terms which are used in this study they are defined as follows:
1.5.1 Effect 
Good ( 1973:195) defines it as the effect of the experimental factor under controlled conditions on the control variables.
1.5.2 Critical Reading 
        Carter and Nunan (2002: 220) say that critical reading is "a reading practice which attends to the ideological underpining of text, as singaled not so much by what writer chooses as a topic but how people, places, and events are talked about".
Richards and Schmidt (2002:134) define critical reading as "a reading in which the reader reacts critically to what he or she is reading, through relating the content of reading material.
1-5-3 Achievement
Achievement is the individual progress towards the instructional objectives of a specifc study ( Darwesh and Jarah,1997:124).
1-5-4 Vocabulary 
    Vocabulary is a list of words and, often phrases, abbreviation, inflectional forms usually arranged in alphabetical order( Webster Dictionary,2002:1600). 














Section Two : Theoretical Background
2. Critical Reading 
    McDonald 2004, as cited in Tomasek (2009:118) defines critical reading as an alternative way of reading that goes beyond that "typical approaches to reading such as information processing or personal response". Critical reading demands the reader to make judgements about what the other students read; this kind of reading requires posing and answering questions about the text and the author. Richards and Schmidt (2002:134) refer to critical reading as "Reading in which the reader reacts critically to what he or she is reading, through relating the content of reading material to personal standards, values, attitudes or beliefs, i.e. going beyond what is said in the text and critically evaluating the relevancy and value of what is read".  Carter and Nunan (2002:220) define critical reading as "a reading practice which attends to the ideological underpinning of text, as signaled not so much by what the writer chooses as a topic but how people, places and events are talked about". From an educational point of view, it is important for students to be capable of reading expository texts critically; reasoning through reading is an ability widely needed in educational curriculum. Furthermore, Jones (2002) says critical reading not only empowers students in EFL learning skills such as vocabulary and reading, but also teaches them how to reach real understanding of texts and how to think about them with a critical view. A critical reader performs a mental action on the word-form and makes associations between the context and his own personal knowledge to infer word meanings. 
2.1.Critical Reading Strategies
Sousa (2004:105-106) adopts different strategies about critical reading which include previewing, contextualizing, questioning, reflecting, outlining and summarizing , evaluating an argument, and comparing and contrasting related readings. 
 A - Previewing is learning about a text before reading it and entails production based on the heading and subheadings, for example scanning and skimming. 
B- Contextualizing requires placing a text in its historical, biographical and cultural contexts which includes making inferences and synthesizing. 
C-In questioning the readers should ask questions about content and in reflecting they should examine their own responses and reflect upon the challenges to their personal beliefs and values and entails annotating, highlighting , and note taking. 
D- Outlining and summarizing require the readers to identify the main ideas and to restate and paraphrase. 
E- In evaluating an argument which is testing the logic of the text as well as its credibility and emotional impact, readers are oftern asked to determine fact and opinion, find cause and effect relationships, determine claim and support, determine premise and conclusion, and finally analyze, interpret, and argue about the text. 

F- Comparing and contrasting the related readings encompass exploring the similarities and differences among texts for a better understanding .
2.2. Principles of Critical Thinking
  Terrberry, (2005) as cited in Hussan (2011:59) suggests the following principles of critical thinking:
1) Clarity and precision: every sentence and word must make an exact point. Vague words or incomplete thought create gaps in reasoning and destroy rational thoughts. 
2) Accuracy: every conclusion must support the author's claim with verfiable evidence. An evidence that does not support the claim is not relevant; evidence that support something other than the claim is not accurate.
3) Relevance: every idea and conclusion should relate back to the purpose. At the end of every paragraph, a reader should ask if the information provided supports the purpose of the paper.
4) Depth: writers who address the topic superficially open themselves to criticim from various angles or point of view. 
5) Logic: a stated purpose and the evidence presented.
2.3. Factors Affecting Reading 
  Shermilia (1999:22) and (Guy etal,1989:53) mention many factors may affect the skills of reading.
2.3.1. Sociological Factors
   Language background depends on the extent of experience. Though the school can do much in the matter of language background and general experiences with speech and vocabulary, reading ability is a concomitant of home conditions. There is a close relation between reading and social factors. Home background can include:
a) economic condition,
b) apportunities for playing and social experiences,
c) quality of family life in terms of inter- parental relationship and,
d) amount of reading done in home and the availbility of books 
2.3.2 Psychological Factors 
     Reading is an interpretation of graphic symbols. It is the identification of the symbols association of appropriate meaning with them. Reading involves an interaction between the writer and the reader. The reader interprets what he reads and associates it with his past experience, and projects beyond it in terms of ideas, relations and categorization .



