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The Concept of Method

Theory and Practice of Methods is an integral part of language teacher education ©
programs all over the world

survey of 120 teacher education programs for TESOL: ©

Methods course functions as the primary vehicle for the development of basic O
knowledge and skill in the prospective teacher

specific classroom techniques receive “the greatest amount of attention and O
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The term methods does not refer to what teachers actually do in the ©
classroom; rather, it refers to established methods conceptualized and
constructed by experts in the field.

The most common methods included in books are :
Audiolingual Method
Communicative Methods

Community Language Learning,
Direct Method
Grammar-Translation Method
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Note that: ©O

These methods are not different paths O
There is considerable overlap O

A new method is usually a variant of an existing method O




Language-Centered Methods

principally concerned with linguistic forms, also called grammatical structures
Opportunities for learners to practice preselected, pre-sequenced linguistic structures
form-focused exercises

language development is largely intentional rather than incidental

Language development takes place through conscious effort

O O 0O O O O

language learning as a linear, additive process “accumulated entities”

Assumption: preoccupation with form will ultimately lead to a mastery of the
target language and that learners can draw from this formal repertoire
whenever they wish to communicate in the target language outside the class



In practice:

items are carefully selected for their




Learner-Centered Methods

Concerned with language use and learner needs O

opportunities for learners to practice preselected, presequenced grammatical O
structures as well as communicative functions

meaning-focused activities are used ©
language development is largely intentional rather than incidental O

making language learners grammatically accurate and communicatively fluent O

Assumption: preoccupation with both form and function will ultimately
lead to target language mastery and that the learners can make use of
both formal and functional repertoire to fulfil their communicative
needs outside the class



take into account the learner’s real-life language use for social interaction ©
or for academic study




Learning-Centered Methods

principally concerned with learning O
opportunities for learners to participate in open-ended meaningful interaction O

communicative activities or problem-solving tasks ©




language development is considered more incidental than intentional O
language development is a nonlinear process O

does not require preselected, pre-sequenced systematic language input O
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Theoretical principles




Classroom procedures




Limitations of the Concept of Method

First and foremost, methods are based on idealized concepts geared toward
idealized contexts

needs, wants, and situations are unpredictably numerous
no idealized method can visualize all the variables

the conception and construction of methods have been largely guided by a one-size-
fits-all, cookie-cutter approach

methods tend to wildly drift from one theoretical extreme to the other

certain aspects of learning and teaching get overly emphasized while certain others
are utterly ignored

too inadequate and too limited to satisfactorily explain the complexity of language
teaching operations

multiple factors such as teacher cognition, learner perception, societal needs,
cultural contexts, political exigencies, economic imperatives, and institutional
constraints
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Conclusion

“the term method is a label without substance” (Clarke, 1983, p. 109) ©




Dissatisfaction with Method

Studies show clearly:

e teachers who are trained in and even swear by a particular method do not
conform to its theoretical principles and classroom procedures

e teachers who claim to follow the same method often use different classroom
procedures that are not consistent with the adopted method




“no single perspective on language, no single explanation for learning, and ©
no unitary view of the contributions of language learners will account for
what they must grapple with on a daily basis” (Larsen-Freeman, 1990, p.




What is wrong with ‘eclecticism’?

“The weakness of the eclectic position is that it offers no criteria according to ©
which we can determine which is the best theory, nor does it provide any




Postmethod Condition

It includes three interrelated attributes: O




host-method condition signifies teacher autonomy. O




Third: based on pragmatism unlike eclecticism constrained by the ©




To do so.....




What is the goal?




Postmethod Pedagogy




The Parameter of Particularity




How?

It starts with practicing teachers, either individually or collectively, ©
observmg thelr teachmg acts, evaluatmg their outcomes, |dent|fy|ng
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The Parameter of Practicality




The Parameter of Possibility
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Figure 2.1. Parameters of a postmethod pedagogy




Macrostrategic Framework




Macrostrategies

Defined as: ©O

guiding prmaples derlved from historical, theoretical, empirical, and
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e Maximize learning opportunities:

This macrostrategy envisages teaching as a process of creating and utilizing
learning opportunities, a process in which teachers strike a balance between
their role as managers of teaching acts and their role as mediators of learning
acts

e Minimize perceptual mismatches:

This macrostrategy emphasizes the recognition of potential perceptual
mismatches between intentions and interpretations of the learner, the teacher,
and the teacher educator

® Facilitate negotiated interaction:

This macrostrategy refers to meaningful learner-learner, learner-teacher
classroom interaction in which learners are entitled and encouraged to initiate
topic and talk, not just react and respond;
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Promote learner autonomy: O

This macrostrategy involves helping learners learn how to learn, equipping them
with the means necessary to self-direct and self-monitor their own learning

e Foster language awareness: O

This macrostrategy refers to any attempt to draw learners’ attention to the
formal and functional properties of their L2 in order to increase the degree of
explicitness required to promote L2 learning;




Contextualize linguistic input: O

This macrostrategy highlights how language usage and use are shaped by
linguistic, extralinguistic, situational, and extrasituational contexts

o Integrate language skills:

This macrostrategy refers to the need to holistically integrate language skills
traditionally separated and sequenced as listening, speaking, reading, and writing

e Ensure social relevance: O

This macrostrategy refers to the need for teachers to be sensitive to the societal,




The Pedagogic Wheel
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