2.3.3.Physiological Factors
      Various physical deficiencies cause reading disability. Visual, auditory, speech impairments and neurological status are some deficiencies which cause reading disability. Correction of visual defects enables children to learn to read more easily. Both the ability to pronounce words correctly and the ability to understand what they mean are based on a children's language ability, which has been acquired through listening.
2.3.4 Teacher Related Factors
    Reading is a complex process made of many interrelated skills and abilities. Any success in teaching children to read depends on the teacher. The teacher who is inept because of poor training, lack of experience or a slavish devotion to inflexible routine, is unable to adjust reading instruction to the varied needs of the students .
2.4. The Principles of Teaching Reading
Day and Bamford, (1998:7-8) suggest the following principles to be taken into consideration in any English reading comprehension lesson:
1) The purposes  of reading are usually related to pleasure, information, and general understanding,
2) Students select what they want to read due to their interest and level of comprehension,
3) The teacher is a model of a reader, an active member of the classroom community, and demonstrating what is meant to be a reader,
4) The teacher orients students to the goals of the programme, explain the methodology,
5) Dictionaries are rarely used during the reading because it makes fluent reading difficult and,
6) Students read as much as possible inside and outside classrooms.

2.5. Teaching Second Language Vocabulary
     In the literature, teaching and learning vocabulary was not given a due attention. In the early 1970s Wilkins wrote : 'Linguists have had remarkably little to say about vocabulary and one can find very few studies which could be of any practical interest for language teachers (Hedge, 2000:110), and almost a decade later Meara (1980:221) comments that vocabulary acquisition had received short shift from applied linguistics. In order to understand well the task involved in learning vocabulary of the English language, we need to look at two aspects of meaning: the first concentration the link between meaning and the world to which words refer. The second involves the sense relations that exist among words.                                                          
     English language, like any other language, has different areas that students may study, such as vocabulary, grammar, spelling and listening were often given little priority in second language programms, but recently there has been a renewed interest in the nature of vocabulary and its role in learning and teaching                 Richard and Renandya(2002:255). Thornbury (2002:22) focuses on the teacher role of encouraging an enthusiasm for vocabulary acquisition, and provides learners with strategies for self-directed learning. The most important things that students need to know about a lexical item are its written and spoken form and its most usual meaning. Laraba (2007:136) concludes that "foreign language vocabulary learning is determined by similarities that may exist at different levels, between the first language and the second or foreign language learnt. Nation( 1990:31) proposes the following list of different kinds of knowledge that a person must master in order to know a word: 
a) The meaning (s) of the word,
b) The written form of the word,
c) The spoken form of the word,
d) The grammatical behavioral of the word,
e) The collections of the word,
f) The register of the word ,
g) The associations of the word and,
h) The frequency of the word .
2.6.Vocabulary Retention in Language Learning
      Vocabulary retention is an essential factor in learning English as a foreign language. Vocabulary retention has been defined as the ability to recall or remember things after an interval of time: In language teaching, retention of what has been taught( grammar rules and vocabulary ) may depend on the quality of teaching, the interest of the learners, or the meaningfulness of the materials" Muhammed (2009:16) defines vocabulary retention as the ability to keep the acquired vocabulary and retrieve it after a period of time to use it in different language contexts." Thornbuy (2002:23) indicates that learning is remembering, the learner needs not only to learn a lot of words, but to remember them. For long-term recall, the successful learner not only can analyze and rehearse the new word and its meaning, but also can elaborate the word meaning complex and establish it within a suitable network of meaning. This elaboration probably increases the chances that the word and its meaning will be available for us at a later time.            Haycraft (1978 as cited in Khabiri and Pakzad, 2012:82) states that the words which are related to each other can be easily retained, because using the meaning of words together with the whole meaning of the sentences in which they are embedded in the deepest level of processing and ensures the best retention.
 
2.7.Criteria for Selecting a Vocabulary
   The criteria which may be used to select vocabulary are as follows:
a) Frequency
It seems self-evident that it is sensible to teach the most frequent words in any language before the more usual ones are taught as they are likely to be the most useful ones for learners of that language. But frequency is a more complex rather than it looks, and it is unlikely that any syllabus or coursebook would want to stick to frequency lists alone          ( Wallace, 1988:16).
b) Range 
       A word may be quite frequent, but a majority or even all of its occurences might be  in just one or two contexts. In this case, although its frequency might look significant, its range might be quite small. The most useful words for the learners then are those which are frequent and occur across a wide variety of contexts (ibid, 1988: 17).
c) Availability or Expediency
       Words may be learnt or taught because they are seen to be of special relevance to particular situations in which the learner finds himself, or might find himself ( Wallence, 1988:16). Thus , although "chalk" or "board" have a very low frequency and restricted range, because they name things which the learner can see and touch and which the teacher can use in his or her teaching  ( Gairns and Redman, 1989:59).
d) Specific Need on the Learners' Part.
       It is possible for students to feel they need or be interested in different words to those suggested by the teacher or coursebook, something to be taken into account for the sake of motivation. In fact, their needs or interests perhaps do not even coincide with those of the group or class. Our challenge here as teachers is to combine the collective and the individual. Gairn and Redman (1989:57) suggest allowing students to select any words they wish from a text and, within a given limit of time, to work on them using a dictionary, alongside conventional vocabulary work on the text. In this way learners are encouraged to recognize their own needs, and are assisted in developing their ability to pursue those needs in organized or productive ways.
  E) Learnability 
      According to McCarthy (1990:86) "the difficulity or lack of difficulity, a word presents may override its frequency and range, and decisions to bring forward or postpone the teaching of an item may be based on learnability". Here we may include words with some spelling difficulities, phonological difficulities, difficult syntactic properties, impossibility or relating the item to one's world of experience or culture.
F) Cultural Factors 
     As learners develop their vocabulary knowledge, they acquire not only new words but also new meanings associated with words they have already learned. These are acquired gradually as words are met in different contexts and eventually a word might have extensive and complex meaning associations. Ecos (1979) comments that every word is potentially a text. This implies that, in order to interpret both meaning correctly and to choose vocabulary appropriately, learners need to become aware of such nuances. Furthemore, many of these will be culturally influenced and may not be easily accessible ( Hedge,2000: 123).
2. 8. Student-Centred Learning
Students–centred learning can also take place in different ways such as by allowing them to ask other students in the classroom, by using a dictionary or through contextual guesswork. As regards the proper and efficient use of a dictionary, it is something that students certainly ought to be trained in, if only as a way of helping the student to be independent of the teacher and classroom. On the other hand, many of the students' errors derive from its wrong usage. Nevertheless, recourse to the dictionary should not be typical of every reading session as : 
· it may encourage the tendency to concentrate on individual words rather than on overall meaning, 
· the learner may not attempt to use the context to decode meaning, and 
· over-frequent use of the dictionary slows up the flow of reading, and makes the passage more boring to read and perhaps even more difficult to understand since concertration is interrupted (Wallace,1988:43).

We may also choose to teach vocabulary within a written context, specially at intermediate and advance levels. If we are thinking about a comprehension lesson, the teacher should make sure that the students have at least a general understanding of the passage. The usual procedure would be to ask questions to establish the general sense of the passage first and then continue with more specific questions about the meanings of pieces of the text and individual words. This technique is probably the most efficient in the long run. As the teacher will only be able to teach the student a small percentage of the words that he or she will later need, it seems to be a good idea to promote extensive reading so that the Student's vocabulary can grow naturally (Nuttall,1988:66). students must be taught to use sentence structure to establish the grammatical category of the new item, word structure to find out the type of word it is and its meaning, as well as contextual, logical and cultural clues to discover the meaning.
Section Three: The Procedures.
3.Experiment 
       The design of this experiment includes the slection of the two groups randomly. Both groups where submitted to a pre-posttest. The experimental group was taught vocabulary through using critical reading strategies, whereas the control group was taught vocabulary according to traditional stragegies. The scores of both groups were compared to see if there is any significant differences between the two groups or not.
3.1. Population and Sample Selection
     The population of the present study is first-year students  morning class at the Department of English –College of Basic Education- Diyala University during the academic year (2014-2015 ). The sample has been chosen randomly from the population mentioned above. It has been found there are two sections for the first stage at the department of English, they are sections ( A ) and ( B ). One of these sections has randomly been selected to be the control group and the other one to be as control group. Section A included ( 37) students and section B included ( 38 ) students. Two students from A and four from B are excluded from the experiment because they are repeaters in this grade. Thus the final number of the sample sugjects is (69) students. See Table ( 1 ).




	Taltable ( 1 )  The Number of Subjects before and after Excluding the  Repeaters

	Group
	Section
	No.
	Repeaters
	Final No.

	EG
	A
	37
	2
	35

	CG
	B
	38
	4
	34

	Total
	

	75
	6
	69


3.2.Equivalence of the Sample
     The researcher tried to control some of the variables that may affect the experiment. These variables are : students' ages , parents' education and the students' scores in the pretest. The differences were tested at 0.05, level of significance, using the t-test formula for two independent samples and chi-square formula. It was found out that the subjects of the experimental and control groups were matched on the above mentioned variables since there are no statistically significance differences between the two groups.  
3.2.1.The Age of Students.
        The age of the students of the control group is compared with that of the experimental group.The researcher used the t-test formula for two independent samples. The average age of subjects in both groups was different. The mean of the experimental group was (18.86) months, and that of the control group was (18.9) months.  t-test score was (0.223) which indicated no significant difference at (58) level between the two groups in age. See Table ( 2 ).



	Table (  2 ) The Mean, Standard Deviation and T-value of the Subjects’ Age

	Group
	No.
	M
	SD
	Df
	T-value

	
	
	
	
	
	Calculated
	Tabulated

	EG
	50
	18.86
	0.39
	58
	0.223
	2.00

	CG
	50
	18.9
	0.57
	
	
	


3.3.2 The Level of Fathers' Education
       Chi-square formula is used for two independent samples to determine whether there are any significant differences among the two groups in the level of fathers' education. Educational qualifications are classified as follows:
	Table ( 3 ) Frequency and Chi-square Value for the Fathers’ Education 

	

Group 
	

No.
	Illiterate  
	Primary 
	Intermediate
	Secondary 
	Diploma 
	University 
	Df
	Chi-value

	
	
	
	
	
	
	
	
	
	Computed  
	Tabulated  

	EG 
	35
	2
	10
	7
	5
	3
	8
	3
	1.451
	7.815

	CG
	34
	1
	7
	10
	6
	4
	6
	
	
	

	Total 
	69
	3
	17
	17
	11
	7
	14
	
	
	










3.2.3The Level of Mothers' Education 
       As for the mothers' level of education, table (3) shows that there was no significant difference as well, and that the two groups were equivalent in this variable. They were treated in the same way as in dealing with the level of fathers' education.
	Table ( 3 ) Frequency and Chi-square Value for the Mothers’ Education

	

Group 
	

No.
	Illiterate  
	Primary 
	Intermediate
	Secondary 
	Diploma 
	University 
	

df
	Chi-value

	
	
	
	
	
	
	
	
	
	Computed  
	Table-value

	EG 
	35
	6
	10
	5
	6
	4          4
	4
	0.791
	9.49

	CG
	34
	5
	9
	6
	8
	4             2
	
	
	

	Total 
	69
	11
	19
	11
	14
	8
	6
	
	
	


3.2. 4. The Students' scores on the pre- test
        To ensure that the sample subjects are equivalent in their previous English language proficiency, the researcher applied the reading test before starting the experiment. The results of the subjects were recorded and statically analyzed by using t-test. Table ( 4 ) shows the mean and the standard deviation of each group in English previous learning. The results analyzed indicates that there are no statistically significant differences between the experimental and the control groups at (0.05) level.(See Appendix  A  ).
	Table ( 4 ) The Mean, Standard Deviation and T-value of the Students’ Achievement on the Pretest

	Group
	No.
	M
	SD
	Df
	T-value

	
	
	
	
	
	Calculated
	Tabulated

	EG
	35
	14.542
	4.094
	67
	0.67
	1.99

	CG
	34
	13.852
	4.557
	
	
	






3.3. Validity of the Test 
        One of the most important aspects which must be considered when selecting or constructing a test is its validity, which can be defined as "measuring the instrument appropriateness to meet the identified educational needs of the teacher"(Lado, 1964:50). According to McNamara (2000: 133) validity is "the extent to which a test meets the expectations of those involved in its use, e.g. administers, teachers, candidates and test score users." Heaton (1988:160) says that, most designers of communicative tests regard face validity, as the most important of all types of test validity. 
3.4. The pilot Administration of the Test
    On the 15 February 20015, a pilot administration of the test was carried out. The test was experiementally tried out on a sample of 69 students who were selected randomly from first year students English department –College of Basic Education. 
   The aims of this application are to:
1. Check the time that students need to answer the test, 
1. Identify the discrimination power of the test items, 
1. Determine the appropriate time required;
1. Discover how test takers respond to the test task;  
1. Secure the clarity of the tests items, and
1. Find out the reliability of the test.


3.5. Reliability of the Test 
       Reliability is a quality of the test scores which refers to the consistency of measures across different items, test forms, and raters and other characteristics of measurement context (Lado, 1972:330). According to  Harmer (2001:322), a good test should give consistent results. In practice, reliability is enhanced by making test instructions absolutely clear, restricting the scope for variety in the answers, and making sure that test conditions remain constant.
3.6.Instructional Material and Lesson Plan
    The instructional material for this study was four passage ( A very Dear cat , Pioneer Pilots , Mary had a Little Lamb and The Greatest Bridge) which where selected from the first year RC textbook "Developing Skills". By L.G. Alexander. 
Behavioral Objectives:
The behavioral objectives of this study are :
a. To enable students determine the important ideas from a reading passage while discussing vocabulary, developing ideas and questions.
b. To enable equal participation of each and evey class member, including anyone who be too shy or fearful to participate orally.
c. To enable students monitor their own learning and thinking. 



Section Four :The Results Conclusions, Recommendations and Suggestions.
4. The Results of the Post-test.
	The results of the pupils’ performance on the post- test reveal that the average score of the (EG) is (20.142) with a standard deviation (SD) of (4.619) which is higher than that of the (CG) which is (14.059) with an SD of (4.928). The difference between the two averages is statistically significant because the tabulated t-value is (1.99) at the P>0.05 and a df of (67) while the calculated value is (5.289). This indicates that there is a clear difference between the  vocabulary achievement of the (EG) and that of the (CG).Table (5) below shows the detailed descriptions of the results of both groups on the post- test.( See Appendix  B  ).

	Table (6) The Students’ Results of the Post-test .
	Test
	Group
	No. of Pupils
	Mean
	SD
	df
	Calculated t-value
	Tabulated t-value

	No.
	EG
	35
	20.142
	4.619
	67
	5.289
	1.99

	      No.
	CG
	34
	14.059
	4.928
	
	
	


4.1. Conclusions
	The following points have been made on the basis of the findings indicated in :
1-Critical reading strategies proved to be an excellent learning stragegies for developing and enhancing students' vocabulary achievement,
2-From the results analysis, it is proved that critical reading strategies helped poor readers to develop their reading skill,
3-Critical reading helps students to use and apply the information, then share their solutions, thinking and outcomes in a celebration of understanding,
4-Critical reading helps the students to read faster than the other students who are taught according to traditional reading  strategies, 
5-Critical reading strategies to EFL learners can have a significant positive effect on the retention of new vocabulary by such learners  and,
6-Critical reading enables the students to recall, analyze and classify the ideas expressed in the passage
4.2 Recommendations
       In the light of the finding and the due literatture,The researcher recommends the following:
4.3 Recommendations
1-Instructors are advised to encourage students' critical reading activity because more exposure to reading may enhance expressive , receptive and social communication, as well as overall cognitive development.
2-Instructors are recommended to select critical reading text according to students' background knowledge as well as their needs and interest.
3-Help students become more aware of the fact that critical reading is a highly interactive process.
4-Adopt and adapt the updated and appropriate methods in teaching critical reading and try to overcome the challenges and difficulities.


4.5 Suggestions for  Further  Studies
      For additional studies in the area of language learning and teaching, the following suggestions are made:
1-Conducting other studies similar to the present study but in other skills of language such as (listening, speaking  and writing).
2-A study in other stages is needed, such as primary and perparatory stages.
3-Conducting other studies based on other types of reading.
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	EG 
	CG

	No.
	Score
	No.
	Score
	No.
	Score
	No.
	Score

	1
	22
	24
	13
	1
	20
	24
	12

	2
	21
	25
	12
	2
	20
	25
	11

	3
	21
	26
	12
	3
	20
	26
	10

	4
	20
	27
	12
	4
	19
	27
	9

	5
	20
	28
	11
	5
	19
	28
	9

	6
	20
	29
	11
	6
	18
	29
	9

	7
	18
	30
	10
	7
	18
	30
	7

	8
	18
	31
	9
	8
	18
	31
	6

	9
	18
	32
	9
	9
	18
	32
	6

	10
	17
	33
	8
	10
	17
	33
	5

	11
	17
	34
	7
	11
	17
	34
	4

	12
	17
	35
	5
	12
	17
	M=13.852
SD=4.557

	13
	16
	




14. 2
SD=4.049











	13
	16
	

	14
	16
	
	14
	16
	

	15
	15
	
	15
	15
	

	16
	15
	
	16
	15
	

	17
	15
	
	17
	15
	

	18
	15
	
	18
	15
	

	19
	15
	
	19
	15
	

	20
	14
	
	20
	14
	

	21
	14
	
	21
	14
	

	22
	14
	
	22
	14
	

	23
	12
	
	23
	13
	


Appendix(A) The Scores of the EG and CG on the Pretest.






















Appendix (B). 
The Scores of the EG and CG on the Post-test.
	EG 
	CG

	No.
	Score
	No.
	Score
	No.
	Score
	No.
	Score

	1
	29
	24
	17
	1
	23
	24
	11

	2
	28
	25
	17
	2
	23
	25
	11

	3
	28
	26
	17
	3
	22
	26
	10

	4
	27
	27
	16
	4
	20
	27
	10

	5
	27
	28
	16
	5
	20
	28
	9

	6
	26
	29
	15
	6
	19
	29
	8

	7
	25
	30
	15
	7
	19
	30
	8

	8
	25
	31
	14
	8
	19
	31
	7

	9
	24
	32
	14
	9
	19
	32
	7

	10
	23
	33
	14
	10
	17
	33
	4

	11
	23
	34
	13
	11
	17
	34
	4

	12
	23
	35
	11
	12
	16
	M=14.059
SD=4.928

	13
	22
	M=20.142
SD=4.619
	13
	16
	

	14
	22
	
	14
	16
	

	15
	21
	
	15
	15
	

	16
	21
	
	16
	15
	

	17
	20
	
	17
	15
	

	18
	20
	
	18
	14
	

	19
	19
	
	19
	13
	

	20
	19
	
	20
	13
	

	21
	18
	
	21
	13
	

	22
	18
	
	22
	13
	

	23
	18
	
	23
	12
	


                        




























	










اثر تدريس القراءة النقدية على تطوير تحصيل المفردات لدى الطلبة العراقيين
من قبل المدرس المساعد : عمر نصرالله خلف
جامعة ديالى – كلية التربية الاساسية – قسم اللغة الانكليزية
أن الهدف من هذه الدراسة هو قياس مدى فعالية ستراتيجيات القراءة النقدية في تطوير تحصيل الطلبة العراقيين  للمفردات في اللغة الانكليزية. ولتحقيق هدف الدراسة استخدم الباحث المنهج التجريبي على عينة الدراسة المكونة من مجموعتين متكافئتين من طلبة المرحلة الاولى- جامعة ديالى- كلية التربية الاساسية- قسم اللغة الانكليزية  للعام الداسي ( 2014-_-2015)   وقد تكونت العينة من (69 ) طالبا" قسمت إلى (35 ) طالبا" للمجموعة التجريبية و (34 ) طالبا" للمجموعة الضابطة تم اختيارهم بالطريقة العشوائية. قام الباحث بتصميم بعض الأنشطة المتعلقة بمهارات القراءة  و من ثم حساب الصدق بالرجوع إلى المحكمين و حساب معامل الثبات باستخدام t-test formula و بعد انتهاء التجربة, قام الباحث بتطبيق الاختبار البعدي على المجموعة التجريبية و من اجل التحقق من صحة الفرضيات تم استخدام t-test formula  لإيجاد الفروق في أداء المجموعة التجريبية في الاختبار البعدي و القبلي بالنسبة لمهارات القراءة حيث أظهرت نتائج الدراسة وجود فروق ذات دلالة إحصائية عند مستوى (0.05   ) في أداء المجموعة التجريبية في الاختبار البعدي . 
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